
 iii 

3 

But by the grace of God I am what I am: and his grace which was bestowed upon 
me was not in vain; but I laboured more abundantly than they all: yet not I, but the grace 
of God which was with me. 

I Corinthians 15:10 
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Terminology used in the ROK 

The definitions of terminology as used in the ROK concerning areas of special 

education relevant to this study are derived from the following and other sources: the 

Korean Special Education Promotion Law and the Annual Report to the Congress of the 

Republic of Korea by the Ministry of Education. 

Fully-inclusive class [전일제 통합학급] 

A regular class in which students with disabilities are educated full time 

(MOE, 2008a). 

Inclusion [통합] 

Students receiving proper education in the regular school system according to 

each individual's educational needs without discrimination regardless of type or severity 

of disability (Ministry of Government Legislation [MGL], 2008). 

Inclusive class [통합학급] 

A class in which special education recipients [특수교육대상자] and students 

without disabilities study together. There are two types of inclusive class, full and partial. 

Inclusive music class [통합음악수업] 

A music class in which students with disabilities and students without disabilities 

study or play music together. 

Partially-inclusive class [시간제 통합학급] 

A regular class in which students with disabilities are educated part time  

(MOE, 2008a). 

Primary school [초등학교] 
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A school attended by students from seven to twelve years of age in the Republic of Korea. 

Special class (self-contained class) [특수학급] 

A class in which is provided instruction to special education recipients 

[특수교육대상자] in a regular public school by a special educator (MGL, 2008). 

Abbreviations as used in this Study 

EBD Emotional/behavioral Disturbance 

KISE Korean Institute of Special Education 

MGL   Ministry of Government Legislation 

MOE Ministry of Education, Science and Technology in the Republic of Korea 

MR Mental Retardation (synonymous with intellectual disability) 

OI Orthopedic Impairment 

ROK Republic of Korea/South Korea 

SEPL  Special Education Promotion Law 

U.S.    The United States  

Limitations of the Study 

 
The study is designed to examine the current status of inclusion in primary 

school music education in the ROK. More specifically, I conducted an analysis of the 

South Korean National Music Curriculum with regard to functional skills and knowledge 

in order to create accommodations helpful to educators and specific to prominent 

categories of disabilities served in inclusive music classes in the public schools in that 

country. This study does not address the instructional needs of children who are enrolled 

in special classes, nor does it address music therapy interventions. 
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I developed adapted lessons to demonstrate the process through which 

meaningful participation of students with disabilities in the primary music classroom can 

be accomplished. I limited the adapted lessons to the accommodation of the three most 

common categories of disability of students in South Korean schools. Educators may 

modify instructional strategies that I propose for use in any inclusive music class at the 

primary school level. Based on precedent, and the unchanging fundamentals of music 

skills, it is most probable the changes to the curricular structure brought about under the 

development of the forthcoming Eighth National Music Curriculum will be minor. Even 

if this is not the case, and there is a major overhaul of the system under which music is 

taught to primary school students in the ROK, it is my intention that the adapted lesson 

plans I provide be useful in the foreseeable future as they are samples of the type of 

modifications that may be applied to a standard curriculum. 
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CHAPTER  II 

REVIEW OF THE LITERATURE 

Introduction to the Literature Review 

 
The current study concerns itself with the inclusion of students with disabilities in 

regular primary school music education in the Republic of Korea (ROK), also referred to 

here as "South Korea." In order to obtain a chronological perspective of the issue, an 

examination of the history of special education in Korea was carried out. Information 

concerning the educational options currently available within the public school system 

for students with disabilities in South Korea was obtained from the Ministry of Education 

and Human Resources and Development (MOE), the Korean Institute for Special 

Education (KISE), and other sources. Portions of these materials from these sources also 

form answers to research questions 1, 2, 3, and 4, which will be presented in Chapter III.   

Despite an apparent lack of research focusing specifically on inclusive music 

education in South Korea, there have been studies that concern themselves with the role 

of teachers in the public school system who teach all subjects - that is, "general education 

teachers," not "music specialists." Because general education teachers and not music 

specialists provide music instruction in many schools that provide inclusive education, 

studies regarding general education teachers will also be included as part of the review. 

These studies will focus primarily on the preparedness, or otherwise, of public school 

teachers to deal with the inclusive classroom environment, and their opinions toward the 

desirability of having special needs students in regular classes (Jung, 2004; E. J. Kim, T. 

H. Kwon, J. K. Kim, & H. O. Park, 2003; Y. S. Park, 2004). 
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During the course of this study, it became clear that little to no prior research had 

been carried out in the area of inclusive music instruction in the Republic of Korea.  

However, this examination also revealed pedagogical links between that country and the 

United States, primarily through the work of American missionaries. Consequently, this 

review of literature included relevant research regarding inclusion in music education in 

the United States, an important country for the purposes of this study due to similar issues 

and concerns, and also because there is a more extensive body of research within the 

music education field there that has relevance to the study at hand (Adamek, 2001; 

Atterbury, 1986; Cassidy, 1990; Darrow et al., 2002; Frisque et al., 1994; Gfeller & 

Hedden, 1987; Gilbert & Asmus, 1981; Hammel, 2001; Hawkins, 1991; Wilson, 1996). 

These studies not only illuminate problems or solutions with regard to policies and 

practices, but also provide a basis for developing adapted lessons for instructional 

accommodations. In particular, the literature on music in special education has described 

instructional adaptation for students with disabilities, and how music educators have 

catered to it. These resources have had important implications for the fifth and final 

research question of this study. 

The Beginnings of Korean Special Education 
 

There has been a debate regarding the earliest origins of special education in 

Korea. A number of instances have been documented, several which go back many 

centuries. B. H. Kim (2003) reported on the issue debated at the 1994 conference "One 

Hundred Years of Korean Special Education." Some researchers claimed special 

education began in 1445, the 27th year of the reign of King SeJong the Great. It was in 
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this year that he ordered the blind be educated at an institution called "SeWoonGwan" [

書雲觀]. Others claim it originated with Rosetta Sherwood Hall (1865-1951) who started 

special education for the visually-impaired child in Pyongyang. B. H. Kim himself agreed 

with the latter opinion and reported on Dr. Hall's accomplishments. From the end of 

nineteenth century to the beginning of twentieth, the doctor had served forty-four years as 

a medical missionary in Korea. She established two women's hospitals, two women's 

medical institutions, two pediatric hospitals, two nursing schools, one hospital for 

tuberculosis, and a school for the blind, a school for the deaf, a high school, and a 

primary school (Hall, 1978). In addition to these outstanding achievements, she invented 

Korean Braille. Among her many students, she taught BongRae Oh, later a special 

educator herself, and SeungSil Kim, who graduated in English from Ewha Womans 

University (Conrow, 1956). One of Dr. Hall's greatest accomplishments was that she 

trained the first Korean medical doctor, Esther Park, to be educated at an American 

medical school. Park graduated from Baltimore Women's Medical School in 1900 and 

returned to Korea to take care of patients with Dr. Hall. In addition, Park taught the organ 

and Braille music score to visually-impaired students; this appears to be the point of 

origin of music in special education in Korea, which is of particular interest in light of the 

topic of this dissertation (B. H. Kim, 2003).  

Dr. Hall herself is also recognized for her efforts to learn New York Point Style 

Braille at New York School for the Blind in 1897 in order to teach Korean blind students. 

The following fall she returned to Korea and translated part of the Korean Bible and the 

biblical Ten Commandments into the New York Point Style Korean Braille (N.J. Paek, 

1973). 
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According to Lee (2002), the special education system managed by Dr. Hall was 

inclusive. The course content consisted of Bible studies, geography, mathematics, music, 

using Braille texts, massage, and knitting. It is remarkable that Dr. Hall included the blind 

students in the regular school, especially given that in other countries, disabled students 

were segregated from their non-disabled peers. According to Underwood (1926), Dr. 

Hall, together with Englishwomen Mrs. Pash and Mrs. Perry, started a special class for 

the blind in Seoul. Later, a Presbyterian missionary, Mrs. Alice Fish-Moffet, established 

a special class for blind students in Pyongyang. 

Another of Dr. Hall's colleagues, Mrs. Mill, sent a Korean national, IkMin Lee, to 

a school for the deaf in Chefoo, China, in order to study this area of special education in 

1909. This year can be considered the starting point of Korean formal education for the 

deaf (Lee, 2002, p.181). 

In sum, special education in Korea originated with Protestant missionaries from 

North America. Their first intent was the propagation of the Gospel, but the missionaries 

also brought educational benefits to Korean children, including those who required 

special education. It is important to remember that the missionaries' educational approach 

was very systematic - enthusiastic too, because they were keen to put into practice the 

then modern special education methods from America. 

After the liberation of Korea from Japanese occupation (1910-1945), the first 

private special school in Korea opened. This was Daegu Special Children's School for the 

Visually Impaired, established by the pastor Youngsik Lee in April 1946 (Lee, 2002, p. 

185). After this, other private special schools were established in the major cities all over 
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the country. The incorporation of Christian-based teaching by many schools is another 

indication of the influence from abroad in the establishment of special education. 

Government Standards and Inclusive Music Education 

 
More recently, the ROK constitution has delineated the educational rights of 

children with disabilities. A Special Education Promotion Law (SEPL) first came into 

effect in 1977, two years after the passage of the Individuals with Disabilities Education 

Act in the United States. The SEPL has undergone several revisions: in 1987, 1990, 1994, 

1997, 2000, 2005 and 2008. It comprises the foundation for special education service 

delivery in ROK, and demands that students needing special education be placed 

according to the following: 1) in regular classes in regular schools; 2) in special classes in 

regular schools; 3) in special schools; 4) in special schools located in other metropolitan 

areas or provinces (MGL, 2008). 

Since the 1977 Special Education Promotion Act, considerable change has 

occurred with regard to the placement of students and the policies for education of special 

education in ROK (J. Y. Park, 2002). In July 2002, the South Korean government 

established, in its policy paper entitled "Comprehensive Plans for Special Education 

Development between 2003 and 2007," a goal of "the optimization of educational 

accomplishment for all students by co-ownership of responsibility between general 

education and special education" (MOE, 2002). The Ministry of Education (MOE) hoped 

to improve the educational environment of regular schools in order to build the 

foundation for integrated education. 
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The Korean Institute for Special Education (KISE) also conducted its own 

research, with the intention of furthering the government's goal of improving the system 

of inclusion into regular classes of students with disabilities (E.J. Kim et al., 2003). The 

KISE researchers investigated the state of the overall management of inclusive classes. 

The participants in this survey included school principals, inclusive classroom teachers, 

teachers of self-contained classes, as well as parents of disabled students. The survey 

covered 4,102 inclusive classrooms in 3,217 pre-schools, primary schools, middle 

schools, and high schools throughout the country. 

Over two-thirds of schools with inclusive classrooms were in primary schools. 

There was a disproportionate number of students reported by the teachers as having 

mental retardation. E.J. Kim et al. (2003) questioned whether the teachers properly 

comprehended the characteristics of each disability, and whether the teachers simply, and 

perhaps incorrectly, assumed that mental retardation might be the main cause of 

individual differences in learning ability. Sixty percent (and 69.9% in the South Korean 

capital of Seoul) of the participants in the study reported that the class subjects in which 

students with disabilities were most commonly included were art, music, and physical 

education. 

Kwon (2005) stated that the term "inclusion" was somewhat new to Korean 

educators and that "it has been a hotly debated topic among researchers and practitioners 

in education since it was introduced" (p. 60). Kwon also noted that the terms 

"integration," "mainstreaming," and "inclusion" tended to be used interchangeably in the 

ROK. According to the 1997 Special Education Promotion Law, General Provisions, 

Article 2, the term "integrated education" is defined as "providing, in regular schools, 
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special education to children with disabilities on a regular or temporary basis in order to 

develop their social adaptability according to a normalization principle" (cited in Kwon, 

2005). 

Despite the various plans for special education developed by the government, the 

system of inclusion in the ROK at the time of this writing does not meet with government 

standards. Jung (2004) conducted a survey that represented 189 special education 

teachers and 177 general education teachers in the Seoul metropolitan area. The general 

characteristics illustrate inadequate teacher preparation for the inclusive classroom. 

Indeed, according to Jung, 93.2% of the inclusive class teachers had received no 

specialized inclusive class training. 

E.J. Kim et al. (2003) conducted interviews with South Korean educators using 

open-ended questions as part of their gathering of the survey data. Most of the inclusive 

classroom teachers expressed little confidence in their teaching of students with 

disabilities due to their lack of special education instruction. Eighty-five percent of 

inclusive classroom teachers, and more than fifty-five percent of school principals had 

not received any special education training. It is notable that 73.2% of inclusive 

classroom teachers did not even know that the students with disabilities would be in their 

classes until the placement was effected. Only 16.7% of teachers volunteered for an 

inclusive classroom setting. 

Past inquiries in ROK assured regular classroom teachers that they should be the 

major party responsible for the inclusive classroom because they deal with the all-

important planning, delivering, and evaluating service for integrated students with 

disabilities (Kwon, 2005). 
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In 2002, The Korean Institute for Special Education conducted a survey of 490 

general education teachers. They reported that only 124 (25.3%) were willing to teach 

inclusive classes, while 141 (28.8%) of the teachers were not. The remaining 225 

(45.9%) were non-committal in their responses (Y. S. Park, 2004, p. 79). Y. S. Park 

(2004) pointed out the reasons for being 'neutral' or having 'negative attitudes' towards 

inclusive settings (Table 1). 

Table 1.   Reasons given by teachers who were either non-committal in their responses or who 
were opposed to teaching disabled students inclusively  

Total N=210 
(100%) 

Lack of experience with and knowledge of teaching students with disabilities 53 (25.2) 

Insufficient environment and support for inclusive education 40 (19.0) 

Large class 39 (18.6) 

Category or severity of a student's disability 35 (16.8) 

Negative perceptions of non-disabled students 22 (10.5) 

Lack of inclusive education programs for teachers 15 (7.1) 

Obstruction in class 3 (1.4) 

No difference between a regular class and an inclusive class 3 (1.4) 
 
 
 
Y. S. Park (2004) concluded that regular education teachers have been "ill-

prepared to take over students with disabilities in their regular education classrooms" (p. 

80).  Y. S. Park investigated the perception of regular primary education teachers toward 

inclusion using Cochran's Scale of Teachers' Attitudes toward the Inclusive Classroom 

(Cochran, 1998). This study revealed a relationship between class size and teachers' 

attitudes towards inclusion. Y. S. Park stressed the great need for in-service training, 
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which can facilitate more positive attitudes regarding inclusive settings. The researcher 

also recommended that in-service training for the general education teacher include the 

following areas: collaboration, consultation, team teaching, the adaptation of instruction 

materials, teaching techniques, and necessary modification of the curriculum. 

The ROK government has mentioned the necessity of encouraging 

professionalism among general education teachers in the field of special education. J. Y. 

Park (2002) pointed out that "administrative support is needed to enable regular schools 

to provide appropriate services to the students with disabilities who are included in the 

regular classroom" (p. 31). Kwon (2005) suggested "a top-down approach to inclusion," 

meaning the ROK government should manage the inclusive movement. It is likely to be 

more effective when government participates in and supports projects (Kwon, p. 66). In 

addition, the researcher emphasized that curricular adaptations and modifications should 

be undertaken following research on inclusion in order to provide qualified education for 

students with disabilities. 

While the aforementioned documents and research studies provide useful 

information regarding special education in general, there is little mention in these 

documents specific to music education, other than the observation that music is one of the 

classes more commonly accessible for children with disabilities. Thus, there is no 

national policy or position regarding appropriate placement or pedagogical approaches 

for music education of students with disabilities. However, the ROK does have standards 

regarding the music curriculum in primary schools, which would set the basic 

expectations for all children enrolled in music, including those who have disabilities. As 
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we shall see below, the national curricula as laid out by the ROK government contain 

national guidelines for music education as they apply to all South Korean students. 

National Music Curricula in the ROK 

 
Unlike within the United States, where the department of education of each state 

empowers local school districts to establish their own music curricula, the ROK has a 

single national standard music curriculum created by the Ministry of Education of the 

national government (D.S. Kim, 1990). 

