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ABSTRACT
Parents and caregivers across the nation are seeking ways to restructure education
and provide new opportunities for their children. Among the alternative educational
options, home schooling seems to be at the forefront. The research pertaining to home
schooling is growing; however, there are still areas that need considerable attention.
The purpose of this study was to investigate selected aspects of home schooling,
also known as Competent Private Instruction (CPI) in Iowa, mainly the choice of
curriculum and factors associated with that choice. The current study examined (a) the
demographic characteristics of the selected population, (b) the type of curriculum used by
home schooling families, (c) demographic characteristics associated with the type of
curriculum chosen, (d) the adoption of a faith based curriculum, and (e) the demographic
characteristics associated with the adoption of a faith based curriculum.
Primary data were obtained for 4 of 12 area educational agencies (AEAs) in Iowa
for the school years 2003-2004 and 2004-2005 from information provided on Form A,
which was required by the Iowa Department of Education to be completed by home
school families. These data were grouped into regions for easier comparisons. Results of
the data analysis indicated that the demographic characteristics of the selected population
were similar to those reported in national studies. Parents primarily chose a prepackaged
curriculum for both reading and math instruction, and the majority of the curriculum in
all areas was largely faith based. In addition, the region of Eastern Iowa was
significantly more faith based than the Western or Central region. No significant
interactions were found between age, gender, or days of instruction and the type of
curriculum or the adoption of a faith based curriculum.
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CHAPTER I
INTRODUCTION
Overview
Home schooling, the act of educating children under the direction of parents
rather than school teachers, has progressively increased over the past several decades
(Lines, 2001). According to the National Household Education Surveys Program
(NHES), the approximate number of home schooled students in the United States in 2007
was 1.5 million (1,508,000), which represents a 36% increase from the estimated 1.1
million (1,096,00) students being home schooled in 2003 (Bielick, 2008). In addition, the
total percentage of home schooled students rose from 2.2% of the school-age population
in 2003 to 2.9% of the school-age population in 2007 (Bielick, 2008).
Not only are the numbers of home schooled students growing, but the acceptance
of home schooling as an alternative to other school options is also increasing. In 1985
only 16% of respondents to the annual Phi Delta Kappa Gallup Poll indicated that home
schooling was a good thing, while 73% reported it was a bad thing. By 1988, 28% of
respondents rated it as a good thing with 59% rating it as a bad thing and in 1997 the
rating had jumped to 36% good and 57% bad. In 2001, the most recent year the poll
included questions about home schooling, the number climbed even higher to 41% of
respondents reporting the home school movement was a good thing and 54% rating it as a
bad thing (Rose & Gallup, 2001).
Even though the number of home schooled students and acceptance of home
schooling is increasing, there is one group with concerns. Public school representatives
have noted two main areas of concern regarding students who are homeschooled: the
quality of home education and the impact on public schools (Kozlowski, 1999).
Policymakers, educators, school administrators, judges, and parents often question
whether home school parents, who are not government-certified teachers, are capable of
effectively teaching and rearing their children after age five (Ray, 2010). In addition,
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superintendents reported concern that instruction and materials may be inadequate
(Kozlowski, 1999). Among the 80 superintendents who completed surveys, 28 ranked
their top concern with home schooling to be that parents may be incapable or unqualified
and 17 ranked their top concern to be that instruction may be inadequate in depth and/or
breadth (Kozlowski, 1999). The National Association of Elementary School Principals
(NAESP) reiterated these concerns, indicating that home schooling children does not
allow them a full range of curriculum experiences and exposes students to unqualified
instructors (Cox, 2003; Kozlowski, 1999) who may deviate from the use of modern
teaching methods and materials (Jaycox, 2001; Romanowski, 2001). In addition,
Hammons (2001) reported that home schoolers lack the resources of public education and
cannot afford the variety of materials that public schools make available to students.
Hammons also indicated that parents themselves realize the difficulty of teaching more
demanding subjects such as physics and chemistry so many children are home schooled
until they reach high school and then return to the public school system.
Teachers have also complained that home schooled students returning to public
schools do not have the skills to compete academically at grade level (Luebke, 1999).
One Houston-area high school teacher indicated that home schoolers often suffer from a
sort of culture shock when confronted with a modern curriculum (Hammons, 2001).
Superintendents in the study conducted by Kozlowski (1999) reported that students are
returning to public schools far behind other students in the same grade and school
officials have noted that when parents give up on home schooling, they “dump” their
children back in public schools, which are then held accountable for the home schoolers’
poor performance (Cox, 2003). Seventeen of the superintendents in Kozlowski’s (1999)
study reported their main concern with home schooling to be home schooled children
entering back into the public schools below grade level. Hammons (2001) reported that
the teacher or school system is then at fault for the low test scores, but in reality there
existed a discrepancy between the parents’ grading standards and those of the student’s
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current teacher. One view of the flexible nature of home schooling that could be
exacerbating this issue is that there is no need for any child to achieve specific skills or
knowledge by specific ages (Mountney, 2008). Many parents choose to home school in
order to design curriculum specific to their child that will allow them to learn at their own
pace. This flexibility could have negative repercussions if/when the student returns to the
public school system.
This educational alternative, known as home schooling, is affecting more and
more children and public and private schools throughout the United States. It is simply
easier to home school today than in previous decades, given the extensive use of the
internet, home computers, educational materials, support groups, and parents who have
higher educational levels than anytime in history (Aurini & Davies, 2005). Given this
increase in the number of students receiving their education at home (Bielick, 2008), the
increasing acceptance (Lines, 2001; Rose & Gallup, 2001) of the home school
movement, and the noted concerns of public school officials (Cox, 2003; Kozlowski,
1999), careful analysis of the home school population and their curricular choices is
important.
The purpose of this study was to gain a better understanding of the curricular
choices made by Iowa parents engaged in home schooling, also referred to as Competent
Private Instruction (CPI). In addition, it considered the influences of various
demographic variables on those selections.
Home Schooling Today
Home schooling is not a new trend in the United States. However, the reasons
parents choose to home school their children have shifted over the last several years.
Families are now choosing to home school not only for religious reasons, but for
academic reasons as well (Fuller, 1998; Isenberg, 2007). Traditionally, reasons for home
schooling included teaching personal family values and beliefs, accomplishing more
academically, individualizing curriculum and learning environment, and enhancing
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family relationships (Ray, 2011a). In addition to these reasons, more recent concerns
center on dissatisfaction with the quality of educational instruction and dissatisfaction
with the public school environment because of violence, drugs and alcohol, and other
negative peer influences (Dahm, 1996; Fuller, 1998; Lines, 2000; Ray 2011b). Thirtyone percent of respondents to the NHES cited concerns about the environment, such as
safety, drugs, or negative peer pressure, as the most important reasons for choosing home
schooling, while 30% indicated religious or moral instruction to be the most important
reason for choosing home schooling. In addition, 16% had parents who cited
dissatisfaction with the academic instruction available at other schools as their most
important reason (Princiotta & Bielick, 2006). According to Brian Ray from the National
Home Education Research Institute (NHERI), parents and their children decided to home
school for more than one reason, with the most common reasons being the ability to
customize or individualize the curriculum, use pedagogical approaches other than those
in typical institutional schools, and provide a safer environment for children and youth
(Ray, 2011b). Dahlquist (2005) also found that the freedom to choose the curriculum
was an important reason in families’ choice to home school.
Characteristics of Home Schooled Students
and their Families
From the studies that have reported characteristics of home schooled children and
their families, consistencies exist in the makeup of these families. Home schooled
students were more likely to be white, came from two parent families where only one
parent participates in the labor force, had parents with above average income, lived in
households with three or more children, and were often enrolled one or more grades
above their normal grade level. In addition, home schooled students typically had parents
with more formal education and watched significantly less television than the general
population (Bauman, 2001; Duffey, 1998; Princiotta & Bielick, 2006; Rudner, 1999).
Generally, home school students are represented across all grade levels. However, there
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is a large difference in the proportion of high school home school students in which a
relatively small percentage of home school students are enrolled in high school as
compared to the national average (Rudner, 1999).
Dual Enrollment
Home schooling parents’ desire to attain the best educational experience for their
children, coupled with the fact that home schools are not equipped to address the full
range of a child’s developmental needs, has led several home schooling parents to request
assistance from local public schools on a limited basis. Even though recent
improvements have been made in home school curricula, conducting various
extracurricular activities, such as organized sports, band, or choral groups, is still not
practical in home schools. In addition to these organized groups, home school families
would like access to specific academic courses, such as science, that may include labs
that cannot be conducted in the home (Dailey, 1999). In recent studies, the percentage of
students who enrolled in a local public or private school part-time ranged from 8-20%
(Arora, 2006; Princiotta & Bielick, 2006); however 41% of students were enrolled in
some sort of distance learning (Princiotta & Bielick, 2006). Fuller (1998) reported that
although home school parents want primary responsibility for teaching their children,
they realize that there are certain benefits that only an institutional setting can provide.
Due to lobbying efforts by the home school population, several states have
granted home schooled children a right to participate in various extracurricular activities
in local public schools (Dailey, 1999). Alaska, for example, has served its home school
population for decades through correspondence courses (Lines, 2000). In addition,
Florida, Iowa, and Washington laws allow families to enroll their children part-time in
their local public school (Bauman, 2001; Lines, 2001). As home schooling continues to
grow, there will be an increased need for public schools to provide services to home
schooling families that are not easily provided in the home (Bauman, 2001). Allowing
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part time access to public schools could potentially minimize the possible risks of
educational harm that some associate with home schooling (Fuller, 1998)
Academic Achievement of Home Schooled Students
Much of the reported data on the achievement scores of home schooled children
indicate that they score above average and sometimes well above average on standard
academic measures (Lines, 2000). According to the most frequently cited study on home
schooled students’ achievement, home schooled students scored well above public and
private school students in every subject and at every grade level with median scores
falling in the 70th to 80th percentile (Rudner, 1999). A more recent study of similar scope
revealed similar findings, with home schooled students achieving at the 80th percentile or
higher and well above public school students (Ray, 2010). At the Alyeska Central School
in Alaska, home schooled students have been tested for several decades and, as a group,
tend to score above average in all subject areas and at all grade levels (Lines, 2001). Ray
(2011b) indicated that home schooled students typically scored 15-30 percentile points
above public school students and scored above average on achievement tests regardless
of their parent’s formal educational level or family income. Ray also reported that home
schooled students typically scored above average on SAT and ACT tests. The average
SAT score for home schooled students in 2000 was 1100, compared with 1019 for the
general population (Cloud & Morse, 2001). Furthermore, according to the statistics
reported by ACT, home schooled students scored higher than the national average in
2004 and 2005, with the national average being 20.9 in both years and home schooled
students scoring 22.6 and 22.5, respectively (ACT, 2004; ACT, 2005).
Table 1 shows the ACT data from 2000-2005 taken directly from the ACT
website that includes not only the average score for home school students and the
national average, but also the number of students in each category and the percentage of
home school students who took the test each year. As can be seen in Table 1, not all
home schoolers take standardized tests, and it is likely that the better students are the ones
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volunteering to do so (Cloud & Morse, 2001). Therefore, all of these statistics are
mitigated by the fact that relatively few home schoolers take national achievement tests
and that their strong performances may not be representative of all home school students
(Beato, 2005). The next section will explore the curriculum choices and supports that
home school parents choose and use in their academic endeavors, which could have an
impact on their achievement goals.
Curricular Choices for Home Schooling Families
With the increasing popularity of home schooling, there has also been an increase
in the multiple types of curricular materials utilized (Clements, 2002). Although a great
deal of the available curricula are still supplied by evangelical Christian publishers