In 1997, the ROK Ministry of Education developed its Seventh Curriculum, the 

national curriculum currently used in all schools in the ROK. It aims to develop 

independent and creative South Korean citizens as leaders in a global information 

society. This Seventh Curriculum includes the Seventh Music Curriculum. The Seventh 

Music Curriculum will eventually be developed into an Eighth Music Curriculum by the 

MOE, the third and fourth grade textbooks of which are due to be published in 2010, with 

the fifth and sixth grade textbooks appearing subsequent to this in 2011. There are no first 

and second grade textbooks designed specifically for music (MOE, 2007b). 

The current Seventh Music Curriculum describes the characteristics of the music 

class, the goals of the music class, the contents of the music class, the methods used, and 

evaluation by the teacher of the students' performance and understanding. It aims to 

increase students' musical sensitivity, encourages them to experience and develop 

musicianship and creativity through understanding music in diverse genres and styles 

(K.H. Shin, M.J. Seog, & B.H. Hwang, 1997). The components of the Seventh Music 

Curriculum are described in detail as part of the findings of this study in Chapter IV. 
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In 1997, the Ministry of Education conducted a survey to investigate the need for 

music education, and to do so it sought expert opinion on the then-current Music 

Curriculum and on curriculum reform. The participants of the study comprised 25 music 

education professors and teachers. They offered suggestions for the development of a 

policy for the Music Curriculum, the goals of such as a curriculum, as well as its content 

and subsequent evaluation. These music education professionals concluded that a 

desirable goal would be to produce "role model" students. To this end, the students 

should be: active participants in music, enthusiasts of traditional Korean music, and 

creative people for whom music plays a central role in their lives. 

As an analysis of the nationally-mandated curriculum shows (see Chapter IV, 

Research Question X), the standard music texts used in primary schools in the Republic 

of Korea do not address accommodations for students with disabilities. In addition, there 

is a paucity of information regarding the inclusion of students with disabilities in South 

Korean music classes, either with regard to teacher preparation and competency or 

practical pedagogical approaches. There is also a clear lack of research regarding South 

Korean practices that concern themselves with music therapy in education.  

Music therapy in its modern form originated in the United States. The first music 

therapy degree program in the world was founded in 1944 at Michigan State University 

(American Music Therapy Association, n. d.). As the United States plays a leading role in 

the field, thus consequently having a wealth of related material upon which the researcher 

may draw, this review now focuses on the literature from that country. 
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Music Education and Students with Disabilities in the 

United States 

 
Music Educators and Special Needs Students 

In 1975, Public Law PL 94-142 was enacted by the U.S. government. It mandated 

that all children be entitled to free and appropriate public education, and that this 

education be delivered in the least restrictive environment. Then, in 1990, there was the 

passage into U.S. law of the Individuals with Disabilities Education Act (IDEA). IDEA 

has maintained the core spirit of its predecessor, PL 94-142, and has modified those laws 

in order to provide the best instructional practices for students with disabilities (Gfeller, 

1999). While the 1990 law does not stipulate inclusion in the regular classroom, research 

indicates that U.S. educators are still struggling to successfully integrate special learners 

within a range of instructional settings. 

Numerous studies have reported that American music educators feel inadequate 

when working with students with disabilities (Frisque et al., 1994; Hammel, 2001; 

Hawkins, 1991; Wilson, 1996). An important source of this sentiment has been the lack 

of adequate formal training in inclusive-setting teaching (Adamek, 2001; Cassidy, 1990; 

Gfeller et al., 1990; Gfeller & Hedden, 1987; Frisque et al., 1994; Darrow et al., 2002; 

Wilson, 2002). Even experienced music teachers reported that they did not feel properly 

prepared for inclusive music classes (Hammel, 2001). 

One of the earliest research studies on inclusion ("mainstreaming") was carried 

out by Gilbert & Asmus in 1981. Their research consisted of a nationwide needs 

assessment survey. The participants were elementary and secondary vocal, instrumental, 

and general music educators (N= 789). Gilbert & Asmus investigated "the current 
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involvement of music educators with students with disabilities, their knowledge of 

legislation regarding the handicapped, and their needs or problems in developing and 

implementing programs for special students" (Gilbert & Asmus, 1981, p. 32). Nearly 

two-thirds (62.9%) of participants were music educators working with special learners. 

Approximately three-quarters of these educators reported that the most problematic issues 

in the inclusive classroom were that there were "too many handicapped students in the 

classroom," and difficulties in "adjusting for individual differences." The authors 

concluded that in-service and pre-service teacher education was important in order to 

meet students' individual needs. 

Five years later, Atterbury reported on the then current status of mainstreaming 

practices as perceived by a random sample of 440 (10%) of the elementary music 

educators in the southern division of the National Association for Music Education 

(MENC). Thirty percent of the 440 music teachers (N= 133) completed a questionnaire 

(Atterbury, 1986). The music educators reported that they did not receive adequate 

administrative support. They also indicated a desire to be involved in the planning and 

placement decisions for the mainstreaming of students with disabilities. 

In a 1987 research article by Gfeller and Hedden, the authors presented a 

description of mainstreaming practices in music education in the State of Iowa. One 

hundred and fifty music educators participated in this study, divided evenly between 

elementary and secondary music teachers. Gfeller and Hedden found that 41.5 % of 

music teachers reported that they had worked with at least one student with disabilities in 

inclusive music classes since 1978, and that most music educators had either no training 

or only a few hours of in-service training in dealing with students with disabilities. 
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In addition to these findings, the authors noted that students with trainable mental 

retardation, visual impairment, emotional or behavioral disorders, or hearing impairment 

were the most difficult to mainstream; students with learning disabilities and other health 

impairment being relatively less difficult to mainstream. Gfeller and Hedden 

recommended in-service education for all music educators, consultation by special 

education staff, and administrative support. 

Three years later, Gfeller et al. (1990) completed a follow-up study that examined 

the perceived status of mainstreaming among music educators in Iowa and Kansas. The 

results indicated that the teachers of musical instruments received significantly more 

instructional support than general music teachers or than choral teachers. The music 

teachers in these states stated that they had received little preparation for mainstreaming 

students and even, in some cases, no preparation at all (a mean score of 5.00 in the 

maximal preparation of 25.00). The researchers noted that music educators had "little 

participation in placement procedure" and they reported "receiving only limited support 

through in-service education," as well as a "lack of preparation time for individualizing 

programs" (p. 94) for students with disabilities. 

Music educators reported that students with emotional or behavioral disorders and 

those with hearing impairment were the most difficult to mainstream. Gfeller and her 

colleagues (1990) focused on three areas in order to improve mainstreaming in music 

education: (1) "the need for clear educational objectives and expectations"; (2) "the need 

for adequate instructional support, particularly in terms of the music educator's 

participation in placement decisions;" and (3) "the need for better educational 

preparation" (p. 100). 
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Descriptive research on music mainstreaming was conducted by Frisque et al. in 

1994. This study utilized a questionnaire (N=107) based on the work carried out by 

Gfeller et al. in 1990. The findings showed that in the State of Arizona, music educators 

for the most part had experienced teaching students with special needs, but they reported 

little or no training in special education. Interestingly, there was "a relatively low 

correlation (r = .39) between individual music educators' expressed views of their own 

success in mainstreaming and their perception of how effectively special learners are 

integrated into music classes"(p. 100). The correlation between teaching experience and 

experience in teaching students with disabilities also showed low correlation (r = .37). 

For music educators in the study, emotionally- or behaviorally-disordered students were 

recognized as more difficult to mainstream than students with other disabilities (p < 

.001). Physically handicapped and speech-impaired students were perceived as easier to 

mainstream than students with other disabilities (p < .005). 

In 1996, Wilson & McCray offered a seven-week summer course for graduate 

students in music education regarding inclusion of special learners. This course included 

basic orientation in recognizing various disabilities and types of music classes, such as 

inclusive and self-contained. Strategies for successfully integrating all students into 

music programs were included as topics. The results of the post-testing carried out on 

completion of the course showed a decrease in both the comfort-level and willingness of 

participants to teach students with disabilities. At the same time, they felt there was an 

improvement in their competence to deal with such students.  

Darrow (1999) examined music educators' perceptions (N=35) regarding the 

inclusion of students with severe disabilities in music classrooms through personal 
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interviews. The results revealed ongoing concerns and continuing struggles with working 

with special learners. As noted in her research, music educators continue to be frustrated 

with teaching students with disabilities, and this despite the current mandatory 

requirement that education majors take a college-level special education course. Lack of 

training, skill, and knowledge regarding instructional skills were noted as problematic. 

While most existing studies have focused on the preparation of music educators 

working with special learners, Darrow (1999) emphasized the role of music therapists as 

facilitators and inclusion specialists. The author called attention to the need for in-service 

training for music educators, and suggested the following topics as the content of such 

training: adapting the curriculum; instruments and music; classroom management 

strategies; and adaptive teaching strategies. She also reported that there were significant 

positive changes in teachers' attitudes about the process of inclusion after they were 

aware of successful strategies for inclusive situations (Darrow, 1999). 

Culton (1999) investigated the issues of concern regarding the instruction of 

students with disabilities by music educators in the State of Iowa, and specifically how 

those issues were presented in three general music education publications (see Table A1). 

She found that, despite little or no training either in pre-service (college) or post-

baccalaureate (in-service) settings, Iowa music educators were expected to teach students 

with disabilities in their mainstreamed music classes. Consistent with prior studies 

(Gfeller et al., 1990; Wilson & McCrary, 1996), Culton noted the inadequate in-service 

training or college preparation of the music educators. 

The participants in Culton's research responded that they needed information and 

training in music and mainstreaming, specifically "instructional methodology and 
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guidance in assessment, evaluation, and behavioral management." Teachers reported that 

they needed pragmatic information in everyday teaching situations and practical and 

applicable instructional methods. Culton's research also involved the analysis of the 

content of the following three music textbook series: The Music Connection (published 

by Silver Burdett Ginn, 1995); Holt Music (published by Holt, 1998); and Music and You 

(published by MacMillan, 1988). The researcher elicited 17 topics identified through the 

needs assessment provided to the teachers. Those topics selected by a minimum of 75% 

of the respondents were "determined to be of greatest importance," and shown in Table A 

1 (Culton, 1999, p. 89). 

Culton calculated the percentage of the textbook series corresponding to these 

seventeen topic areas by counting the number of pages in each textbook that met the 

seventy-five percent criterion. 

Her results showed that there was 12% coverage of all 17 topics in Holt music 

textbooks, 8% coverage in the MacMillan series, and only 4% in the Silver Burdett Ginn 

music textbook series. From these data, Culton concluded these findings revealed not 

only "a small percentage of pages covering those topics considered important to 

elementary music education in the State of Iowa, but also a weak relationship between 

the amount of textual coverage and teachers' self-reported needs for specific information 

in the area of music and mainstreaming" (1999, p. 102). 

Given the essentiality of the educator for successful inclusion to occur, and given 

that "basal textbook series do not provide the necessary information teachers need to have 

in order to better facilitate music education within mainstreamed classes" (Culton 1999, p. 

115), it is clear this information should be provided to teachers by researchers. In sum, 
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with these specific disabilities may also be observed in students with other types of 

disabilities, or, in some cases, in students without disabilities. In order to enhance the 

application of accommodations outside the three disabilities categories, and given that 

general education teachers are not expected to possess a great deal in the way of expertise 

in the characteristics of specific disabilities, I suggested modifications to the teacher's 

edition of the Seventh Music Curriculum based on four broad general areas, or domain 

areas that cover most of the disabilities' possible manifestations. These domains (which 

are skill-sets: social/emotional, cognitive, physical, and communicative) follow closely 

Gfeller's "four types of behavior" that play a major role in the music class: mental 

activity, communication skills, motor skills and social/behavioral skills (1987, p. 233). It 

is possible, then, that some of these modifications may be suitable for other types of 

disability not accounted for in this dissertation. 

Discussion 

Research question 1 in this study focused on the educational placement of students 

with disabilities. Placement is an important issue, not only with regard to the increasing 

number of students placed in inclusive classes, but also with regard to the process 

through which placement decisions are made. In the ROK, medical professionals and 

special educators use the same criteria for the classification and diagnosis of disabilities 

for children between three and five years old and between six and twelve years old (S.H 

Lee, 2000). According to M. Kim and M. Ahn (2004), the diagnosis of students with 

disabilities is carried out by medical professionals or special educators.  

When medical professionals are attempting to determine the nature of a young 

person's disability, they routinely use a minimum of three criteria, such as child 
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observation, parent conference, social maturity scale, standardized tests such as KEDI-

WISC, medical exams, and non-standardized tests (M. Kim & M. Ahn, 2004). Special 

educators, on the other hand, diagnose according to the guidelines for each attendee's 

educational institution (through a committee comprised of his or her school principal, 

vice principal, and teachers); disability registration; or medical certificate. This type of 

assessment carried out by an educational institution is often inconsistent from one 

institution to the next. In this researchers' view, making decisions at the local school 

board level based solely on educational reports or input is less than ideal. More 

efficacious educational decisions could result from the coordination among educational 

and health care professionals, keeping in mind public policies pertaining to the diagnosis 

and assessment. According to M. Kim & M. Ahn (2004), Special Education Promotion 

Laws should be altered to restructure the current process, from diagnostic methods to 

placement. In addition, training and education for teachers and parents of students with 

disabilities should be made available (M. Kim & M. Ahn, 2004). 

Currently, the Disabled Persons Welfare Law of 2008 [장애인 복지법 시행령] 

states that it is the responsibility of the government of the ROK to discover the disability 

of a child early in the child's life (MGL, 2008a). However, implementation is too often 

haphazard, though certain schools may be more careful and thoughtful in this process 

than others. The government's role and responsibilities require further practical legal 

provisions to take fully into account the education of students with disabilities. 

Specific to the focus of this dissertation, inclusive music education, prior research 

indicates that music is one of the classes in which students with disabilities is most 

commonly integrated with typically-developing peers. While access to music education 
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for all students is admirable, as prior research notes, there can be misunderstanding 

regarding the academic, social, and physical demands in a music classroom. Moreover, 

mere proximity to other students does not ensure true social integration (Adamek, 2002; 

Adamek & Darrow, 2005; Darrow et al., 2002). Therefore, the assessment process and 

subsequent placement would be enhanced by direct consideration of the functional level 

of each student and a realistic assessment of demands that students will face when 

enrolled in an inclusive music class. 

Pre-service training is clearly important for successful inclusion to take place, but 

there are difficulties experienced by the South Korean general educator. Once child has 

been placed in an inclusive class, the extent to which this placement will be successful 

rests in large measure with the general educator. Teachers' attitudes have a powerful 

effect on the results of inclusive education. When teachers have positive opinions on 

inclusive education, the inclusive education will be more likely to be successful (Kang, 

2004). According to Na (2004), though teacher training is the critical factor in ensuring 

the teacher's professionalism, South Korean colleges and teacher training programs do 

not help in the real classroom situation. 

In the ROK, general education teachers, rather than music specialists, are assigned 

to provide music education for all students, including those with disabilities, in their 

homeroom class. Therefore, in order to teach in the inclusive music classroom, the 

general educator should be prepared to instruct not only special education but also music 

education. The South Korean universities of education program requirement that trainee 

teachers take only two credit hours in special education and a mere six credit hours in 

music education, is clearly inadequate preparation for inclusive music instruction. 
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While it is problematic to expand the total number of credits required for any 

university curriculum, the extent to which general educators could be prepared for 

instructing SWD in music classes could be enhanced if the music courses that are 

required included an instructional module or at least several class sessions on the process 

of inclusive instruction in music, along with examples of practical modifications. General 

education trainee teachers could also be invited to attend workshops hosted by 

professions from the Korean Music Therapy association in order to sensitize the students 

to the challenges faces as well as inform the students of available pedagogical resources. 

In-service training is an area which could benefit teachers who find themselves 

teaching inclusively. Given the difficulty in adding additional credit requirements, as well 

as the fact that good teachers must continue to stay abreast of the most current knowledge 

and trends, in-service training is an option beyond pre-service training that can help 

teachers compensate for limitations in professional preparation at the college level. The 

MOE recommends general education teachers of students from kindergarten up to high 

school level have 60 hours of in-service special education training. Though it is currently 

not mandatory, there are efforts at a national and local level by authorities to provide this 

type of training (MOE, 2005b, p.24). 

As this study progressed, it became clear that, despite an extensive search by this 

researcher, no research could be found in the field of inclusive music instruction in the 

Republic of Korea, though some may exist. The review of the literature showed the 

preparedness, or lack thereof, of public school teachers to deal with the inclusive 

classroom environment (Y. J. Jung, 2004; E. J. Kim et al., 2003; J. Y. Park, 2002; S. H. 

Park, 2004; Y. S. Park, 2004). 
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 Prior research in the United States shows the problems faced by the inclusive 

classroom teacher in that country, and, as the present study also indicates, the lack of in-

service is not a problem of the ROK alone. Studies conducted in the U.S. (Culton, 1999; 

Gfeller et al., 1990; Wilson & McCrary, 1996) reveal that music educators have little in-

service training" to support effective inclusive instruction. In Culton's view, the music 

teacher is a "key" to the successful integration of children with special needs into music 

education classes (Culton, 2002, p. 109). Thus, the observations of US researcher 

regarding in-service may offer insights relevant to teacher competency in the ROK. 

As already mentioned in prior research, teachers' lack of preparation may 

contribute to feelings of inadequacy, frustration, and negativism (Darrow, 1999; Hawkins 

1991). Culton also pointed out the need for effective in-service training of music 

educators teaching in mainstreamed music education settings, and that the music teachers 

who teach special needs students such classes need: (a) a positive attitude toward 

mainstreaming (Darrow, 1990); (b) in-service training beyond the pre-service college 

curriculum (Frisque et al., 1994; Gfeller et al., 1990; Gilbert & Asmus, 1981); (c) in-

service providers who recognize the importance of the teacher-participant; and, therefore, 

(d) in-service training with content and format based on the needs and the strengths of the 

teacher-participants (Culton, 2002, p. 109). 

The in-service training of teachers in adapting music instruction for students with 

special needs is unlikely to transform general educators into expert music therapists. 

However, for those general educators who have received no special education training, 

in-service training provides fundamental knowledge and practical help in their instruction 

of students with disabilities. Therefore, policy leaders in education could help promote 
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improved teacher attitude and competency by offering incentives and promoting more 

wide-spread commitment to in-service training. Specific to inclusive music instruction, 

leaders within the music education and music therapy professions in Korea could seek 

opportunities for offering in-service as part of professional conferences or in-school in-

service programs.  

Beyond the provision of pre- and in-service education, the availability of 

informative instructional materials can be helpful to teachers seeking appropriate 

modifications for students with disabilities. Because there is a nationally-sanctioned 

curriculum within the ROK, the availability of suitable instructional materials for 

students with disabilities can be addressed in a fairly focused manner. J. K. Kim and Y. H. 

Lee showed that the policy of the Seventh Special Education Curriculum is that students 

with disabilities who are placed in inclusive classes must receive the same general 

education as they would in a regular class (J. K. Kim & Y. H. Lee, 2003, p.555). The 

same researchers criticized this policy of applying a general education curriculum to 

students with disabilities as inappropriate; instead the policy should cater to the specific 

characteristics and developmental level of such students. J. K. Kim and Y. H. Lee also 

proposed that individualized adaptations be considered to accomplish the meaningful and 

successful participation of students with disabilities in inclusive classes. 

The books used with the Seventh Music Curriculum contain musical concepts of 

the sort that the general education teacher who is a non-music specialist may find 

demanding. Despite this, they are used in every public and private primary school in the 

ROK. No government policy or pedagogy specific to the inclusion of students with 

disabilities in regular elementary music classrooms in the ROK was found in the teacher's 
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edition of the textbooks. This is unsurprising since the national curriculum has provided 

no direction to teachers in the instruction of students with disabilities from the beginning 

of its creation.  

There are missed opportunities in the textbooks to contextually incorporate 

disabilities that would act as encouragement to students with disabilities and that might 

promote the acceptance of disability among the non-disabled. On page 180 of the 

teacher's edition of Music 6 [음악 6] the story on Beethoven makes no mention of his 

deafness, arguably one of the measures of the composer's greatness. In the same book, a 

legendary character, ShimChung, is used to introduce a traditional Korean musical. The 

central point of the story, that the protagonist sacrifices herself as an offering to cure her 

blind father, is not mentioned at all (Gyeongin National University of Education [GNUE], 

2004h, p. 109).  

The teacher's manuals are mainly designed for instructors who work in a 

classroom environment without any students with disabilities. However, the manuals do 

help instructors deal with mixed ability classes. The texts include a section on group 

study that promotes complementary cooperation of students (GNUE, 2004e, p. 117), or 

that utilizes the peer buddy system where the more skilled help the less skilled (GNUE, 

2004e, p. 142). When guiding students in instrumental activities, the manual asks the 

instructors to consider a student's level and adjust the activity accordingly (GNUE, 2004g 

p.21). The text also mentions how to instruct students in puberty who are going through a 

voice change (2004g, p. 90). Although it makes an effort to aid the instructors in dealing 

with students who are less competent in the music field compared to the others, 

comments on handling students with disabilities is nowhere to be found. 
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The current development of an eighth curriculum presents a golden opportunity 

for analyzing pedagogical materials and considering pedagogical modifications that could 

be helpful to general teachers as they strive to provide the best quality music instruction 

for students with disabilities. Given the lack of pedagogical materials specific to 

inclusion, models for adaptation are needed. That was the impetus for the final research 

question of this dissertation. 

Due to this lack of research into how music instruction in the ROK has been 

adapted specifically to the needs of students with disabilities, and into how music 

educators cater to these needs, I provided here adaptive lesson plans for primary school 

general educators who teach inclusive music classes. In order to validate my adapted 

lesson plans, they were critiqued by two experts, both music therapy professionals and 

music educators. The adapted lesson plans were revised, taking into account the experts' 

feedback, and these revised plans subsequently were sent to two different experts for 

further review. 

This process clarified the difficulty in creating and generalizing instructional 

modification. Given the diversity in type and severity of disabilities, as well as the unique 

interests and personal characteristics of each student, modifications are not easily 

generalized, nor is it easy to capsulate, given the variety of activities carried out in the 

music classroom and the number of disabilities to accommodate. While the ideal is for 

instructors to accommodate the unique characteristics of each student, the fact is that 

general teachers have many demands and limited time for meeting all their 

responsibilities. Thus some examples of modifications can at least provide exemplars 

which could stimulate further analysis and implementation of suitable adaptations. 



 

 

112 
 

112 

ROK general educators find inclusive music teaching doubly difficult as they are, 

in the main, neither special educators nor musicians. Given this difficulty, the educators 

would find more useful those modifications to lessons that require very limited or no 

additional preparation on their part. 

The main point made by Dr. J. Jellison in her feedback (personal communication, 

April 23, 2009) was that I should make it clear that one or two modifications for a 

domain are insufficient to cover all types of disabilities under any given domain. The 

modifications, in fact, serve as "sample" modifications within a "sample" lesson 

framework. They are not intended to be inclusive of all disabilities, and therefore, should 

be considered as examples to stimulate more individualized approaches. 

It is also important to note that some strategies or modification, such as the use of 

a 'peer buddy,' while commonly recommended, may require more nuanced analysis or 

implementation, depending upon a given student's strengths or challenges. For example, a 

child with an orthopedic impairment may require a peer buddy for hand-on assists in 

order to play a musical instrument.  In contrast, a peer buddy may be required to 

encourage focused practice and repetition of a child with attentional or cognitive deficits.  

Yet, though the etiology of an individual student's disability may be physical, social, or 

an attention deficit, in certain cases a similar strategy may be employed that helps the 

learning process. Others have suggested that, notwithstanding the use of similar strategies, 

specific prompts according to specific domains are needed in order for modified support 

to be effective. 

Trends in South Korean special education include moves away from segregation 

and toward inclusion, growth in the number of inclusive classes, and increasing  
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governmental considerations concerning the placement of students with disabilities. 

While is true that the government and special educators in the ROK have produced a 

certain amount of research on special education for students with disabilities, including 

inclusion issues (MOE, 2005b, 2008b; Korea Institute for Special Education, n. d.) 

missing is any specificity in regard to the role of inclusive practices in music education in 

the Republic of Korea. 

I made recommendations for the direction of possible future research into 

inclusive education in the ROK. In the following section, I make additional practical 

suggestions to general educators, their trainers, and to policy-making organizations such 

as the School Policy Bureau and the Educational Welfare Support Bureau of the Ministry 

of Education.  

Recommendations 

Practical Recommendations 

The fundamental rationale for inclusion is that administrators and educators 

provide the best appropriate educational opportunity to students with disabilities. The 

world we desire is one in which everybody has equal opportunity. If there is educational, 

economic, social, or health discrepancy due to any reason, we would like to share what 

we already have and help the disadvantaged using any form of our knowledge. 

Before proposing any practical recommendation for inclusive music education, I 

would like to examine any possible obstacles to the practice of inclusion. Kochhar & 

West (1996) described three barriers to the interruption of successful inclusion: 

organizational, attitudinal, and knowledge barriers.  
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The first of these, organizational barriers, are "related to the ways schools and 

classrooms are structured, how goals for students with disabilities are defined, how 

instruction is delivered and how classrooms are managed" (Kochhar & West, 1996, p. 

45). For this study, government policies and the pre-service preparation of general 

educators were examined, as it seems it is not possible to succeed in the goal of inclusive 

education without administrative support.  

The government of the Republic of Korea has been attempting to develop special 

education, especially since the enactment of the 1977 Special Education Promotion Law. 

Given the increase in the number of students with disabilities in inclusive classrooms, it 

seems appropriate that the government of the ROK should continue to improve the 

policies and pedagogical recommendations that will support general educators in their 

instruction of such students. 

There is still a need for more systematic and supportive policies for in-service 

training. A mandatory requirement that teachers take special training in the instruction of 

students with disabilities would be one example of government intervention on behalf of 

students with disabilities; another may be the provision of incentives to teachers to take 

such training. 

The Ministry of Education could provide more encouraging considerations for 

inclusive classroom teachers. Incentives might include a reduction in class size (Jellison 

& Gainer, 1995), the waiving of extra-curricular obligations, or the provision of help to 

the teacher by paraprofessionals. 

Attitudinal barriers can be considered an important factor for successful inclusion 

to occur. They are "related to the beliefs and attitudes that teachers may have about 
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educational services for students with disabilities. The attitudes of students who do not 

have disabilities toward students who have disabilities may be "a reflection of those 

modeled by the teacher" (Kochhar & West, 1996, p.47). As Kochhar and West stated, this 

attitudinal concern implies a two-fold relationship. One is between teachers and students 

with disabilities; the other is between students with disabilities and students without 

disabilities.  

The Ministry of Education and the Korean Institution of Special Education have 

been advertising the appropriate understanding of disabled people. The media in the ROK 

have also attempted to make South Korean people have more open-minded 

considerations toward those with disabilities: for example, the television documentary 

Want to Know [그것이 알고 싶다] (K. H. Lim, 2006). The documentary presented 

differing viewpoints: supportive and non-supportive of inclusive education. In the latter 

case, a school principal expelled a student with severe behavioral problems from his 

school. The principal said that he took this action due to complaints from students 

without disabilities and their parents. While we can understand the principal's action as 

being one he probably felt necessary to maintain harmony in his school, we view it as a 

lack of understanding of the reason for inclusion.  

In contrast, a supportive attitude is demonstrated in schools such as Central 

Christian Academy [중앙기독초등학교], a private primary school. The school has an 

administrative policy that states there has to be at least one student with disability in 

every class. In a television documentary, a student without disabilities at the school was 

asked: "What do you think about your friend who has disabilities?" to which the student 
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replied, "He is just a bit different." The student replied naturally, without any hesitation; 

he simply accepted students with disabilities as his friends.  

It was obvious how well the teachers had educated students without disabilities to 

accept students with disabilities. Central Christian Academy proclaims its vision on its 

website: that the school provides inclusive education to student with disabilities in order 

to encourage the students there to experience a core Christian doctrine (Central Christian 

Academy, n. d.). It may be that a Christian academy finds the humane and equal 

treatment of all people, including those with disabilities, to be a compelling issue on 

religious and moral grounds. While inequalities exist in society, ROK constitutional law 

does protect all of its citizens, including those with disabilities. 

Third, knowledge barriers can be the most critical factor for hampering successful 

inclusion. They are related to "the range of knowledge and skills that teachers need to 

provide effective services to students, such as adapting the curriculum and instructional 

methods, providing necessary classroom structure and management, and developing 

appropriate goals and interventions based on the age and functioning levels of the 

students" (Kochhar & West, 1996, p. 48). It is interesting to note that even within the 21 

semester hours of music for those educators who chose a music specialization, there is no 

clear indication that any of the courses focus on making accommodations for students 

with disabilities. Within this more intense music instruction, it seems more likely that 

these issues could be addressed, at very least through guest speakers or consultation of 

music therapy faculty or clinicians. 

Researchers reported that attitudes toward inclusion convey a teacher's 

competency. This teacher competency is directly related to a level of knowledge of 
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teaching methods and materials (Hammel, 1999, p.182). A possible strategy to overcome 

educators' negative attitudes toward inclusion may be consultation of the educators by 

music therapists experienced in adaptive music instruction (Patterson, 2003). 

It is important to note that there has been a considerable amount of research 

carried out by music therapists in the teaching of music in special education for students 

with disabilities. Among them, Jellison (2000) undertook content analysis research in 

which she examined extant research in music education for students with disabilities and 

the level of effectiveness of music therapy in special education settings.  

As regards teachers, the researcher indicated the importance of the level of 

teachers' confidence and enthusiasm. In addition, in order to teach students with 

disabilities in regular settings, teachers' attitudes and confidence levels are critical factors 

for successful inclusion, and teachers with low confidence and enthusiasm tend to rank 

lower individualizing and problem-diagnosis than the ranking by those teachers with high 

levels of confidence and enthusiasm. Pre-service and in-service training in the adaptation 

of music instruction could provide the practical knowledge necessary to instruct students 

with disabilities. 

Recommendations for Future Research 

In the United States, much research has been undertaken into the inclusive music 

education of students with disabilities (Adamek, 2001; Atterbury, 1986; Atterbury, 1998; 

Cassidy, 1990; Darrow et al., 2002; Frisque et al., 1994; Gfeller & Hedden, 1987; Gilbert 

& Asmus, 1981 Hammel, 2001; Hawkins, 1991; Jellison, 2000; Wilson, 1996). Even 

though American researchers wish for more research into inclusive music education 

(Darrow, 1990; Jellison & Gainer, 1995), the body of research that already exists is a 
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valuable resource in encouraging further research into inclusion issues in music education 

in the ROK. 

From my review of the available literature, prior to the current study, research 

into inclusive music education at primary level in the ROK had been unaddressed, as had 

concomitant research into the preparation of general education teachers in terms of 

instructional materials, information and support for effective music instruction to take 

place. 

Culton claimed that teachers' self-reported needs assessments could provide a 

starting point to develop specific in-service materials the teachers themselves see to be of 

value. Culton pointed out the necessity of providing needs-based pre-service and in-

service training to teachers, and that educators' attitudes toward inclusion is a key factor 

for successful inclusion. In the United States, many researchers have conducted 

descriptive research into general educators' attitudes (Culton, 1999). Future researchers 

may find useful the Attitudes Toward Inclusive Education Scale developed by Wilczenski 

(1992) and the Attitudes Toward Mainstreaming Scale (Berryman &Neal, 1980; Colwell, 

Thompson & Berke, 2001; McCord, 2001; Siebly, 1995; Tomei, 2000). 

In the United States, music is taught by music specialists in primary schools. In 

front of those specialists, for inclusive education to successfully occur, there are the 

obstacles of obtaining (and learning to employ) the necessary tools to help students with 

disabilities. In the ROK, as primary school educators are not music specialists (the 

classroom teacher teaches all subjects), they are confronted by the twin barriers of 

teaching a subject in which they may not be fully conversant, and the special education 

barrier with which the American music specialist has to contend. An improvement in the 
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didactic situation of both countries would be the employment of music therapists in all 

schools – that is, teachers who understand the complexities of both music and special 

education – as music teachers. I would also recommend the setting up of a department in 

teacher training universities to educate this specialization. 

The lack of research in the ROK into the attitudes of general educators toward 

inclusive teaching and into their level of preparation for the inclusive music classroom 

provided the impetus for the current study to be undertaken. 