(Clements, 2002), many people are choosing to create their own curriculum or
supplement a less-structured curriculum with materials from their public library (Scheps,
1999).
When it comes to choosing a curriculum for home education, families have an
abundance of materials from which to choose. Families have the option of a prepackaged
curriculum from publishers that cater to home schooling families (Lyman, 1998a, 1998b;
Martin, 1997; Nemer, 2002; Wikel, 1995), such as A Beka Home School, Konos
Curriculum, and Saxon Publishers (Lyman, 1998a). Those that follow a more
conventional school-at-home structure tend to use packaged curricula that provide a time
line for when students should learn certain skills (Kleiner, 2000). However, a more
common approach is to try a mixture of several methods, or pull from several curricula,
to find the one that best suits their needs (Anderson, 2000; Aurini & Davies, 2005;
Butler, 2000; Martin, 1997; Nemer, 2002). Parents who home school for pedagogical
reasons are more likely to use a mixture of materials to design a curriculum that meets
their needs (Rockney, 2002). Lyman (1998a, 1998b) also suggested that as confidence in
their ability increases, home schooling families often opt for a less structured approach
and begin to use homemade materials rather than a packaged curriculum. It is reported
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that approximately 50-75% of home schooling families design their own curriculum,
instead of purchasing a prepackaged one, to meet the needs of their children and teaching
style (Anderson, 2000; Angelis, 1998).
Another option is for students to enroll in correspondence programs (Lyman,
1998a, 1998b; Nemer, 2002). For example, the Calvert School in Baltimore Maryland
began in 1897 and offers placement tests, subject and grade skipping, an enriched
curriculum, and maintains official transcripts for enrolled students (Butler, 2000). Other
such programs include the Christian Liberty Academy Satellite Schools of Illinois and the
Clonlara School of Michigan (Lyman, 1998a). These correspondence programs can be
used to supplement current curriculum or be used as the full curriculum in the students’
education (Zehr, 1999).
Clements (2002) reported five different types of curricula: (1) Textbook based is
most similar to the traditional public school curricula, (2) literature based uses different
forms of literature to teach various subjects, (3) computer based uses computer software
to teach and evaluate student progress, (4) video/satellite involves having students watch
a teacher teaching in front of an actual class, and (5) unschooling utilizes real-life
experiences in which the child is expected to accumulate understanding of the world.
Table 2 includes the previous list as well as additional definitions and resources of
curriculum types.
In addition to the instruction received in the home setting, many home schooled
children use available community resources such as libraries, museums, factories, local
businesses, churches, or classes offered at a local public school, a community college, or
parks department to increase children’s social and intellectual development (Fairchild,
2002; Hadderman, 2002; Lines, 2001, 2000)
Resources and Support for Home Schooling Families
As noted above, home school families look to several places for support,
including other families, community resources, and public schools. Another place cited
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frequently as a resource for home schooling families is the public library. With the
increasing popularity of home schooling, specifically in urban areas, libraries are seeing a
greater need to serve their increasing home school population (Scheps, 1999). Slattery
(2005) suggested that librarians who are looking to expand their work with home
schoolers use the “Johnsburg (IL) Public Library and its Homeschool Resource Center
(HRC), which offers one of the most extensive public library home schooling programs
in the nation” as a guide in establishing a home school resource center (p. 45).
In addition to these local resources, there are many state and national
organizations that support home schooling families with a variety of issues. Given that
there is at least one home schooling association in every state (Lines, 2001), parents can
obtain advice and information, attend conferences on legal, philosophical, and
pedagogical issues, and review educational materials at exhibition booths (Lines, 2001).
Parents can also find assistance in books, magazines, electronic discussion groups, and
newsletters (Lines, 2000). Nathan News, for example, which is published by the
National Challenged Homeschoolers Associated Network, provides articles by parents
and experts for home school families (Lines, 2000), and several web sites are dedicated to
helping home school families by posting suggestions and offering materials for teaching
subjects such as math, history, social studies, and creative and expository writing (Hill,
2000). The Homeschool Legal Defense Association (HSLDA) was founded by Michael
Farris in 1983 with the mission of eliminating state compulsory attendance laws and
provides lobbying and legal assistance to home schooling evangelical Protestants
(Duffey, 1998; Isenberg, 2007; Lines 2000). In addition, the National Challenged
Homeschoolers Associated Network, founded by Sherry Bushnell and her husband, is an
international organization that provides support to parents who home school special
needs children (Ray, 2002).
As has been reported in the previous overview of the home school movement, the
numbers of students and families entering into the commitment of home schooling are
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increasing at an astounding rate. Reasons for this shift, according to families, have
ranged from the traditional religious reasons to more current concerns with school
environment and curriculum and instructional material. Home school families have more
resources available to them now than ever before with the use of computers and the
internet. This advancement in technology has opened doors to increased curriculum
options and support during their endeavors. In addition, reports on academic
achievement of home school students have indicated that of those who take standardized
achievement assessments, their average scores tend to fall in the 70th to 80th percentile
across all grade levels in all subjects. However, concerns continue to exist with public
school administrators who encounter not only those home school students who are doing
well, but also those who return to the public school academically below their same-grade
peers.
With the increased curriculum options available to home schooling families, the
reported achievement of those who choose to take standardized assessments, and the
continued concerns of the public school districts, a look into the curricular choices of
home schooling families and the factors associated with those choices is warranted. This
information may be beneficial to the public school administrators who encounter
previously home schooled students as well as give a better understanding to those who
support home schooling families regarding the types of curricula that families prefer. In
addition, it could be useful in making informed decisions regarding the regulation of
curriculum used by home school families.
The purpose of the current study was to take a closer look at the curricular choices
of Iowa parents engaged in home schooling (CPI) and the impact of various demographic
characteristics on those selections. The data for this study were compiled from Form A,
the Competent Private Instruction Report (2003-2004 & 2004-2005), which is required to
be completed by all parents who intend to home school in the state of Iowa.
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Research Questions
1.