The following recommendations for future research have been identified as a 

result of the current research: 

1. Longitudinal studies to measure teacher competencies and pre-service 

preparation regarding inclusive music education in the ROK. 

2. Needs assessments of general educators of inclusive music classes in the ROK. 

3. Research into the effectiveness of in-service training as it concerns inclusive 

music education in the ROK.  

4. Descriptive research into general educators' attitudes toward inclusive music 

instruction in the ROK. 

5. The development of future music curricula to allow for the adaptive practices to 

cater to students with disabilities in the ROK. 

6. Studies of music instruction in self-contained classes, and approaches for 

students with more severe disabilities. 

7. Instructional modification for disabilities is not the focus of this dissertation. 
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This study was undertaken to examine the state of inclusive music education at 

primary school level in the ROK. On finding no extant research in that field, so as to 

provide impetus to further study and a starting point for the foundation of inclusive music 

studies, I made available practical help to general educators in their teaching of students 

with disabilities in ROK primary schools. It is my hope that future government policy be 

geared toward inclusive education and that resources be made available to its 

enhancement. 
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APPENDIX A 

TABLES MENTIONED IN THE TEXT 
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Table A 1.   Items identified as important to music educators in the State of Iowa 

1 Knowledge of emotional disabilities 

2 Knowledge of behavioral disabilities 

3 Knowledge of learning disabilities 

4 Knowledge of mental disabilities-educable 

5 Knowledge of speech and language impairments 

6 Understanding educational disabilities which impact on music learning 

7 Developing methods to assess the present level of functioning on musical tasks 

8 Evaluating non-musical correlates (i.e., behavior and socialization) which are 
desirable goals for mainstreamed students 

9 Formulating appropriate instructional objectives for various levels of functioning 

10 Establishing a realistic evaluation system for the school and the parents of students 
with disabilities 

11 Organizing a system to collect and record data by which to evaluate student progress 
toward goal achievement 

12 Structuring music activities that will facilitate interaction between and among regular 
and special education students 

13 Developing lesson plans which include options for students with disabilities 

14 Adapting teaching methods to meet each student's level of functioning 

15 Identifying optimum level of achievement of various disabling conditions 

16 Selecting and adapting songs and instruments appropriate for use by students with 
disabilities 

17 Steps in behavioral management (target behavior, implementation, intervention) 
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Table A 2.   General recommendations for instructional modification by domain 

Domains Modification 

Social/emotional domain 
 

Behavioral plans making explicit positive rewards, limits, and 
clear rules 
Peer support 
Students with disabilities positioned away from visual diversion 

Cognitive domain 
 

Extra time allowed for students with disabilities 
Teach in a methodical manner with positive feedback, with drills, 
and repetition 
Increase the use of visual aids 
Peer support in academic activities 
Teacher gives brief, concise directions 

Physical/motor domain 
 

Teacher must remain alert to particular physical changes 
Vary the level of participation of students with disabilities 
according to their physical limitations. 

Language/communication 
domain 

 

Accompany verbal directions with written 
Teacher's increased use of gesture when speaking 
Periodically check students with disabilities comprehension by 
asking them to paraphrase what was said 
Make eye contact with students with disabilities while speaking 
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Table A 3.   Specific difficulties encountered by students with disabilities in the music 
classroom 

Music activities required by the Seventh Music Curriculum Categories of disability 

MR EBD OI 

Singing 
- breathing 
- posture 
- understanding and using music symbols and notation 

 
 
 
 

 
 
 

 
 
 
 

Playing instruments 
- posture 
- understanding and using music symbols and notation 
- ensemble playing (necessary for playing together) 

 
 
 
 

 
 
 
 

 
 
 
 

Creating music 
- understanding and using music symbols and notation 
- understanding the concepts of melody, harmony, rhythm, 

phrasing, dynamics 

 
 
 

  

Music appreciation 
-   developing concentration and discipline 

 
 

 
 
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 Table A 4.   Sample of music activities by primary school grade level 

Grade Activity Title of lesson Teacher's edition  

3 Singing "Song of the Sparrow" ["참새노래"] pp.51-54 

Playing "Song for Percussion Instruments" 
["리듬악기노래"] 

pp.79-84 

Creating "The Story of Music " ["음악 이야기"] pp.143-146 

Appreciation "The Carnival of Animals"  
["동물의 사육제"] 

pp.155-162 

4 Singing "Mother's Grace" ["어머님 은혜"] pp.93-96 

Playing "Wind from the Mountain, Wind from the 
River" ["산바람 강바람"] 

pp.113-120 

Creating Music and picture "Ballet of the Little 
Chicks" 

["음악과 그림"] 

pp.193-200 

Appreciation "Peter and the Wolf"["피터와 늑대"] pp 129-136 

5 Singing "Fairy Tales of Heaven"  
["하늘나라 동화"] 

pp. 85-90 

Playing "Move Forward" ["앞으로"] pp.173-178 

Creating "Für Elise" ["엘리제를 위하여"] pp. 75-80 

Appreciation "William Tell" Overture 
["윌리엄 텔 서곡"] 

pp.179-186 

6 Singing "Green Sea" ["초록 바다"] pp.125-130 

Playing "Edelweiss" 
[리코더  이중주: 에델바이스] 

pp.103-108 

Creating The "Surprise" Symphony["놀람 교향곡"] pp.153-161 

Appreciation "La Primavera"["봄"] pp.61-68 
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Table A 5.   Number of students with disabilities in inclusive classes in primary schools 
by category and region in South Korea 

 Visual Hearing Mental Orthopedic Emotional Language Learning Health Total 

Seoul* 38 103  71  164  152  37  47  73  685  

Busan* 1 13  21  39  38  1  37  18  168  

Daegu* 2 6  26  28  10  0  23  17  112  

Incheon* 0 9  24  25  13  1  4  5  81  

Gwangju* 1 9  20  10  13  1  4  3  61  

Taejon* 7 42  37  100  34  5  4  8  237  

Ulsan* 4 29  77  46  24  5  1  37  223  

Kyonggi**  13 96  245  220  79  23  42  68  786  

Kangwon**  4 5  24  23  10  5  20  4  95  

Chungbuk**  1 6  39  23  12  3  11  3  98  

Chungnam**  2 7  53  27  14  4  31  6  145  

Chonbuk**  2 18  101  45  16  9  20  2  213  

Chonnam**  0 5  55  17  6  3  9  3  98  

Kyungbuk**  4 17  77  55  20  16  24  17  228  

Kyungnam**  9 18  86  66  34  6  52  22  293  

Jeju**  2 4 35 13 9 4 33 5 106 

Total 90 387 991 901 484 123 362 291 3,629  

* Metropolitan city     ** Province 
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Table A 6.   Websites of the universities of education and Ewha Womans University  

Gyeongin National University of Education  
Korean: http://www.inue.ac.kr/ 
English: http://www.ginue.ac.kr/eng/ 

Kongju National University of Education  
Korean: http://www.kongju-e.ac.kr/ 
English: not available 

Gwangju National University of Education  
Korean: http://www.kwangju-e.ac.kr/ 
English: http://www.gnue.ac.kr/eng/ 

Daegu National University of Education   
Korean: http://www.dnue.ac.kr/ 
English: http://www.dnue.ac.kr/eng/index.php 

Busan National University of Education  
Korean: http://www.bnue.ac.kr/ 
English: http://www.bnue.ac.kr/eng/ 

Seoul National University of Education  
Korean: http://www.snue.ac.kr/main.jsp 
English: http://www.snue.ac.kr/snue_english/index.html 

Cheonju National University of Education  
Korean: http://www.jnue.ac.kr/index.jsp 
English: http://eng.jnue.ac.kr/index.jsp 

Jeju National University of Education  
Korean: http://www.jejue.ac.kr/NEWJEJUE/index.php 
English: not available 

Chinju National University of Education  
Korean: http://www.cue.ac.kr/cue_hp/main/index.jsp 
English: http://www.cue.ac.kr/cue_hp/eng/index.html 

Cheongju National University of Education  
Korean: http://www.chongju-e.ac.kr/index.jsp 
English: http://english.cje.ac.kr/index.jsp 

Chuncheon National University of Education  
Korean: http://www.cnue.ac.kr/index.jsp 
English: http://sukwoo2.cnue.ac.kr/eng/index.htm 
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Table A 6. (continued) 

Korea National University of Education  
Korean: http://www.knue.ac.kr/ 
English: http://www.knue.ac.kr/eng/ 

Ewha Womans University  
Korean: http://www.ewha.ac.kr 
 English: http://www.ewha.ac.kr/english/ 
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Table A 7.   Number of credits required to graduate from teacher training universities  

National University of Education Total credits 

Gyeongin National University of Education  145 Credits 

Kongju National University of Education   147 Credits 

Gwangju National University of Education  145 Credits 

Daegu National University of Education  145 Credits 

Busan National University of Education  145 Credits 

Seoul National University of Education  140 Credits 

Cheonju National University of Education  145 Credits 

Jeju National University of Education  140 Credits 

Chinju National University of Education  147 Credits 

Cheongju National University of Education  146 Credits 

Chuncheon National University of Education  141 Credits 

Korean National University of Education  140 Credits 

Ewha Womans University  135 Credits 
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Table A 8.   Expected student knowledge and behavior according to grade level: 
understanding music 

 Grades 3 & 4 Grades 5 & 6 

Rhythm Duple, triple meter 
Simple rhythmic patterns 
Traditional Korean rhythmic patters 

As grades 3 & 4, plus 
compound meter 
complex rhythmic pattern 
traditional rhythmic patterns 

Melody Major scales 
Traditional Korean music scales 

As grades 3 & 4, plus 
Minor scales 

Harmony Triads for major 
V7 chord 

As grades 3 & 4, plus 
triads for minor 

Form Same and different melody 
Simple music forms 

Same, similar, and different melody 
Complex music forms 

Dynamics Simple dynamics, e. g. forte / piano As grades 3 & 4, plus 
crescendo / decrescendo 
dynamic changes 

Tempo Simple dynamics, e.g. fast / slow As grades 3 & 4, plus 
allegro / andante 
tempo changes 

Timbre Male, female, solo, or group As grades 3 & 4, plus 
soprano, alto, tenor or bass 
string, wind, percussion or keyboard 
instruments 
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Table A 9.   Expected student knowledge and behavior according to grade level: 
music activity 

 Grade 3 & 4 Grade 5& 6 

Singing Breathing, posture 
Basic understanding of 
Simple music concepts 
Solo and in groups 

Good diction, breathing and posture 
Expressing music characteristics 
Solo and in groups 
Represent diverse genres and cultures 
Listen to and describe music 

Playing 
instruments 

Good playing position 
and tone 
Understanding musical 
concepts 
Solo and in groups 
Accompanying with 
basic harmony 

As grades 3 & 4, plus 
repesent diverse genres and cultures 
listen to and describe music 

Creative 
Activity 

Songwriting 
Improvising using short 
rhythmic patterns 
Describe a story using 
voices, instruments, and 
various environmental 
sounds 
Free movement with 
music 

Improvise rhythmic and melodic patterns 
Arrange music to demonstrate characteristics of music 
using voices, instruments and various acoustic effects 
Creative movement with music 

Appreciation Listen to music to 
compare and identify 
elements and 
characteristics of the 
music 
Movement according to 
musical characteristics 
and mood 
Describe music after 
listening 
Listen to music 
represent diverse genres 
and culture 
Understand music 
activities (events) in life 
Music appreciation 
etiquette 
Listen to and identify 
simple music forms 

As grades 3 & 4, plus 
listen to and identify various music forms 
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Table A 10.   Adaptive music instruction for students with mental retardation 

Activity Instructional modification Source 
Singing Adapted-offering demonstration 

Provide adequate modeling 
Daniels & Stafford 

(1999, p.172) 

Teach lyrics by rote Gfeller  (1987, p.235) 

Provide adequate repetition for mastery Gfeller  (1987, p.235) 

Provide additional rehearsal time Gfeller  (1987, p.236) 

Provide recordings or instructional materials 
for review in the home 

Gfeller  (1987, p.235) 

Playing 
Instruments 

Adapted-offering demonstration Daniels & Stafford 
(1999, p.172) 

Vary the level of participation 
Adapt skill level 

Adamek & Darrow 
(2005, pp.170-171) 

Task analysis 
Break a larger task into smaller sections 

Snell (2006, .16) ; 
Davis (1999, .77); 

Gfeller (1987, p.235) 

Additional rehearsal time Gfeller  (1987, p.236) 

Provide recordings or instructional materials  
for review in the home 

Gfeller  (1987, p.235) 

Creating 
Music 

Adaptation for input: 
Concrete and simple direction, one-and two-step  
directions, repetition, cues 

Adamek & Darrow 
(2005, p.170) 

Adapt amount of time allotted for completing a task Adamek & Darrow 
(2005, p.171) 

Adapt how the students can respond to instruction Adamek & Darrow (2005,p.
171) 

Music 
Appreciation 

Provide a structured, predictable environment Snell  (2006, p.16) 

Introduce with pictures Gfeller  (1987, p.234) 
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Table A 11.   Examples of computing aids for the music classroom 

Computer 
software/hard

ware 

URL & description Usage for SWD 

Soundbeam http://www.soundbeam.co.uk 
Described as "invisible expanding keyboard 
in space" 
Any movements within the  "beam" trigger 
musical sounds or phrases 

Despite the disabilities of 
SWD, this can provide 
opportunities for 
contemporary forms of 
composition and group 
music making in 
inclusive music class 

Korg KP3 
Kaoss Pad 

http://www.zzounds.com 
A processor which allows the student to 
manipulate sounds using a touch sensitive 
pad 

SWD with limited use of 
their hands can create 
music by simply 
touching, tapping or 
sliding their finger over 
the touchpad, the KP3 
allows SWD to control 
multiple parameters in 
real time. 

The Tactile 
Musical 

MIDI Mate 

http://www.tecsol.com.au/MidiMate.htm 
Consists of eight different tactile squares, 
adapted switch inputs 
- allows student to play music 
independently using a textured panel 

The keyboard can be 
programmed to play a 
range of different 
musical instruments. 
SWD can play individual 
notes, chords, percussion 
or sound effects.  

Switch 
Ensemble  

http://www.switchintime.com  
Includes 90 songs and activities plus 
complete authoring tools to create your own 

Allows groups of 
students to play music 
together  

Super Switch 
Ensemble 

(Macintosh) 

http://www.switchintime.com  
All the features of Switch Ensemble plus a 
number of advanced settings for more 
complex activities. 

Allow SWD with mixed 
abilities to play together 
in a cooperative setting. 

Source: Adamek, M. S., & Darrow, A. A. (2005). Music in special education. Silver 
Spring, MD: American Music Therapy Association, Inc. 
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Table A 12.   Types and characteristics of emotional disturbance 

Classification Associated characteristics 

Anxiety disorder Excessive fear, worry, uneasiness. Impairment in social interaction, 
self-determination, confidence, or participation in activities of daily 
living. 

Mood disorder An extreme mood deviation in either a depressive or an elevated 
direction, or, sometimes, in both directions at different times. 

Oppositional defiant 
disorder 

Loss of temper, arguing, irritability, vindictiveness, using 
obscenities, blaming others for mistakes and misbehavior, low self-
esteem. 

Conduct disorder Persistent pattern of antisocial behavior that significantly interferes 
with school, with family and with social functioning: hyperactivity, 
screaming, stubbornness, mood swings, demanding, arguing, 
teasing, impulsive, attacking people, jealous, sulking, temper 
tantrums, loud, threatening, irritable, cruel, fighting, showing off, 
bragging, swearing, blaming others, sassy, disobedient, lying, 
destructive, stealing, setting fires, bad companions, truancy, gang 
membership, using alcohol or drugs. 

Schizophrenia Have two or more of the following symptoms: hallucinations, 
withdrawal, delusions, inability to experience pleasure, loss of 
contact with reality, disorganized speech. 

Source: Turnbull, R., Turnbull, A., Shank, M. Smith, S., & Leal, D. (2002). Exceptional 
Lives: Special Education in Today's Schools (3rd ed.). Upper Saddle River, New 
Jersey: Merrill Prentice Hall. 