What were the demographic characteristics (geographical location [region

or AEA], gender distribution, student grade, age, and days of instruction) of
students receiving CPI during the 2003-2004 and 2004-2005 school years for the
chosen population?
2.

What types of curricula (prepackaged, computer based, parent designed,

etc.) were used to teach students receiving CPI in Iowa?
3.

What was the primary type of curriculum used for reading and math

instruction? What characteristics could be documented in the type of curriculum
associated with reading and math instruction?
4.

What student factors were associated with the overall type of curriculum?

5.

What percentage of families reported primarily faith based curricula and

did this vary by region? What factors were associated with the adoption of faith
based curricula?
Although the data are 6-7 years old, it is the most comprehensive set of
information on home schooling families in the state of Iowa at the current time. Previous
research studies using the current data have addressed the number of home schooled
students in Iowa and information related to dual enrollment, information specific to
special education students home schooled in Iowa, and the use of licensed teachers by
home schooling families in Iowa. None, however, have addressed the matter of
curriculum selection or the demographic variables related to this selection.
Definition of Terms
The following terms are defined in relation to their use and significance in this
study.
Competent private instruction (CPI): “Private instruction provided on a daily
basis for at least one hundred forty-eight days during a school year, to be met by
attendance for at least thirty-seven days each school quarter, by or under the supervision
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of a licensed practitioner in the manner provided under section 299A.2, or other person
under section 299A.3, which results in the student making adequate progress” (Iowa
Code 2011: Section 299A.1).
Curricula, curriculum: “A pre-determined course of subjects or content usually
aimed at moving the learning towards specific objectives” (Mountney, 2008, p.124).
Dual enrollment: If a parent, guardian, or legal custodian of a child who is
receiving competent private instruction submits a request, the child shall also be
registered in a public school for dual enrollment purposes. “The child shall be permitted
to participate in any academic activities in the district and shall also be permitted to
participate on the same basis as public school children in any extracurricular activities
available to children in the child's grade or group” (Iowa Code 2011: Section 299A.8).
Home schooling, homeschooling, home school, home education: The education of
children at home, typically by parents or professional tutors, rather than in a public or
private school (http://en.wikipedia.org/wiki/Homeschooling).
Home school assistance programs (HSAP): “A school district or accredited
nonpublic school may offer an assistance program for parents, guardians, or legal
custodians providing private instruction to a child of compulsory attendance age. An
assistance program offered by a school district or accredited nonpublic school shall, at a
minimum, meet state licensure standards for accredited school personnel in designating a
practitioner to provide instruction or instructional supervision of a competent private
instruction program” (Iowa Administrative Code 2011, 281 – 31.5[5]).
Iowa Area Education Agency (AEA) (Iowa Definition): “Regional service
agencies which provide school improvement services for students, families, teachers,
administrators, and their communities. The Iowa AEAs work as educational partners
with public accredited private schools. Agency staff members, school staff, and families
work together to help all children reach their potential.” Within the State of Iowa during
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2003-2005, 12 AEAs provided equity on a regional or cooperative basis across all 367
school districts (http://www.iowaaea.org/)
Private instruction: “Instruction using a plan and a course of study in a setting
other than a public or organized accredited nonpublic school” (Iowa Code 2011: Section
299A.1).

Table 1. ACT Comparisons
Year
2000
2001
2002
2003
2004
2005

Home
school
22.8
22.7
22.5
22.5
22.6
22.5

N
4,593
5,379
6,185
7,225
7,858
8,075

% of home
school
students tested
<1
1
1
1
1
1

Home school
students as % of
total students
tested
<1
<1
<1
<1
<1
<1

National
Average
21
21
20.8
20.8
20.9
20.9

N
1,065,138
1,069,772
1,116,082
1,175,059
1,171,460
1,186,251

Table 2. Common Types of Curricula Used by Home School Families
Type
Text-book based
(Prepackaged)
Literature-based
(Parent designed)

Computer-based

Video/Satellite
Unschooling

Description
Most similar to traditional public school
curriculum in which textbooks, workbooks,
worksheets, and tests are used
Subjects are taught from literature, rather than
using traditional textbooks.
Subjects are taught through the use of computer
software, which may include reading material,
instructional videos, mini-lectures, quizzes, and
tests.
Can be purchased as a stand-alone curriculum
or as part of a correspondence program.
Students watch a classroom teacher teaching in
front of an actual class.
Use real-life experiences to understand the
world.