 135 
 

Table A 13.   Instructional modification for physical/ motor domain 

 Examples of ideas for instructional 
modification 

Input Teacher can choose and demonstrate specific 
musical instruments that students with 
disabilities can play, for example, adapted 
mallets 

Output Provide several options for self-expression 
(Snell, 2006, p.17) 
Teacher allows students with disabilities to 
respond to by replying via verbal 
onomatopoeia instead of playing an instrument 
Teacher allows alternatives for SWD to play 
rhythmic patterns (e.g. foot-tapping if a 
disability disallows hand clapping) 

Support Pair SWD with a peer buddy for physical 
support during activity involving movement 
Provide opportunities for SWD to be engaged 
with classmates (not always placed at the end 
of a row) 

Environment Arrange room to accommodate crutches, 
walkers, or wheelchairs (Snell, 2006, p.17) 
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APPENDIX B 

PANEL OF EXPERTS
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The following four experts reviewed and critiqued the lesson plans adapted to aid 

general educators in their teaching of inclusive primary school classes in South Korea: 

 

Dr. Alice-Ann Darrow is Irvin Cooper Professor of Music Therapy and Music 

Education at Florida State University in Tallahassee, Florida. She is known 

internationally as an expert in music in special education. 

 

Ms. Amy Greenwald Furman, MM, RMT is a music therapist with the 

Minneapolis Public Schools. Her clinical specialties include early childhood, autism 

spectrum disorder, English language learners, and inclusion in the music education 

classroom. She has been a member of the editorial board of the Journal of Music Therapy 

and has written articles for a variety of professional journals. 
 

Dr. Judith A. Jellison is the Mary D. Bold Regents Professor in Music at the 

University of Texas at Austin. She is an international expert in music in special 

education, with particular expertise in inclusive education. 
 

Ms. Cecilia Roudabush has been a teacher in the Iowa City Community School 

District, Iowa, for 20 years. She majored in Music Education/Music Therapy at the 

University of Iowa in 1988, and in 1997 completed her Master's Degree in Music 

Education specializing in Music Therapy. She taught general and adaptive music in 

elementary school in the ICCSD and is currently completing her seventh year of teaching 

junior high general and adaptive music.
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APPENDIX C 

COVER LETTER TO PANEL OF EXPERTS
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Dear colleague, 

 

My name is Eun Jew Kim, Ph. D candidate in music therapy program at the 

University of Iowa. I am working on my dissertation, with Dr. Kate Gfeller and Dr. Mary 

Adamek as my advisors. 

 

My research examines the current status of Republic of Korea inclusive music 

education and will provide ideas for instructional modification to general educators (non-

music specialists) who teach students with disabilities in general classes. As a part of my 

study, I have made drafts of four adapted lessons based on the national music curriculum 

of the Republic of Korea. These are similar to the nine standards outlined by MENC. The 

Republic of Korea national music curriculum stipulates four broad areas of music 

activities: "singing," "instruments," "creating music," and "music appreciation". 

The national textbook used in all primary schools contains music activities which 

combine singing with the playing of instruments, or music with creating music or 

appreciation. The four areas of the music education curriculum often overlap, then. It was 

my intention, though, to make the adapted lessons as representative of each of the four 

areas as possible. From my research it became clear that inclusive music education in the 

Republic of Korea is unlike that found in the United States. To prevent misunderstanding, 

please allow me to inform you of these differences as well as clarify the lesson plans: 

 
1. Inclusive music classes in regular primary schools in the Republic of Korea are 

taught not by music specialists, but by general educators who, for the most part, 

have completed six semester credits in music as part of their pre-service 

education. Thus, they have only limited experience with and knowledge of the 

pedagogical approaches to music as a specialty subject. These general educators 
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are responsible for teaching all primary school level subjects (language arts, 

history, mathematics, and so on.) Consequently, general teachers would be 

unlikely to prepare individualized goals and objectives for students with 

disabilities specific to the inclusive music class. 

2. General educators typically have completed a minimum of two, and a maximum 

of only three semester hours, of collegiate classes on the instruction of students 

with disabilities, so their knowledge of the characteristics of students with 

disabilities and of pedagogical approaches based upon formal training is limited. 

3.  The accommodations illustrated in the following adapted lessons are those most 

likely to be suitable for students with the following types: mild to moderate level 

of severity of the three most common disabilities in the Republic of Korea: 

mental retardation, orthopedic impairment, and emotional and behavioral 

disorders. However, to make the lesson adaptations more accessible to teachers 

unfamiliar with the different types of disability, here I use four different domains: 

social, cognitive, physical, and communicative. 

4. These lesson plans are not intended to represent music therapy interventions, nor 

do they represent special and separate music classes for students with disabilities 

who are served by segregated classes or special schools. These lesson plans are 

designed for inclusive music classes taught by general educators who are neither 

music specialists nor special educators. 

Please find attached four evaluation checklists, one for each of the adapted 

lessons: singing, creating music, instruments, and music appreciation. I would be most 

grateful if you could respond to the question and make notes in the right hand column of 
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the checklist, providing suggestions for my adapted lessons in terms of their overall 

design, clarity, and efficiency. 

I know you are very busy during the school semester, but because of the timeline 

for my dissertation process, I would very much appreciate it if you could reply with your 

suggestions before Friday April 24, 2009.  I would appreciate it if you could 

acknowledge receipt of this e-mail by replying to eunjewkim@gmail.com 

Thank you so much for taking the time to assist us with this study. 

 

Sincerely,   

 

Eun Jew Kim, MT-BC       Dr. Kate Gfeller & Dr. Mary Adamek 

Ph. D Candidate in music Education/Therapy    Professors of Music Therapy program 

University of Iowa         University of Iowa
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APPENDIX D 

DEFINITIONS OF DISABILITY CATEGORIES IN THE ROK
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Table D 1.   Official 2005 ROK Disability Category Definitions 

Disability category Definition 

Visual impairment (a) Visual acuity of each eye is less than 20/600, even with correction. (b) 
A severe impairment in vision to a child's educational performance, hence 
tactile sensation or auditory sense is a principal means for educational 
performance; although visual acuity of each eye is greater than 20/600, 
one so impaired can not achieve a visual task with accommodation or 
modification. (c) One who can achieve visual tasks only through optics, 
learning aids, or special equipment. 

Hearing 
impairment 

(a) An impairment in hearing, hearing loss of each ear is more than 90 dB. 
(b) A hearing impairment so severe that a child is impaired in processing 
linguistic information through hearing even with hearing aid, that 
adversely affects a child's communication. (c) An impairment in hearing 
that adversely affects a child's educational performance with non-disabled 
student in their daily life 

Mental retardation One's mental ability (IQ) is below 75, accompanied by impairment in the 
person's ability to acquire the skills necessary for daily living.  

Orthopedic 
impairment 

A severe orthopedic impairment that adversely affects a child's 
educational performance. 

Emotional 
disturbance 

(a) An inability to learn that cannot be explained by intellectual, sensory, 
or health factors. (b) An inability to build or maintain satisfactory 
interpersonal relationships with peers and teachers (c) Inappropriate types 
of behavior or feelings under normal circumstances. (d) A general 
pervasive mood of unhappiness or depression. (e) A tendency to develop 
physical symptoms or fears associated with personal or school problems  
(f) Unsuitable response to aversive stimulation; problems with language, 
cognitive ability or social relationship. 

Language 
impairment 

A communication disorder due to impaired articulation, stuttering, voice 
impairment, or language impairment that adversely affects a student's 
educational performance. 

Learning disability A disorder in understanding or in using language, spoken or written, that 
may manifest itself in an imperfect ability to speak, read, write, or to do 
mathematical calculations. 

Health impairment One requires constant medical support, for instance hospitalization for 
more than three months or outpatient treatment due to chronic health 
problems such as a heart condition, kidney disease, or liver disease, 
thereby requiring continuous support for educational performance and 
school life. 

Source: Ministry of Education (2005c). Special Education Promotion Law 
[특수교육진흥법]. Seoul, Republic of Korea: Ministry of Education.



 144 
 

APPENDIX E 

DEFINITIONS OF DISABILITY CATEGORIES IN THE U.S.
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Table E 1.   U.S. Disability Category Definitions 

Disability Category Definition 

Autism (i) Autism means a developmental disability significantly affecting 
verbal and nonverbal communication and social interaction, generally 
evident before age three that adversely affects a child's educational 
performance. Other characteristics often associated with autism are 
engagement in repetitive activities and stereotyped movements, 
resistance to environmental change or change in daily routines, and 
unusual responses to sensory experiences. 
(ii) Autism does not apply if a child's educational performance is 
adversely affected primarily because the child has an emotional 
disturbance, as defined in paragraph (c) (4) of this section. 
(iii) A child who manifests the characteristics of autism after age  
three could be identified as having autism if the criteria in paragraph  
(c)(1)(i) of this section are satisfied. 

Deafness-blindness Deaf-blindness means concomitant hearing and visual impairments, the 
combination of which causes such severe communication and other 
developmental and educational needs that they cannot be 
accommodated in special education programs solely for children with 
deafness or children with blindness 

Deafness Deafness means a hearing impairment that is so severe that the  
child is impaired in processing linguistic information through hearing,  
with or without amplification that adversely affects a child's educational 
performance. 

Emotional disturbance (i) Emotional disturbance means a condition exhibiting one or more of 
the following characteristics over a long period of time and to  
a marked degree that adversely affects a child's educational 
performance: 
    (A) An inability to learn that cannot be explained by intellectual, 
sensory, or health factors. 
    (B) An inability to build or maintain satisfactory interpersonal 
relationships with peers and teachers. 
    (C) Inappropriate types of behavior or feelings under normal 
circumstances. 
    (D) A general pervasive mood of unhappiness or depression. 
    (E) A tendency to develop physical symptoms or fears associated  

with personal or school problems. 
(ii) Emotional disturbance includes schizophrenia. The term does  
not apply to children who are socially maladjusted, unless it is 
determined that they have an emotional disturbance under paragraph  
(c)(4)(i) of this section. 
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Table E 1. (continued) 
Disability Category Definition 

Hearing impairment Hearing impairment means an impairment in hearing, whether 
permanent or fluctuating, that adversely affects a child's educational 
performance but that is not included under the definition of deafness  
in this section. 

Mental retardation 
(mental retardation) 

 

Mental retardation means significantly sub-average general intellectual 
functioning, existing concurrently with deficits in adaptive behavior and 
manifested during the developmental period, that adversely affects a 
child's educational performance. 

Multiple disabilities Multiple disabilities means concomitant impairments (such as  
mental retardation-blindness or mental retardation-orthopedic  
impairment), the combination of which causes such severe educational  
needs that they cannot be accommodated in special education programs 
solely for one of the impairments. Multiple disabilities does not include 
deaf-blindness. 

Orthopedic 
impairment 

Orthopedic impairment means a severe orthopedic impairment that 
adversely affects a child's educational performance. The term includes 
impairments caused by a congenital anomaly, impairments caused by 
disease (e.g., poliomyelitis, bone tuberculosis), and impairments from 
other causes (e.g., cerebral palsy, amputations, and fractures or burns 
that cause contractures). 

Other health 
impairment 

Other health impairment means having limited strength, vitality, or 
alertness, including a heightened alertness to environmental stimuli, that 
results in limited alertness with respect  
to the educational environment, that-- 
    (i) Is due to chronic or acute health problems such as asthma, 
attention deficit disorder, or attention deficit hyperactivity disorder, 
diabetes, epilepsy, a heart condition, hemophilia, lead poisoning, 
leukemia, nephritis, rheumatic fever, sickle cell anemia, and Tourette's 
disorder; and 
    (ii) Adversely affects a child's educational performance. 

Specific learning 
disability 

Specific learning disability--(i) General. Specific learning disability 
means a disorder in one or more of the basic psychological  
processes involved in understanding or in using language, spoken or  
written, that may manifest itself in the imperfect ability to listen,  
think, speak, read, write, spell, or to do mathematical calculations,  
including conditions such as perceptual disabilities, brain injury, 
minimal brain dysfunction, dyslexia, and developmental aphasia. 
    (ii) Disorders not included. Specific learning disability does not  
include learning problems that are primarily the result of visual,  
hearing, or motor disabilities, of mental retardation of emotional 
disturbance, or of environmental, cultural, or economic disadvantage. 
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Table E 1. (continued) 
Disability Category Definition 

Speech or language 
impairment 

Speech or language impairment means a communication disorder, such 
as stuttering, impaired articulation, language impairment, or a voice 
impairment, that adversely affects a child's educational performance. 

Traumatic brain injury Traumatic brain injury means an acquired injury to the brain caused by 
an external physical force, resulting in total or partial functional 
disability or psychosocial impairment, or both, that adversely affects a 
child's educational performance. Traumatic brain injury applies to open 
or closed head injuries resulting in impairments in one or more areas, 
such as cognition; language; memory; attention; reasoning; abstract 
thinking; judgment; problem-solving; sensory, perceptual, and motor 
abilities; psychosocial behavior; physical functions; information 
processing; and speech. Traumatic brain injury does not apply to brain 
injuries that are congenital or degenerative, or to brain injuries induced 
by birth trauma. 

Visual impairment 
including blindness 

Visual impairment including blindness means an impairment in vision 
that, even with correction, adversely affects a child's educational 
performance. The term includes both partial sight and blindness. 

Source: U. S Department of Education (2008). Sec. 300.8 Child with a 
disability.Retrieved December 2, 2008, from 
http://idea.ed.gov/explore/view/p/,root,regs,300,A,300%252E8

http://idea.ed.gov/explore/view/p/,root,regs,300,A,300%252E8�
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APPENDIX F 

MUSIC COURSES OFFERED BY TEACHER TRAINING COLLEGES IN THE ROK
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Table F 1. Music courses offered by teacher training colleges in the ROK 

University 

(date of 
revision of 

curriculum)* 

Course  Credit Required Elective Total 

Gyeongin 

(2005) 

Arts 

History of Korean 
Music Choose 1 

among 6 
courses 

2   

 6 + 

History of Western 
Music 2   

Methods 
Course 

Music Education I 2   

Music Education II 2   

Methods 
Practicum 

Music Technique 1-1 1   

Music Technique 1-2 1   

Music Technique I Choose 2 
among 6 
courses 

1   

Music Technique 
II 1   

Kongju 

(2009) 

 

 

Methods 
Course 

Primary Music Education 2   

6+ Study of Teaching Materials 
and Instructional Method in 
Primary Music 

2   

Methods 
Practicum 

Music Technique I 1   

 
Music Technique II 1   

Music Technique 
III 

Choose 1 
among 3 
courses 

3   
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Table F 1. (continued) 
University 

(date of 
revision) 

Course  Credit Required Elective Total 

Gwangju 

(2009) 

Arts 

Introduction to 
World Music 

Choose 1 
among 
13 arts 
courses  

2   

6+ 

Understanding 
Korean Traditional 
Vocal Music 
[pansori] 

2   

Reading the World 
through Music 2   

Composing Music 
with Computers 2   

Children's Song 
Vocalism 2   

Methods 
Course 

Music Education I 1   

Music Education II 1   

Music Education III 2   

Music Therapy Choose 2 
among 
44 
courses 

2   

Instructing 
Children's Choir 2   

Methods 
Practicum 

Music Technique I 2   

Traditional Korean 
Percussion 
[pansori] 
techniques 

Choose 1 
among 
15 
couses 

2   

Traditional 
Children's Song 
and Folk Song 
Techniques 

2   

Classroom 
Instruments 2   

Composing Music 2   

Digital Piano 2   

Ensemble 2   
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Table F 1. (continued) 
University 

(date of 
revision) 

Course  Credit Required Elective Total 

Daegu 

(2007) 

 

Arts 

Understanding 
Western Music Choose 1 

among 5 
courses 

2   

6+ 

Understanding 
Korean Music 2   

Methods 
Course 

Music Education I 2   

Music Education II 2   

Methods 
Practicum 

Music Technique 1-1 1   

Music Technique 1-2 1   

Recorder 
Ensemble 

Choose 1 
among 
12 
courses 

2   

Busan 

(2006) 

Arts Understanding 
Music 

Choose 1 
among 6 
courses 

2   

6+ 

Methods 
Course 

Instructional Method in Music 
Education I 1   

Instructional Method in Music 
Education II 1   

Studying Teaching Materials 
in Music Education I 1   

Studying Teaching Materials 
in Music Education II 1   

Methods 
Practicum 

Music Technique I 1   

Music Technique II 1   

Instructing Choir Choose 1 
among 
11 
courses 

2   

Ensemble 2   

Korean Traditional 
Music 2   
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Table F 1. (continued) 
University 