Source
Clements, 2002
Clements, 2002
Clements, 2002

Taylor-Hough,
2010
Clements, 2002
Clements, 2002
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CHAPTER II
REVIEW OF THE LITERATURE
Overview
Chapter II provides an overview of the history of public schooling, compulsory
attendance, and home schooling in the United States. The literature review specific to
home schooling includes current research in the area related to demographic
characteristics, academic achievement, and curricular choices made by home schooling
families. The review also includes information specific to the state of Iowa laws and
regulations regarding home schooling.
Resources used for the current literature review include research articles,
government documents, legal publications, textbooks, and other works accessed
electronically. The sources used were limited primarily to those published within the last
15 years.
Education in the United States
Historically, education in the United States has primarily been the responsibility
of the family unit (Carper, 2000; Nemer, 2002), and home schooling, not a recent concept
in the area of American education, was often the only form of education available to
colonial children and the early pioneers of the 17th and 18th centuries due to geographic
location or lack of schools (Abell, 2002; Angelis, 1998; Carper, 2000; Grubb, 1998). For
example, in rural states like Wisconsin, parents were primarily responsible for teaching
their children not only reading and writing, but also right and wrong (Luebke, 1999).
During this time, home education held two basic purposes, to achieve literacy and learn
to be self-sufficient. This was accomplished by parents providing direct instruction in
reading and writing and by students working with the mother or father in the field to learn
vocational skills (Klicka, 1995a). Home schooling was the common avenue for gaining
basic education in Europe and the Americas until the early nineteenth century when
public schools first became prominent (Angelis, 1998; Carper, 2000; Klipsch, 1995).
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Therefore, most education during the early 1600s until the development of public schools
in the mid-1800s took place in the home, with either the parents or a tutor providing
instruction (Kleist-Tesch, 1998; Klicka, 1995a). Parents, particularly the father, took on
the primary responsibility for teaching their children during this time period (Carper,
2000), and education remained primarily a matter of parental concern until increased
acceptance of the common school movement in the later half of the nineteenth century
(Griffith, 1999). More specifically, parental choice to provide home based education
remained prevalent throughout North America until the 1870s, “when compulsory
attendance and the training of professional educators coalesced to institutionalize
education in the physical environment that today we recognize as school” (Basham,
Merrifield, & Hepburn, 2007, p. 7).
Development of the Common School
As mentioned previously, until the 1900s, the concept of parental liberty in
education was unquestioned (Klicka, 1995b) and educating children in the home setting
was the norm. However, starting as early as the 1600s, laws regulating various aspects of
education were being passed and the road to the common school was being paved. In
1642, a colony in Massachusetts passed a law that required basic education in reading,
religion, and a trade be provided by all parents to their children. It was soon discovered
by local leaders that some parents were not teaching their children to read. Given this
information, the leaders pushed for a law that would require all towns of 50 people or
more to employ a teacher who could be paid out of local funds (Hiatt, 1994). Shortly
thereafter, in 1647, Massachusetts enacted the Old Deluder Act which stated the primary
goal of education “was to instruct the child so he could comprehend scripture” (Klicka,
1995b, p.30).
Prior to state-sponsored systems, schools were not sources of conflict given that
parents had at least some control over their children’s education (Gryphon & Meyer,
2003). Although towns were required to maintain schools, parents still had significant

16

influence and decision-making power on how their children would be educated (Klicka,
1995b). The traditional colonial approach to home education continued throughout the
late 1700s and early 1800s, though parents’ dependence on schools to perform duties that
had once been primarily a family responsibility was increasing. Parents often looked on
these schools as an extension of the family and community rather than a state-run entity
as many enrolled children from only four or five families with similar educational and
religious beliefs (Carper, 2000). At this time, the elementary education of students
remained one of local parental power in which parents had control over curriculum,
choice of teachers, and religious teachings in the school. These early American schools
were organized and operated by the locally hired teacher and generally consisted of a
large single-room, multi-age schoolhouse (Hiatt, 1994).
By the 1820s, even though education was still not state mandated, private and
quasi-public schools were becoming widely available to White Americans in most settled
parts of the United States. The Grammar schools that developed during this time were
privately run and mere extensions of the home and church (Klicka, 1995a) while the
majority of the public schools embraced Protestant Christianity beliefs, whether
sponsored by a church or not, and parents still had a choice in whether their children
would attend such schools (Carper, 2000). However, in the early 1900s the idea of state
education had spread and as a result, the responsibility of education shifted from that of
the parents to that of the state (Klicka, 1995a).
Following the American Revolution, states slowly began to require the support
and operation of formal schools (Nemer, 2002). The tradition of state-mandated
education began with the Ordinance of 1787, which reserved a piece of land in every
Massachusetts Township for the development of schools. In 1827, the Massachusetts
legislature required towns of more than 500 families to provide public instruction in
several areas (American history, algebra, geometry, and bookkeeping) in addition to
reading, writing, and arithmetic. Not long after, in 1837, the “common school” was born
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in Massachusetts. This common school was run by the state and paid for by taxpayers.
That same year, Michigan set up a state run system of education and Connecticut and
Rhode Island quickly followed (Cox, 2003). By 1860, almost every state had developed
a form of public school system (Hiatt, 1994), and these states took control of curricula
and began implementing specified standards of education (Kleist-Tesch, 1998). The
middle decades of the 19th century were a time of intense educational debate and reform
which led to significant changes in educational beliefs and practices in the United States
(Carper, 2000).
Compulsory Attendance
Following the Civil War, states began to pass compulsory attendance laws that
required all children who were of age to attend either a public school or an approved nonpublic school (Angelis, 1998). Massachusetts, in 1852, was the first to pass a compulsory
attendance law, requiring children 8 to 14 years of age to attend school at least 12 weeks
a year, unless their attendance would create financial hardship in the family (Cox, 2003;
Hiatt, 1994; Kleist-Tesch, 1998). Other states followed suit, and in 1918, Mississippi
became the last state to enact compulsory education (Cox, 2003; Kleist-Tesch, 1998;
Nemer, 2002). Public schooling and compulsory education had a variety of objectives
during this time of which “Americanization” was central (Knowles, Marlow, &
Muchmore, 1992). Immigration increased with the development of the American public
school, and government control of schooling was deemed necessary in order to assimilate
the children of immigrants (Gryphon & Meyer, 2003).
Educational reformers boasted about the messianic power of tax-supported,
government-controlled compulsory schooling and believed that the common schools
would shape a moral, disciplined, and united population equipped to participate in
American political, economic, and social life (Carper, 2000). In addition to wanting to
mold all students into well-rounded Americans, compulsory attendance laws were also
used to help enforce child labor laws, which appeared to be insufficient in and of
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themselves to keep children out of the workplace. With the passage of compulsory
school attendance and truancy laws, parents were forced to give up the wages that their
children earned and it became illegal to keep a child out of school without permission,
with a monetary penalty for noncompliance (Hiatt, 1994).
In the last 30 years, there have been a significant number of proceedings centering
on the state’s right to enforce compulsory education and parents’ right to oversee the
education of their own children (Abell, 2002). Prior to 1923, the involvement of the U.S.
Supreme Court in matters regarding education was not necessary as there were hardly
any compulsory attendance laws that required public school attendance, and home
schooling was still rather common (Klicka, 1995b). However, with the development of
public schools, the public’s perception began to change regarding informal and home
based education, and public school was no longer only mandatory, but popular and
preferred by many (Angelis, 1998). Nemer (2002) noted that this shift in educational
responsibility brought about a series of lawsuits (beginning in the 1920s and continuing
still) dealing with the educational rights of parents, states, and school districts (e.g.,
Meyer v. Nebraska, 1923; Pierce v. Society of Sisters, 1925; Wisconsin v. Yoder, 1972).
As the home schooling movement gained momentum during the late 1970s and early
1980s, many states’ compulsory attendance laws were challenged in court (Lyman,
1998b). Given the penalties for noncompliance, many home school families were forced
underground for defiance of the laws relating to compulsory education (Knowles et al.,
1992).
With the numbers of home schooling families growing and variation in laws from
state to state, Michael Farris, an attorney whose children were being home schooled, saw
the opportunity and need to form the Home School Legal Defense Association (HSLDA)
(Cox, 2003; Kleist-Tesch, 1998). In 1983, when Michael Farris formed the HSLDA,
home schooling was illegal or strongly discouraged in all but three states. Parents who
attempted to home school their children frequently faced jail terms and the loss of their
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children to foster care due to the enforcement of state compulsory education laws by local
school districts (Anderson, 2000).
Development of Modern Home Schooling
Even though some families continued to home school their children after the
1870s, it was not until the 1960s that homeschooling again resurfaced and received
renewed attention and interest from parents and educators (Basham et al., 2007).
Historians traced the modern home school movement to the 1960s, when the benefits of
the overly structured conventional school day began to be questioned by social reformers
and countercultural activists (Kleist-Tesch, 1998; Neal, 2006). During this time, the
American way of life was being questioned and rejected by many who chose to leave
modern society and live in communes. Parents in these communes began educating their
children at home and the combination of these events lead to the emergence of the
modern home schooling movement (Kleist-Tesch, 1998).
Even though home schooling is not a new concept, it was a relatively small
movement until 30 years ago. During the 1960s and 1970s, John Holt and Raymond
Moore encouraged parents to consider educating their children at home (Grubb, 1998;
Knowles et al., 1992; Lyman, 1998a). Their different reasons for home schooling
separated them into two camps. The first, led by Dr. Raymond Moore, was ideological
and classified as the religious Christian Right. The other, led by John Holt, was
pedagogical and classified as the Libertarian or countercultural-left (Basham et al., 2007;
Lyman, 1998a). In 1969, Moore, a former U.S. Department of Education employee,
provided the groundwork that would make home schooling one of the most popular
educational movements of the 20th century (Lyman, 1998a, 1998b). The work by
Raymond Moore and his wife is written from a Christian perspective and focuses on the
idea that children are not ready for formalized instruction until sometime between the
ages of 8 and 12 (Abell, 2002; Basham et al., 2007).