(date of 
revision) 

Course  Credit Required Elective Total 

Seoul 

(2009) 

Arts 

Understanding 
Korean Traditional 
Music 

Choose 1 
among 4 
courses 

2   

6+ 

Understanding 
Western Music 2   

Free 
Selection 

The Joy of Music Choose 1 
among 
26 
courses 

2   

The History of 
Music and 
Appreciation 

2   

 
Methods 
Course 

Vocal Technique 1   

Primary Music Theory 1   

Instrumental Technique 1   

Instructional Method in 
Primary Education 1   

Methods 
Practicum 

Primary Instrumental 
Technique 1   

Primary Music Technique 1   

Cheonju 

(2007) 

Methods 
Course 

Music Education Theory 2   

6+ 

Practice of Music Education 
Theory 2   

Methods 
Practicum 

Music Technique 2   

Music Technique 
Practice 

Choose 1 
course 

among 4 
courses 

2   

Jeju 

(2002) 

Arts Popular Music and 
Modern People 

Choose 1 
course 

among 4 
courses 

2   

6+ 

Methods 
Course 

Primary Music Education I 2   

Primary Music Education II 2   

Methods 
Practicum 

Music Technique I 2   

Music Technique 
II 

Choose 1 
among 3 
courses 

1   

Composing Music 
with Computers 

Choose 1 
among 12  2   
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Table F 1. (continued) 
University 

(date of 
revision of 
curriculum) 

Course  Credit Required Elective Total 

Chinju 

(2002) 

Methods 
Course 

Music Education (Theory & 
Conducting Method) 2   

6+ 

Studying Teaching Materials 
in Music Education 2   

Methods 
Practicum 

Solfeggio 1   

Piano Accompaniment Method 1   

Music Technique 
(Korean 

Traditional Music) 

Choose 1 
among 3 
courses 

2   

Cheongju 

(N/A) 

Arts Understanding 
Music 

Choose 1 
among 4 
courses 

2   

6+ 
Methods 
Course 

Music Education I 2   

Music Education II 2   

Methods 
Practicum 

Music Technique I 2   

Music Technique 
II 

Choose 1 
among 3 
courses 

2   

Chuncheon 

(2009) 

Arts Basic Theories of Music 2   

9+ 

Methods 
Course 

Primary Music Education I 2   

Primary Music Education II 2   

 
Methods 

Practicum 

Music Technique I 1   

Music Technique II 2   

Music for School 
Events 

Choose 1 
among 18 
courses 

1   
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Table F 1. (continued) 
University 

(date of 
revision of 
curriculum) 

Course  Credit Required Elective Total 

Korean 

(2009) 

Arts 

Music 
Appreciation I 

Among 6 
areas of 
general 

education, 
take 21 
credit 

from at 
least 3 
areas 

2   

2+ 

Music 
Appreciation II 2   

Understanding 
Korean Music I 2   

Understanding 
Korean Music II 2   

Korean 
Traditional 

Music 
Appreciation 

2   

General Choir 1   

Music and Living 2   

Methods 
Course 

Primary Music Education 
Theory 2   

Primary Music Education 
Method 2   

Methods 
Practicum 

Music Technique I 1   

Music Technique II 1   

Music Technique III 1   

Advanced Music Technique 1   

Ewha 

Womans 

University 

(2009) 

Arts 

Introduction to 
Opera 

Appreciation Among 7 
areas of 
general 

education, 
students 
take 15 
credits 
from 5 

different 
areas 

3   

3+ 

Music Theory 3   

    

Introduction to 
Western Music 3   

Understanding 
Korean Music 3   

The Sound 
Culture of 

Human Being 
3   

Methods 
Course Primary Music Education 3   
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APPENDIX G 

SPECIAL EDUCATION COURSES OFFERED BY TEACHER TRAINING 

UNIVERSITIES IN THE ROK
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Table G 1.   Special education courses offered by teacher training universities in the ROK 

University 
 

Course  Credit Required Elective 

Gyeongin Special Education 2   

Kongju Understanding Students with Disabilities 2   

Gwangju 
 

Understanding Students with Disabilities 2   

Sign Language 
Choose 2 courses 
among 44 courses 

2   

Arts Therapy 2   

Music Therapy 2   

Daegu 
 

Special Education Choose 2 courses 
among 3 courses 2   

Instructing Students with 
Disabilities  

Course Offering 
for Education 
Emphasis 

2   

Busan Understanding & Instructing Students with 
Disabilities 2   

Korean 

Primary Special 
Education 

Choose 1 course among 5 
choices 2   

Inclusive 
Education for 
Early 
Childhood 
Students with 
Disabilities 

Offered in the Early 
Childhood Education 
Department 

2   

Education for 
Early 
Childhood 
Students with 
Disabilities 

3   

Understanding Students with Disabilities 2   

Ewha Education of Exceptional Children 3   
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Table G 1. (continued) 
University 
 

Course Credit Required Elective 

Seoul 

Understanding Students with Disabilities 2   

Special Education Choose 1 among 
3 courses 2   

Understanding Alternative 
School Free selection 

courses 
Choose 1 course 
from 26 courses 

2   

Understanding Inclusive 
Education for Students 
with Disabilities 

2   

Introduction to Special 
Education 

Course Offerings 
for Early 
Childhood/ 
Special Education 
Emphasis) 

2   

Counseling for Children 
with Special Needs 2   

Education for Students 
with Learning Disabilities 2   

Education for Students 
with Mental retardation 2   

Special Education 
Curriculum and 
Educational Medium 

2   

Assessment and 
Evaluation of Children 
with Special Needs 

2   

Understanding of 
Inclusive Education 2   

Understanding and 
Education for Children 
with Emotional/Behavior 
Disabilities 

2   

Cheonju Understanding Students with Disabilities 2   

Jeju Understanding & Instructing Students with 
Disabilities 2   

Chinju Special 
Education Choose 1 among 2 courses 2   

Cheongju Understanding Students with Disabilities 2   

Chuncheon Special Education 2   
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APPENDIX H 

MUSIC EMPHASIS COURSES 

IN THE UNIVERSITIES OF EDUCATION IN THE ROK
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Table H 1.   Music emphasis courses in the universities of education in the ROK 

University 

Name 

(date of 
revision of 

curriculum)* 

 Music emphasis courses 

Category Course name Credit Total 

GyeongIn 

(2005) 

Required 

Korean music theory 2 

21 + 

Orchestra instruction 2 

Choral music instruction 2 

Western music theory 3 

Music education theory 2 

Analysis & methods of instructional materials 2 

Study of Korean music education 2 

Elective 

Korean musical instruments 
Choose 1 

2 

Music instruments 2 

Korean vocal music 
Choose 1 

2 

Vocal music 2 

Multimedia & music education 
Choose 1 

2 

Music appreciation instruction 2 

Free 
Selection 

Chorus Choose 1 
or more 
among 32 
free 
selection 
courses 

2 

Instrumental ensemble 2 

Korean traditional instrumental 
ensemble 2 
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Table H 1. (continued) 
University 

Name 

(date of 
revision)* 

 Music emphasis courses 

Category Course name Credit Total 

Kongju 

(2009) 

Required 

Traditional Korean music I 1 

21 

Traditional Korean music II 1 

Traditional Korean music III 1 

Vocal technique I 1 

Vocal technique II 1 

Instrumental music 1 

Choir I 1 

Choir II 1 

Melody and harmony 1 

Concert I 1 

Concert II 1 

Music education 2 

Creation 2 

Elective 

Traditional Korean instrument ensemble I 
Choose 1 

1 

Keyboard instruments I 1 

Chorus I 
Choose 1 

1 

Orchestra I 1 

Korean Traditional instrument 
ensemble II Choose 1 

2 

Keyboard instruments II 2 

Chorus II 
Choose 1 

2 

Orchestra II 2 

Gwangju 

(2009) 

 

Required 

Piano technique 3 

21 

Chorus 3 

Ensemble 3 

Theory of traditional Korean music 2 

Music appreciation instruction 2 

Vocal technique 3 

Composition technique 3 

Traditional Korean music technique 2 



 161 
 

 Table H 1. (continued) 
University 

Name 

(date of 
revision)* 

 Music emphasis courses 

Category Course name Credit Total 

Daegu 

(2007) 

 

Required 

Sight singing and ear training 2 

21 

Instructing instruments 2 

Piano technique I 2 

Traditional Korean music rhythm instruction 2 

Piano technique II 2 

Music education theory 2 

Choir 3 

Korean traditional music instruction 2 

Ensemble 2 

Instructing composition 2 

Busan 

(2006) 
Required 

Introduction to music 2 

30 

Choir I 1 

Choir II 1 

Piano technique I 2 

Piano technique II 2 

Sight singing and ear training 2 

Traditional Korean music technique I 2 

Traditional Korean music technique II 2 

Traditional Korean music technique III 1 

Instrumental technique 2 

Composition technique I 1 

Composition technique II 2 

Music instruction 2 

Ensemble I 1 

Ensemble II 1 

Vocal technique I 2 

Vocal technique II 2 

Keyboard harmony 2 
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Table H 1. (continued) 
University 

Name 

(date of 
revision)* 

 Music emphasis courses 

Category Course name Credit Total 

Seoul 

(2009) 

Required 

Ensemble instruction 2 

20 

Primary music education 2 

Inclusive music theory 2 

Chorus instruction method 2 

Traditional Korean music instruction method 2 

Elective 

Orff method 

Choose 1 

2 

Digital piano 2 

Children's music composition 2 

Traditional Korean music technique 

Choose 1 

2 

Vocal technique 2 

Piano technique 2 

Psychology music education 

Choose 1 

2 

Instrumental ensemble 2 

Music history 2 

Free 
Selection 

Music education medium 2 

Advanced music technique 2 

Cheonju 

(2007) 

Required 

Accompaniment instruction method 3 

21 

Music instruction method 3 

Traditional Korean music instruction method 3 

Vocal instruction method 3 

Elective 

Traditional Korean music technique 
Choose 1 

3 

Instrumental Technique 3 

Music Education 

Choose 2 

3 

Composition Instruction 3 

Ensemble and Choir Instruction 3 
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Table H 1. (continued) 
University 

Name 

(date of 
revision)* 

 Music emphasis courses 

Category Course name Credit Total 

Jeju 

(2002) 
Required 

Harmonics and Primary Music Education 3 

21 

Music Engineering and Primary Ensemble Instruction 3 

Primary Korean Traditional 
Music Education Technique 

2 

Primary Vocal Instruction and Choir Education 2 

Primary Composition Education 3 

Primary Music Appreciation Education 3 

Advanced Music Education 3 

Primary Music Technique 2 

Chinju 

(2002) 

Required 

Piano Technique 3 

21 

Harmonics 3 

Korean Traditional Music Technique 3 

Elective 

Ensemble 
Choose 1 

3 

Recorder 3 

Choir 
Choose 1 

3 

Singing 3 

Composition 
Choose 1 

3 

Piano Literature Research 3 

Korean Traditional Music Theory 
Education Choose 1 3 

Cheongju Required 

Instrumental Technique 3 

18 

Vocal Technique 1 

Composition Technique 2 

Choir Instruction Technique 2 

Piano Technique 4 

Music Education Seminar 3 

Korean Traditional Music Seminar 1 

Korean Traditional Music Instruction Method 2 
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 Table H 1. (continued) 
University 

Name 

(date of 
revision)* 

 Music emphasis courses 

Category Course name Credit Total 

Chuncheon 

(2009) 
Required 

Korean Traditional Music Instruction Method 3 

21 

Piano Technique 3 

History of Western Music 
Choose 1 

2 

Vocal Instruction Method 2 

Computerized Music Instruction Method 3 

Ensemble Instruction Method 
Choose 1 

2 

Korean Traditional Music Technique 2 

Children's Music Accompaniment Method 3 

Composition Instruction Method 3 

Music Appreciation Instruction Method 
Choose 1 

2 

Vocal Instruction Method 2 

Korean 

(2009) 

Elective Basic Music Theory 3  
 
 
 
 
 
 
 
 
21 

Basic Korean Traditional Music Theory 3 

Primary Music Textbook Research 3 

Sight Singing and Ear Training I 1 

Ensemble 2 

Music Major Technique I 1 

Music Theory II 2 

Sight Singing and Ear Training II 1 

Music Major Technique II 1 

Children's Song Composition 2 

Korean Traditional Music Technique I 1 

Basic Harmony 2 

Computer and Music Education 2 

Conducting Method 1 

Korean Traditional Music Technique II 1 

Vocal Theory 2 
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APPENDIX I 

CONSULTATION WITH DR. KYUNGSHIL HYUN  
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Dr. Kyungsil Hyun, one of the executive members of the Korean Music Education 

Society (KEMS) and professor of music education at Sungshin Women's University in 

Seoul, was interviewed via email by researcher Eun Jew Kim during October of 2007. 

 

Eun Jew Kim: "한국 음악교육의 대표적인 기관으로 봐도 좋을런지요?"  

"Is the Korean Music Education Society the main organization in the field of 

South Korean music education?" 

 

Dr. Hyun: "네 이기관이 유일하다고 할 수 있습니다. 미국의 MENC와 

같다고 할 수 있죠. 그렇지만 미국의 협회처럼 많은 일들은 하고 있는 편이 

아닙니다."  

"Yes, it can be said that it is the only organization. It is very similar to the 

National Association for Music Education (MENC) of America. However, it does not 

cover as many areas of expertise as MENC." 

 

Eun Jew Kim: "음악교육학회에 장애아동들의 통합교육에 대해 관련된 

가이드라인이나, 관련 자료가 있는지?" 

"Does the Korean Music Education Society have any guidelines or materials 

related to the inclusive education of students with disabilities?" 

 

Dr. Hyun: "음악교육학회는 그러면 안되지만 장애아동에 대한 어떤 것도 다루지 

못하는 것으로 알고 있습니다. 기본적으로 음악교육학회는 정상아들을 위한 

음악교육만을 주로 다루고 있습니다?" 

"No, we don't. I know we should, but, unfortunately, we do nothing for students with 

disabilities. The Korean Music Education Society basically caters to the music education 

of students who have no disability."    
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Eun Jew Kim: "현재 학교 현장에서 개정안을 실행하고 있는지요?"  

"Have the changes suggested by the newly-revised (2007) Seventh Curriculum been put 

into effect at schools?" 

  

Dr. Hyun: "7차 교육과정은 1997년에 개정되어 현재 사용하고 있고 올해 2007년 

2월에 '7차교육과정안 개정안' 이 발표되었습니다만, 그것은 아직 실행이 되지 

않고 있습니다.관련자료는 교육부 홈피에 있습니다."  

"The Seventh Curriculum was established in 1997 and is still effective. The revision to 

the Seventh Curriculum was released in February of 2007, but it has not been put into 

practice yet. The details can be found on the website of the [South Korean] Ministry of 

Education." 

 

Eun Jew Kim: "현재의 한국 음악교육 현장에서는 전혀 장애아동들의 일반학교 

통합에 대한 고려는 하고 있지 않은지?"  

"So, the inclusive education of students with disabilities in regular schools is not 

considered at all in the field of South Korean music education currently?" 

 
Dr. Hyun: "그렇다고 볼수 있습니다."  

"I'm sorry to say that it is not." 

(K. S. Hyun, personal communication, October 8, 2007)
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APPENDIX J 

ADAPTED LESSON PLANS 
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3-A Singing activity: Music 3 [음악 3] 
Title: "Song of the Sparrow" ["참새노래"] : music by SungChun Lee; traditional lyrics[전래 가사]  
Goals: 1) To sing a given song while using a traditional Korean rhythm          2) To sing the same song using student-generated lyrics. 
 