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However, during the 1960s and early 1970s, another voice emerged in the public
school debate. John Holt, an Ivy League graduate and a teacher in alternative schools,
was condemning the lack of care and compassion displayed toward school children, even
in the best school settings (Lyman, 1998a). He, therefore, suggested that the best way to
educate was to home school (Lyman, 1998a). In 1977, Holt began a bimonthly
magazine, “Growing Without Schools,” which supported a liberal view that children
could learn best through unstructured real life experiences in the nurturing home
environment (Abell, 2002; Basham et al., 2007; Cox, 2003; Farenga, 2002; Grubb, 1998;
Lyman, 1998b). This magazine became a bible of sorts for home schooling families who
were choosing to nurture their children’s learning in an unstructured form known as
“unschooling” (Abell, 2002; Basham et al., 2007; Cox, 2003; Lyman, 1998a). Holt’s
philosophy could be considered a laissez faire approach to home based education or, as
he called it, “learning by living” (Lyman, 1998a, 1998b). He actually preferred the term
“unschooling” over the term “homeschooling” because little of the learning was
occurring in the home setting and little of it resemble traditional school work (Farenga,
2002). Unschooling has now come to refer to a specific style of home schooling in which
children learn through everyday life mainly by following their own interests instead of a
structured schedule with textbooks and formal lessons (Griffith, 1999). In many ways,
the ideas of Holt and Moore, even though directed at different populations, combined to
help lay the foundations for the modern home schooling movement (Luebke, 1999).
In summary, home schooling was renewed because of changes both in public
schooling and in families during the second half of the twentieth century. Public schools
grew larger, less responsive to parents, and less adaptable to individual or local cultural
variations. There was also a loss of a discernibly Christian school culture, and schools
began to teach courses on subjects some parents found offensive. Parents found the
curriculum undermined home values and were concerned about the exposure to children
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of other races, religions, and family structures. This led to the alienation of many parents
and the rise of the modern home school movement (Gaither, 2008).
Home Schooling in the United States Today
Home schooling is not a new phenomenon; it is a successful form of education
that has been used since the 1600s (Klicka, 1995a). However, just 20 years ago, the
occurrence of home schooling was limited. Not more than 50,000 children were home
educated. In the early eighties, the numbers of home schooling families began to swell
with Christian fundamentalists who were unhappy with the value-free public schools.
Today, families who are choosing to home school their children range from religiously
orthodox Catholics and Jews to thoroughgoing secularists (Anderson, 2000). Home
schooling in many ways is a return to the roots of our society, a return to a pre-industrial
era, when American families incorporated family, community, religious institutions, and
work into their every day lives and the education of their children (Farenga, 2002;
Lyman, 1998a, 1998b). The home schooling movement of the past four decades has
developed in response to dissatisfaction with the public education system, and its
acceptance, numbers, and ability to influence the political arena are beginning to climb as
well (Collom, 2005; McDowell & Ray, 2000).
Home schooling today is described as an alternative form of education in which
children are taught in the home rather than at a traditional public or private school (Lips
& Feinberg, 2008; Lyman, 1998b). However, the modern day principles of home
education stem from the colonists’ reading and applying the Bible (Klicka, 1995a).
Today, an increasing number of families are choosing home education for their children.
It is becoming the desirable option for parents who are doubtful of reform efforts and the
intentions of the educational establishment (Luebke, 1999; Lyman, 1998b). In addition,
due to the rise in technology, particularly personal computers and the internet, and the
increased number of resources available, including educational materials and support
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groups, home schooling is easier than in previous decades (Aurini & Davies, 2005;
Basham et al., 2007; Pearson, 2002).
Even with the increase in acceptance and numbers, Burns (1999) noted that the
majority of information in the area of home schooling is reported by companies selling
home schooling curriculum, religious organizations, and the Home School Legal Defense
Association. The scarce data on home schooling have limited our understanding of even
the most basic questions, including how many home schooled children there are, why
families home school, and how families combine home schooling with the use of
conventional schools (Isenberg, 2007). Even though this information may be limited, the
following sections will review recent research on various aspects of the home schooling
community.
Laws Regulating Home Schooling
Education, often considered a private matter in North America, is not even
mentioned in the U.S. Constitution or the Bill of Rights and is not a concern for Canada’s
federal government (Basham et al., 2007; Lyman, 1998a). Until the 1620s, education
was not considered a government responsibility; it was left up to parents and churches to
ensure that children were educated. Therefore, during the 17th and 18th centuries, laws
regarding educational rights were not necessary (Klicka, 1995b). However, as noted
earlier, when compulsory attendance laws became prominent in public education, home
schooling families had to fight for their right to educate their children. Today, even
though the constitution does not specifically state the rights of parents to home educate,
these rights are found in the first and fourteenth amendments (Klicka, 1995b). The first
amendment protects those parents who home school for religions reasons (Klicka,
1995a), and the fourteenth amendment’s right to “liberty,” as determined by the United
States Supreme Court, includes “parental liberty” (Klicka, 1995b). The 1923 case of
Meyer v. Nebraska was the first Supreme Court case addressing the right of parents to
oversee their child’s education. Two years after Meyer, in the landmark case Pierce v.
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Society of Sisters, the Court clarified the importance of the parent role in education
(Wheeler, 1995).
State Monitoring of Home School Students
Even though a Federal Department of Education exists, education is governed by
state law rather than federal law (Dobson, 1998; Lyman, 1998a), and in the 1920s what
was once a parent’s responsibility was now the responsibility of the state (Klicka, 1995b).
Many states did not know how to deal with home schooled students as there were no
specific laws for these families. Because of the lack of laws, home schooled students
usually fell into one of three categories: (a) private school laws, (b) equivalency laws, or
(c) home education laws (Dobson, 1998). Many home schooling parents choose to
operate under private school status in states that have no specific option for home
schooling (Klicka, 1995b). For example, in Wisconsin, home schooling is considered a
form of private education, but for financial reasons it is distinguished from a private
school (Griffith, 1999).
In 1980, home education was illegal in several states (Reich, 2002) and has only
been legal in all 50 states since 1993 (Anderson, 2000; Basham et al., 2007; Carper,
2000; Kleiner, 2000; Kozlowski, 1999; Lips & Feinberg, 2008; Lockwood, 1996; Neal,
2006; Rockney, 2002; “School Choice,” 1999). By 1995, 33 states had passed home
schooling legislation (Lyman, 1998a). However, even with these victories, the laws and
regulations surrounding home schooling still vary considerably across states (Anderson,
2000; Cox, 2003; Gryphon & Meyer, 2003; Kleiner, 2000; Kozlowski, 1999; Lockwood,
1996; Martin, 1997; Rockney, 2002). These regulations often require families to register
with their local school district and may also include requirements for curriculum content
or annual assessment (Dobson, 1998; Gryphon & Meyer, 2003; Kleiner, 2000; KleistTesch, 1998).
The Home School Legal Defense Association (HSLDA), a nonprofit organization
that advocates for home schooling, identifies four levels of state regulation of home