 Examples of ideas for modification of the curriculum 

Social/emotional  Cognitive  Physical/motor  Language/communication 
Introduction 
1) To review the song 
"Gate Game" 
["대문놀이"] which 
students learned in 2nd 
grade 

Environment  
Teacher modifies the 
environment to minimize 
distractions: e.g. SWD 
located in close proximity to 
the teacher 

Support 
Provide recordings of the 
given song to practice at 
home 
 

Environment 
Teacher makes the music 
room accessible for students 
with disabilities who use 
wheelchairs 

Output 
If SWD are unable to 
pronounce the lyrics, teacher 
guides them syllable by 
syllable 

Development 
1) To sing the given song 
in a traditional Korean 
rhythm 
2) To sing the given song 
using students' own lyrics  
 
 
 

Input 
Address inappropriate 
behavior; model good 
behavior 

Input 
Need one- and two-step 
directions 
Time 
Allow extra time for 
response 

 Input 
Information presented 
should be concrete and 
simple. 
Giving additional cues 
Output 
Teacher allows SWD to 
write their own lyrics while 
non-SWD are singing 

Evaluation 
Can they sing in a 
traditional rhythm? 
 

Support 
Pair each SWD with a 
SWOD who gives prompts 
when to sing at the 
appropriate time 
 

Input 
Teach traditional rhythmic 
patterns by rote 
 

 Support 
Provide recordings of the 
given song to review at 
home 
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3-B Playing instruments: Music 3 [음악 3] 
Title: "Song for Percussion Instruments" ["리듬악기노래"] : music and lyrics by GaeSuk Lee.  
Goals:  1) Understand and sing a song in 4/4 time/      2) Identify the sound of various percussion instruments. 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Students identify the 
sound of various 
rhythmic instruments 

Input 
Teacher uses gesture, body 
language, and varied 
intonation when interacting 
with students 
 

Input 
Teacher labels the 
instruments. 
(Students with disabilities 
who have cognitive 
disabilities may have 
difficulty recognizing name 
of each instrument.) 
 

 
 

Input 
Repeat information and 
review, if necessary.  
If a student does not 
understand, teacher repeats 
what was said in a simpler 
manner, using shorter 
sentences and easier 
vocabulary. 

Development 
1) Students sing a 
song while keeping a 
steady beat with a 
rhythmic instrument. 
 
2) Students play the 
instrument according 
to the given song's 
direction.  
 
 
 

Support 
Pair each SWD with a student 
without disabilities who gives 
prompts when to sing at the 
appropriate time 
 

Input 
Students sing while keeping a 
steady downbeat with the 
help of a rhythmic instrument 
(or clapping) 
 
 
 
 

Input 
Teacher can choose specific 
instruments that students with 
disabilities can play. 
Teacher can provide adapted 
mallets. 
Input 
Teacher can rewrite the lyrics 
where there is an instrument 
that students with disabilities 
can't play and instead 
substitute a different 
instrument (e.g. egg shaker, 
hand drum or a chime tree) 
 

Output 
Non-verbal students place 
teacher- provided flashcards 
(relating to the lyrics of the 
given song) in the correct 
order on a table, then track 
and cue the cards while 
classmates sing the song 
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3-B Playing instruments (continued) 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
2) Students play the 
instrument according 
to the given song's 
direction.  
 

 Input 
Teacher gives additional cues, 
such as manual gestures in 
proximity to the students with 
disabilities. Teacher can make 
a green GO sign and a red 
STOP sign as fun additional 
cues 

Output 
Students reply using musical 
onomatopoeia 
e.g. the teacher hits a big 
drum  students with 
disabilities: ding, ding, ding 
(rest) 
Play the triangle  clang, 
clang, clang (rest). 

 

Evaluation 
Are students able to 
play the rhythmic 
instruments at the 
right place in the 
given song? 
 

Time management 
Teacher must be patient and 
allow time for the student to 
respond 
Support 
Pair with peer buddy to 
perform together 

Support 
Pair each SWD with a student 
without disabilities who gives 
prompts when to sing at the 
appropriate time 
 
 

Output 
Teacher allows students with 
disabilities to respond to by 
replying via verbal 
onomatopoeia instead of 
playing an instrument 

 
 

 



 

 

 

 

172 

3-C  Creating music: Music 3 [음악 3] 
Title: "The Story of Music " ["음악 이야기"]     Goal: To express the story line using ambient sounds, voice, or instrumental sounds 
 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Imitate the sounds of 
your surroundings 
Which instrument can 
best imitate the sounds of 
your surroundings? (e.g. 
the tick-tock of a clock 
using a woodblock) 

Input 
While the teacher 
demonstrates imitating 
surrounding sounds, s/he 
keeps an eye on SWD with 
behavioral disabilities that 
they are not over stimulated 
by the various sounds 
 

Input 
Teacher models imitating 
the ambient sounds 

Output 
Teacher should give 
instruments to SWD with 
orthopedic impairment 
considering their difficulty 
to play instruments 

Input 
Teacher uses 
objects or 
pictures to help 
students  
understand 
ambient noise 

 

Development 
To tell the story "The 
Goblin's Magic Club" 
["도깨비 방망이"] and 
then let the students make 
sound effects to go with 
the story 
e.g. the sound of Goblin's 
footsteps got bigger and 
bigger 

Input 
Teacher gives additional 
cues, and manual gestures in 
proximity to the students 
with disabilities. 
 
 
 
 

Input 
To make use of visual aids  
Time management 
Allow students additional 
time to respond in order to 
acquire the skill 
. 

Input 
Teacher demonstrates 
various ways of making 
sound considering SWD's 
impairment. 
 

Input 
Teacher uses gesture, body 
language, and varied 
intonation when interacting 
with students. 
Teacher repeats what was 
said in a simpler manner, 
using shorter sentences and 
easier vocabulary. 

Evaluation 
Students create a 
composition using 
various sound based on 
story line.  

Support 
SWD paired up with a 
student without disabilities 
who can help create a 
composition cooperatively  

Input 
Teacher creates and shows 
to the students pictures about 
story. 
 

Time  
Provide additional rehearsal 
time 
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3-D Music appreciation: Music 3 [음악 3] 
Title: "The Carnival of Animals" ["동물의 사육제"]: composed by Camille Saint-Saens. 
Goal: To express the characteristics of animals in music 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Teacher introduces 
the characteristics of 
animals. 
Play recording of the 
"The Carnival of 
Animals." 

Environment 
Place students with 
disabilities in close proximity 
to the teacher 
Remove interesting objects or 
enticing instruments (to avoid 
distraction) 

Input 
Use video clips/ photographs 
of animals as visual aids 
(Students with disabilities 
who have cognitive 
disabilities may find 
difficulties in describing the 
characteristics of animals) 

Environment 
Teacher modifies the physical 
environment for students with 
physical impairment (for 
example, make room for 
wheelchairs, visually-
impaired students close to the 
whiteboard) 
 
 
 

Input 
-Teacher uses gesture, 
body language, and varied 
intonation when interacting 
with students. 
-Speak clearly. 
-Repeat information and 
review, if necessary. If a 
student does not 
understand, teacher repeats 
what was said in a simpler 
manner, using shorter 
sentences and easier 
vocabulary 

Development 
1) Students describe 
how to express the 
characteristic of 
animals into music 
 
 
 
 
 

 
 

Input 
Use video clips/ photographs 
of animals as visual aids. 
(Students with disabilities 
who have cognitive 
disabilities may find 
difficulties in describing the 
characteristics of animals.) 

 
 

Output 
If the teacher describes an 
animal, the student should 
pick the photograph of the 
animal that responds to the 
description 
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3-D Music appreciation (continued) 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
2) Choose two 
movements to 
contrast a fast and a 
slow tempo. 
Listening examples: 
'Characters with long 
ears' & 'Tortoises.' 
3) Draw melodic line 
Listening example: 
'Swan' 

 Input 
Teacher to follow/model the 
melodic line using manual 
gesture/arm movement. 

  

Evaluation 
Discuss with students 
their reasons for 
choosing their 
favorite movement 
from "The Carnival 
of Animals." 

Environment 
Teacher establishes clear 
class rules 

Input 
Teacher prepares 14 pictures 
representing the 13 animals 
and finale  
Teacher plays the given 
music while presenting 
related picture cues 

 Output 
SWD and SWOD may choose 
the pictures that represent 
each musical movement  
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4-A Singing activity : Music 4 [음악 4] 
Title: "Mother's Grace" ["어머님 은혜"] : music by JaeHoon Park; lyrics by ChoonByung Yoon.  
Goal: 1) To sing a given song by reading the score while understanding the melodic line 

2) To sing and conduct in a 6/8 meter signature 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Introduce the 
characteristics of the 
given song 
 
 

Input 
Teacher modifies the 
environment to minimize 
distractions 
 
Teacher addresses 
inappropriate behavior 
immediately 

Input 
Teacher gives specific 
examples of musical 
characteristics: tempo – e.g. 
vivace, allegro, andante. 
Mood - teacher contrasts, for 
example, con amore with con 
fuoco 

Environment 
Teacher makes the music 
room accessible for students 
with disabilities who use 
wheelchairs 
 

Input 
Teacher uses gesture, body 
language, and varied 
intonation when interacting 
with students. 
 

Development 
1) To understand 6/8 
meter signature 
 
 
 
2) To play the 
rhythmic pattern of 
the given song  
 
 
 
 
 

Input 
Teacher provides immediate 
feedback, especially positive 
reinforcement 
 
 
 
 
 
 
 
 
. 
 

Input 
Teacher explains rhythmic 
patterns and 6/8 meter 
signature using flash cards 
which include eighths, 
quarters, dotted quarter notes 
 
Input 
Teacher provides adequate 
repetition for mastery to 
take place  
One- and two-step directions 
Repetition, giving additional 
cues 

 
 
 
 
 
 
Output 
Teacher allows alternatives 
for SWD to play rhythmic 
patterns (e.g. foot-tapping 
if a disability disallows 
hand clapping) 

Input 
Teacher uses short sentences 
using simple vocabulary 
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4-A Singing activity (continued) 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Development 
(continued) 
3) To sing with 
appropriate posture 
and breathing 

 Input 
Repetition, giving additional 
cues 
Teacher models correct 
posture and breathing 

  

Evaluation 
Can the students sing 
with correct posture 
and breathing? 
 
Can students conduct 
in a 6/8 meter? 
 

Input 
Provide frequent reminders 

Output 
SWD can conduct in two. 

Support  
Teacher or peer buddy leads 
SWD conduct by holding his 
or her arm  
 
Output 
Sway back and forth 
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4-B Playing instruments: Music 4 [음악 4] 
Title: "Wind from the Mountain, Wind from the River" ["산바람 강바람"] : music by TaeHyun Park; lyrics by SeokJoong Yoon 
Goal:  Performing on instruments with others 
 Examples of ideas for modification of the curriculum 

Social/emotional domain Cognitive domain Physical/motor domain Language/communication 
domain 

Introduction 
Review a previously 
learnt song in 3/4 time 
(simple triple): 
"Excursion"[소풍] 
which students learned 
in 3rd grade 

 Input 
In order to help students who 
can not remember the song 
which they learned in 3rd 
grade, teacher writes the 
lyrics on the board 

 
 

Input 
Teacher writes the lyrics on 
the board 

Development 
1) Students learn the 
rhythmic patterns and 
melodic line of the 
given song 
 
 
 
 
2) Play instruments 
with others 
 
 

 
 
 
 
Input 
Teacher uses gesture, body 
language, and varied 
intonation when interacting 
with students 
. 
 
 

Input 
On the whiteboard, write the 
rhythmic pattern as a visual 
aid.  Tap the rhythm as 
demonstration, and then 
have the students tap the 
rhythm back 
Input 
Teacher labels the 
instruments. Use photos or 
instruments to make choices 

 
 
Input 
Teacher can choose specific 
instruments (melodion, 
recorder, castanets, drum, 
etc) that students with 
disabilities can play 
considering their physical 
abilities 
Teacher can provide adapted 
mallets (e.g. with a Velcro 
strap) 

Input 
Repeat information and 
review, if necessary. If a 
student does not 
understand, teacher repeats 
what was said in a simpler 
manner, using shorter 
sentences and easier 
vocabulary 
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4-B Playing instruments (continued) 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Evaluation 
Are students able to 
play the given song 
with the exact 
rhythm? 
 

 Input 
Use echoing; teacher plays, 
students echoes 
Time management  
Teacher allows additional 
time for the student to 
respond. 

Input 
Teacher arranges the given 
song in a simple version to 
SWD who cannot play the 
available instruments due to 
his or her impairment 
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4-C Creating music: Music 4 [음악 4] 
Title: Music and picture "Ballet of the Little Chicks" from Modest Mussorgsky's "Pictures at an Exhibition"  
Goal: To describe how a certain characteristics of images are expressed musically by listening to the given music 
 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Teacher plays a 
recording of "Ballet 
of the Little Chicks"  
Teacher explains how 
a certain 
characteristic of the 
picture is expressed 
musically 

Environment 
Place students with 
disabilities in close proximity 
to the teacher 
Remove interesting objects or 
enticing instruments to avoid 
distraction 

Input 
When teacher explains the 
characteristic of the picture, 
he/she should use concrete 
and simple description 

Environment 
Teacher modifies the physical 
environment for students with 
physical impairment (for 
example, make room for 
wheelchairs, visually-
impaired students close to the 
whiteboard) 

Environment 
Place students with hearing 
impairment close to audio 
speakers and away from 
extraneous sources of noise 
 

Development  
1) Students describe 
the pictures in the 
textbook 

(see Music 4, page 
51) 

2) Students create 
music from the 
pictures in the 
textbook 

 
 

Time management 
Extra time to respond 
 
 
Time management 
Adapt amount of time allotted 
for completing a task 

 
 
 
 
 
Output 
Choose instrument such as 
wind chime that can be 
played with gross movements 

Output 
Teacher allows students with 
disabilities to respond to an 
instruction if by using gesture 
or the students may draw a 
picture 
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4-C Creating music (continued) 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Evaluation 
Can students identify 
melody or rhythm 
with pictures that 
describe that melody 
or rhythm? 
 

Time management 
Teacher must be patient and 
allow time for the student to 
respond. 

Input 
Teacher prepares and holds 
up pairs of written word 
(adjective) flash cards that 
may or may not describe the 
music 

Output 
Students choose the most 
appropriate adjective from 
each pair of cards presented 
by the teacher 

 Input 
Teacher holds up pairs of 

written word (adjective) 
flash cards that may or may 
not describe the music 

Output 
Students choose the most 
appropriate adjective from 
each pair presented by the 
teacher 
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4-D Music appreciation: Music 4 [음악 4] 
Title: "Peter and the Wolf" composed by Sergei Prokofiev.  
Goal: To discriminate the sound of individual instruments which express the character of a given piece of music 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Play recording of the 
introduction section of 
"Peter and the Wolf"   
Teacher introduces each 
character 

Environment 
Place students with 
disabilities in close 
proximity to the teacher 
Remove interesting objects 
or enticing instruments to 
avoid distraction 

Input 
Use photographs of each 
character - match with 
instruments as visual aids. 
 

Environment 
Teacher modifies the 
physical environment for 
students with physical 
impairment (for example, 
make room for wheelchairs, 
place visually-impaired 
students close to the 
whiteboard) 

Environment 
Teacher modifies the 
physical environment for 
students with hearing 
impairment (for example, 
place students with hearing 
impairment close to audio 
speakers and away from 
extraneous sources of noise) 

Development 
Students point out which 
instruments were used for 
each character of the 
given music 

 
 

Input 
Teacher provides multiple 
examples for matching 
instrument with character. 
(e.g. bassoon-grandfather; 
clarinet-cat, or flute-bird) 

 
 

Output 
If the teacher describes one 
of characters (e.g. duck) the 
student should pick the 
photograph of instrument 
(e.g. oboe) 

Evaluation 
Can students discriminate 
the sound of each 
instrument from "Peter 
and the Wolf" 

Input 
Give specific and immediate 
feedback: positive 
reinforcement, and address 
problems immediately 
 

Time management 
Teacher: be patient and 
allow time for the student to 
respond 

 Output 
Teacher makes flashcards of 
pictures of musical 
instruments 
Students point to the picture 
of the instrument playing 
while listening to "Peter and 
the Wolf" 
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5-A Singing activity: Music 5 [음악 5] 
Title: "Fairy Tales of Heaven" ["하늘나라 동화"]: music and lyrics by GangSan Lee 
Goal:  1) Sing with appropriate posture, breathing, and diction        2) To understanding phrasing while recognizing the melodic line. 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
To understand the 
lyrics  of the given 
song 
 

Environment  
Teacher considers ways to 
modify the environment to 
minimize distractions 
Input 
Address inappropriate 
behavior immediately 

Input 
If there are certain words 
within the lyrics which might 
not be understandable to 
SWD, teachers give 
additional explanations or 
provide pictures to help them 
understand 

Environment  
Teacher makes the music 
room accessible for students 
with disabilities who use 
wheelchairs 
 

Time management 
In addition to reading the 
lyrics, teacher provides 
adequate time for students to 
pronounce and practice the 
lyrics written on the board. 
Input 
For a dyslectic student, 
teacher may make a recording 
to allow that student to 
repeatedly listen to the lyrics 

Development 
1) Teacher explains 
how to sing with a 
good posture, 
breathing, and diction 
 
 
 

 
 
 
 
 
 
 
 
 

Input 
Teacher inflates a balloon to 
demonstrate the breathing 
process  
Output 
Student imitates as teacher 
inflates 
 

Input 
If SWD does not have the 
correct singing posture due to 
his or her orthopedic 
impairment, the teacher 
physically guides them 
toward better positioning, if 
possible, considering the 
individual's impairment 
 
 
 
 
 

Output 
If SWD are unable to 
pronounce the lyrics, teacher 
guides them singing one 
syllable at a time (e.g. aah, 
mah, or ooh?) 
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5-A Singing activity (continued) 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Development 
(continued) 
2) To sing while 
understanding the 
melodic line 
 

Input 
Teacher gives manual 
gestures in proximity to the 
students with disabilities 
when it is their turn to sing 
 

Input 
On the board, teacher draws 
the melodic line as a visual 
aid - then students sing 
according to direction of the 
line (e.g. high and low pitch) 
 

  

Evaluation 
Can the students sing 
understanding the 
melodic line? 
 

Support 
For SWD with limited 
attention span, pair her or him 
with a student without 
disabilities who gives 
prompts when to sing at the 
appropriate time 

 

Output 
Make the student sing a 
phrase in a single breath. 
(Teacher presents specific 
guideline with a simple 
criterion for evaluation, 
such as how good a 
student's sense of phrasing 
is.)  

 Support 
Provide recordings of the 
given song to review at 
home 

 



 

 

 

 

184 

5-B Playing instruments : Music 5 [음악 5] 
Title: "Move Forward" ["앞으로"]: music by SooIn Lee; lyrics by SukJoon Yoon 
Goal:  Play correctly the written rhythm of a given song 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Teacher asks the students 
if they know any songs 
about students - discuss 

Environment 
Teacher considers ways to 
modify the environment to 
minimize distractions 
Input 
Give specific and immediate 
feedback: positive 
reinforcement, and address 
problems immediately 

Input 
Provide information in small 
segments using few words 

 
 
 

Output 
Teacher speaks clearly, but 
does not exaggerate volume 
 
Output 
SWD draws a picture to 
show an object described in 
the song "Move Forward" 
(e.g. the world/people 
meeting) 

Development 
1) To practice the rhythm 
of the given song 
 
 
2) Play together the given 

song with melodic 
instruments and 
percussion. 

 

Environment 
Provide clearly defined rules 
. 
 
 
 
 
 

Input 
Teacher provides concrete 
experience including visuals 
Teacher uses one- and two-
step directions, repetition 
 
 
. 
 

Output 
Teacher allows students with 
disabilities to respond to an 
instruction by allowing her 
or him to tap out the 
rhythmic pattern on the table 
or floor 
 

Input 
Teacher gives brief, concise 
directions, at a student's 
level of comprehension. 
Teacher intermittently 
checks students' 
understanding by asking 
simple questions, or 
requesting SWD to repeat or 
paraphrase what was said. 
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5-B Playing instruments (continued) 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Evaluation 
Can the students play 
the dotted rhythm in 
the given song 
correctly? 

 Support 
Give additional rehearsal 
time 
 

Output 
Teacher adjusts task 
expectations to the physical 
capabilities 
 

Input 
Teacher adapts the way that 
instruction presented should 
be concrete & simple 
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5-C Creating music: Music 5[음악 5] 
Title: "Für Elise" : composed by Ludwig van Beethoven                    Goal: To understand 'rondo' form while listening to given music 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Teacher introduces the 
background of given 
music 
 
 
 
 
 

Input 
Give specific and immediate 
feedback: positive 
reinforcement, and address 
problems immediately 
Provide clearly defined rules 
 
 

 
 
 
 
 

Environment  
Teacher modifies the 
physical environment for 
students with physical 
impairment (for example, 
make room for wheelchairs, 
place students with hearing 
impairment close to audio 
speakers and away from 
extraneous sources of noise, 
visually-impaired students 
close to the whiteboard). 

Input 
-Teacher uses gesture, 
body language, and varied 
intonation when 
interacting with students. 
-Speak clearly. 
-Repeat information and 
review, if necessary. If a 
student does not 
understand, teacher 
repeats what was said in a 
simpler manner, using 
shorter sentences and 
easier vocabulary. 

Development 
1)Teacher explains the 
rondo form 
 
 
 
2) To make rhythmic 
rondo 
 
 

Input 
Teacher gives additional 
cues and manual gestures in 
proximity to the students 
with disabilities. 
 
 
 
 
 

Input 
Teacher helps students 
understand the rondo form 
Teacher demonstrates 
ABACA rondo form using 
shapes on board ●▲● ■ ● 
(themes/episodes) 
Input 
Teacher prepares a set of 
sample of rhythmic pattern, 
SWD insert two different 
episodes between theme 

Input 
Teacher prepares samples of 
rhythmic patterns; SWD 
inserts two different 
episodes between each 
theme. 
 
 
Output 
Teacher allows students with 
disabilities to respond to an 
instruction in a different way 

Input 
Teacher must face the SWD 
with language impairment 
when s/he speaks to them 
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5-C Creating music (continued) 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Evaluation 
Can students create a 
simple composition 
using the rondo form 
rhythmically (no 
melody) 
 

Input 
Teacher models good 
behavior specifically while 
other class members create 
their own rhythmic rondo 

Input 
Teacher creates and shows to 
the students large flash cards 
on each of which is written 
one-bar-long rhythmic 
notation in a rhythmic pattern 
Output 
Students create rhythmic 
rondo with presented flash 
cards by teacher 

Input 
Teacher creates and shows to 
the students large flash cards 
on each of which is written 
one-bar-long rhythmic 
notation in a rhythmic pattern 
Output 
Students create rhythmic 
rondo using flash cards 
created by the teacher (SWD 
can choose the cards, the 
resulting rhythm can be 
played by students without 
disabilities) 
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5-D Music appreciation: Music 5 [음악 5] 
Title: "William Tell" Overture by Giacomo Rossini        Goal: While listening to the given music students identify four different acts 

 Examples of ideas for modification of the curriculum 
Social/emotional Cognitive Physical/motor Language/communication 

Introduction 
Teacher introduces 
the overture and 
opera 
 
 

Environment 
Place students with 
disabilities in close proximity 
to the teacher. 
Remove interesting objects or 
enticing instruments (to avoid 
distraction.) 

Input 
Use video clips of opera and 
overture as visual aids. 
 

Environment 
Teacher modifies the physical 
environment for students with 
physical impairment' 
 
 

Input 
Teacher introduces a 
synopsis of the opera and 
provides a short description 
of each act with related 
pictures or flash cards. 
 

Development 
Play recording of the 
"William Tell" 
Overture 
Students describe 
how to express the 
characteristic of each 
acts 

 
 

Input 
Teacher provides specific 
examples of musical 
characteristics of each act 
(e.g. Prelude: a slow passage 
with low-pitch instruments 
such as cello and bass. Finale: 
gallop heralded by trumpets) 

Environment 
Teacher modifies the physical 
environment for students with 
physical impairment (for 
example, make room for 
wheelchairs, visually-
impaired students close to the 
whiteboard) 

Environment 
place students with hearing 
impairment close to audio 
speakers and away from 
extraneous sources of noise 

Evaluation 
Can students describe 
the characteristics of 
each act? 

 Output 
If SWD is not capable to 
describe the characteristics 
verbally due to his lack of 
cognitive function, teacher 
allows her or him to express 
them choosing one adjective 
which describes the typical 
characteristics of each act: 
e.g. fast, slow, calm, loud 

 Output 
SWD uses the same pictures 
or flash cards as used by the 
teacher in the introduction 
while the music is replayed; 
teacher checks to see if SWD 
correctly times the showing 
of each appropriate card.  

http://en.wikipedia.org/wiki/Cello�
http://en.wikipedia.org/wiki/Double_bass�
http://en.wikipedia.org/wiki/Galop�
http://en.wikipedia.org/wiki/Trumpet�
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6-A Singing activity : Music 6 [음악 6] 
Title: "Green Sea" ["초록 바다"] : music by GaeSeuk Lee; lyrics by GyungJong Park 
Goals:  To understand changing meter 4/4→2/4 and sing a two-part chorus 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Teacher explains how to 
make a good sound, how 
to sing in harmony with 
others. 

Input 
Teacher addresses 
inappropriate behavior 
immediately and gives 
positive reinforcement for 
attentive students 

 
 

Environment  
Teacher makes the music 
room accessible for students 
with disabilities who use 
wheelchairs 
 

 
 
 
 
 

Development 
1) To learn the rhythmic 
patterns of the given 
song. 
 
 
 
 
 
2)  To learn how to sing 
one's part correctly 
to learn how to conduct 
the piece in 4/4  and 2/4 
 
3) Learning dynamic 
symbols  

 
Environment 
Place students with 
disabilities in close 
proximity to the teacher. 
 
 
 
 
 
 
 
 

Input 
Board: Teacher writes the 
rhythmic pattern as a visual 
aid.  
Teacher taps the rhythm as 
demonstration; Students tap 
the rhythm back.  
Changing the rhythm 
patterns from complex to 
simple 
Support:  
Pair work: SWD with those 
that can sing in tune acting 
as a peer buddy. 
Input 
 Teacher writes examples of 
contrasting dynamic 
symbols,  and demonstrates 
how to express each 

Output 
Teacher models options for 
student self-expression: 
tapping, clapping, vocally. 
 
 
 
 
 

Input 
Information presented 
should be concrete and 
simple. 
- giving additional cue 
 
 
Time management 
SWD get additional 
rehearsal time in singing the 
part designated by the 
teacher, SWOD practice 
conducting at this time. 
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6-A Singing activity (continued) 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Evaluation 
Can the students sing 
a two-part chorus? 
Can they sing 
accordingly to 
changes in rhythms 
and/or dynamics? 
 

Support 
For SWD with limited 
attention span, pair her or him 
with a student without 
disabilities who gives 
prompts when to sing at the 
appropriate time 
 

Input 
Teach rhythmic patterns by 
rote 
 

 Support 
Provide recordings of the 
given song to review at 
home 

 



 

 

 

 

191 

6-B Playing instruments : Music 6 [음악 6]   
Title: "Edelweiss" composed by Richard Rogers: recorder duet                   Goal:  Play the recorder with the proper articulation.  
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Listening the given 
song "Edelweiss" 

Environment 
Teacher modifies the 
environment to minimize 
distraction 
Teacher gives specific and 
immediate feedback 

  
 

Input 
Use visuals: e. g. picture of 
edelweiss, or the Alps. 

Development 
1) Students sing the 
given song while 
getting familiar with 
the melody 
2) To teach the 
expressions of 
articulation for 
recorder 

(e.g. legato as 
opposed to staccato) 

 
Support 
Students with disabilities 
paired up with a peer buddy 
as additional support  
 

Input 
Repeat the modeling of each 
articulation for recorder 
playing 
Input 
In order to explain the 
concept of legato and 
staccato, the teacher draws 
long line for legato, and a 
dotted line for staccato 

Support 
Teacher monitors students' 
body position, physical 
condition, and dexterity when 
they are playing the recorder 
Peer buddy may manually 
hold and "play" the recorder 
while the SWD simply blows. 
Peer buddy may simply hold 
a single note for ease of 
operation. 

Input 
Give brief, concise directions, 
at a student's level of 
comprehension. 
Intermittently check student's 
understanding by asking 
simple questions, or request 
SWDs to repeat or paraphrase 
what was said. 

Evaluation 
Are students able to 
play the recorder with 
the correct 
articulation? 

 Support 
Provide recordings of the 
given song to review at 
home 

.  
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6-C Creating music: Music 6 [음악 6] 
Title: The "Surprise" Symphony["놀람 교향곡"] (Symphony No. 94), composed by Joseph Haydn 
Goals: 1) After listening to the second movement of the Symphony, the students describe each variation 

2) Students compose variations of their own using short melodies 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Teacher introduces the 
background of given 
music 
 
 
Teacher plays a recording 
of the second movement 
of Haydn's "Surprise" 
Symphony. 
Teacher explains how the 
theme changes. 
 
 
 

 Input 
To help students understand 
the theme and variation:  
1) Teacher writes on board 
examples of different 
variations (as in textbook 
Music 6, p.39). 
2) Teacher makes an audio 
recording, one at a time 
playing the same melody, of 
a number of different 
instruments in order for the 
students to differentiate the 
tone of each instrument. 

Environment 
Teacher modifies the 
physical environment for 
students with physical 
impairment (for example, 
make room for wheelchairs, 
place students with hearing 
impairment close to audio 
speakers and away from 
extraneous sources of noise, 
visually-impaired students 
close to the whiteboard). 
 
 
 
 

Input 
-Teacher uses gesture, body 
language, and varied 
intonation when interacting 
with students. 
-Speak clearly. 
-Repeat information and 
review, if necessary. If a 
student does not understand, 
teacher repeats what was 
said in a simpler manner, 
using shorter sentences and 
easier vocabulary. 
 
 
 

Development 
Teacher plays the theme 
of the "Surprise" 
Symphony on a 
melodeon (see Music 6, 
page 38) 
 

Input 
Teacher gives additional 
cues, such as eye contact, 
and manual gestures in 
proximity to the students 
with disabilities 

 Output 
If students can not play the 
melodeon due to physical 
impairment, provide other 
instruments, such as 
xylophones or percussion 

Environment 
place students with hearing 
impairment close to audio 
speakers and away from 
extraneous sources of noise 
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6-C Creating music (continued) 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Evaluation 
Students create a 
composition using a 
given melody (see 
Music 6, page 39.) 
 

Support 
For SWD with limited 
attention span, pair her or him 
with a student without 
disabilities who gives help 
with the composition  
 

Input 
Teacher creates and shows to 
the students large flash cards 
on each of which is written 
one-bar-long musical notation 
in a rhythmic or melodic 
pattern 
Output 
Students scramble these cards 
to make their own "original" 
piece of music. This music to 
be played by the teacher or 
other students, if capable 

Output 
Students who are unable to 
play any instrument at all, 
due to severe physical 
impairment, are given the 
chance to instruct peers to 
play music according to his or 
her direction 
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6-D Music appreciation: Music 6 [음악 6] 
Title: "La Primavera"["봄"] from violin concerto ["Le quattro stagioni"] Op. 8-1 composed by Antonio Vivaldi 
Goal: 1) To describe the impressions of the given music and poem            2) To distinguish the solo and tutti section 
 Examples of ideas for modification of the curriculum 

Social/emotional Cognitive Physical/motor Language/communication 
Introduction 
Teacher introduces 
the atmosphere of 
springtime. 

Environment 
Remove interesting objects or 
enticing instruments (to avoid 
distraction.) 

Input 
Use video clips/photographs 
of spring as visual aids. 
 

Environment 
Teacher modifies the physical 
environment for students with 
physical impairment' 

 

Development 
Play a recording of 
the "La Primavera" 
Students describe 
how to express the 
characteristics of each 
movement and poem. 

Input 
Teacher addresses 
inappropriate behavior 
immediately and gives 
positive reinforcement for 
attentive students 

Input 
Teacher uses video 
clips/photographs of spring as 
visual aids. Students can be 
told to bring their own 
pictures of spring. 
 

 Environment 
place students with hearing 
impairment close to audio 
speakers and away from 
extraneous sources of noise 

Evaluation 
Discuss the 
impression of the 
poem and the given 
music 
Can the students 
distinguish the "solo" 
from the "tutti" 
section? 

Environment 
To provide a structured and 
predictable environment 

Input 
Teacher presents the music 
showing the students pictures 
of soloists or the entire 
chamber ensemble according 
to whether the solo section or 
tutti music is playing. 
. 

 Output 
Students describe the 
impression of the spring 
movement by drawing a 
picture. 
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