24

schooling (see Figure 1). According to the HSLDA (2008), 10 states require no notice
from home schooling families, 14 states have “low regulation,” 20 states have “moderate
regulations,” and six states have “high regulation” (Kunzman, 2005; HSLDA, 2008; Lips
& Feinberg, 2008). According to the descriptions, those states that have low regulations
require only parent notification; those that have moderate regulations require parents to
send notification, test scores, and/or professional evaluation of student progress; and
those that have high regulations require parents to send notification or achievement test
scores and/or professional evaluation, plus other requirements (e.g., curriculum approval
by the state, teacher qualification of parents, or home visits by state officials; HSLDA,
2008).
In addition to the categories set forth by the HSLDA, others have also identified
levels of regulation. In a recent study by Basham et al. (2007), states were identified as
having high, moderate, or low regulations. Those with high regulations require parents to
inform their educational authority of their intent to home school, comply with
compulsory attendance laws, gain approval of their curriculum by the state, allow home
visits, administer standardized tests, and obtain teacher certification. Moderate regulation
states require parents to inform of their intent and to monitor student progress by
providing test scores or other evaluations. Low regulation states essentially have no
requirements and parents do not need to initiate any contact with the state (Basham et al.,
2007). Stewart and Neeley (2003) also attempted to categorize states based on the
amount of regulation imposed on home schooling parents. In their study, Stewart and
Neeley (2005) found that 13 states displayed weak regulatory provisions, 17 states had
low regulatory status, 13 states were reported to have moderate regulations, and seven
states had high regulations for home school education.
Specific state regulations on home schooling include the following: (a) only
needing to file with the state in Wisconsin (Griffith, 1999); (b) registering with the public
school, but not required to give reasons in Alabama (Kozlowski, 1999); (c) responsible

25

for covering reading, spelling, grammar, math, and good citizenship, but not required to
keep records in Texas; and (d) following a state-determined schedule for teaching AIDS
awareness, substance abuse, physical education, and health in New York. Many states
also required home schooling parents to have teacher certification at one time, but all
have eliminated that requirement (Anderson, 2000). To many home schooling families,
fewer regulations mean more opportunities to be creative in their teaching. Anderson
(2000) reported that the most sensible regulations would only require students to
demonstrate that they were learning basic reading, writing, and math skills by a certain
age.
When it comes to home schooling and the regulation of home education, concerns
exist. One of the most frequently cited concerns in the literature as a possible
disadvantage of home education is that children miss out on the social life afforded by
attending school (Arora, 2006; Hammons, 2001; Kunzman, 2005; Romanowski, 2001).
Critics have asserted that schooling children at home hinders socialization because home
schooled children are not exposed to children or adults from different backgrounds and
do not have the opportunity to learn the skills needed to get along with their peers in
group settings (Cox, 2003; Romanowski, 2001).
The second most common issue centers around a broader theme of academic
achievement and impact on the public (including schools). Educators and educational
policy makers have expressed concern about parents keeping their children at home but
then not helping them learn academically worthwhile skills or knowledge (Nemer, 2002).
Many are concerned about the extent to which home schooled children make educational
progress, especially compared to those who attend school (Arora, 2006; Kunzman, 2005).
As a recent survey of Indiana superintendents revealed, some public school officials are
skeptical that substantial learning is occurring in many home schooling settings
(Kunzman, 2005). Policymakers and public school officials have reported that they have
met many home school parents who are disorganized or not well educated, which
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impedes their ability to provide their children with adequate instruction in academic and
social skills (Ray, 2008). Romanowski (2001) reported that only 10 states require that
home school parents have a high school diploma or general equivalency diploma, making
the instruction of high school level content areas difficult with the breadth and depth of
knowledge required. Many public educators believe that stricter regulation, including
testing, is needed to ensure that home schooled students are making adequate educational
progress (Cox, 2003). In a recent reader’s poll published in a teacher magazine, 73% of
the participants thought that home schooling does not adequately prepare students for
college or work (Readers Poll, 2006). Another concern noted in the literature
surrounding the broad theme of education and the public includes the complaint that
some parents often begin home schooling to avoid disciplinary or attendance problems
that their children are facing (Kunzman, 2005).
The final concern critics have with home schooling is the protection of the general
welfare of the child. One situation that helps to detect harm done to children is the
disclosure to staff in school, which often allows children to be protected from further
child abuse (Arora, 2006). A review of recent legal cases uncovered child abuse and lack
of monitoring that attendance and oversight in a public school might uncover (Cooper &
Sureau, 2007). State legislators and social workers have fought for increased regulation
of home schooling with the hope that more children who are underperforming
academically, living in an “at-risk home,” or being abused by parents will be identified
and helped (Ray, 2008). Although these cases may be rare, they do warrant attention.
Numbers and Characteristics of Home School
Students and Families
The lack of uniform regulations or counting procedures of home schooling
families hinders the use of traditional data collection methods to gain accurate statistics
on the demographics characteristics of these families (Aurini & Davies, 2005).
Therefore, Kunzman (2009) noted that it is difficult to identify who is home schooling or
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what they are learning. In addition, some parents refuse to comply with state reporting
regulations and are considered “underground” home schoolers (Abell, 2002; Grubb,
1998; Kunzman, 2009). According to Ray (2011a), surveys of those familiar with the
home education community indicate that approximately 10% of home school families in
states with some form of registration are underground.
Even with these difficulties, some researchers have attempted to obtain a valid
sample in order to provide an estimate of the number of home schooled children in the
United States. The most recent estimate comes from data collected by statewide home
school organizations that reported approximately 2.04 million K-12 home school students
in the United States in the spring of 2010 (Ray, 2011a). Information from the most
current National Household Education Surveys Program (NHES, 2007), conducted by the
U.S. Department of Education’s National Center for Education Statistics (NCES),
estimated that approximately 1.5 million students were home schooled in the United
States in the spring of 2007 (Bielick, 2008). This represents a 36% increase over the 1.1
million students estimated to be home schooled in 2003 (Bielick, 2008; Princiotta,
Bielick, & Chapman, 2004). To put these numbers into perspective, home schooled
students make up approximately 2.9% to 3.8% of the school-age population, depending
on the numbers used (Basham et al., 2007; Ray, 2011b), and there are more home
schooled children than there are students in charter schools or conservative Christian
academies (Reich, 2002). Given this data, it appears that the home school population
continues to grow at an estimated 2% to 8% annually (Ray, 2011b).
There are many characteristics that describe the typical home schooling family
and/or student. First, in accordance with the initial supporters of the movement, most
home schooling families come from a Christian background (Anderson, 2000; Kunzman,
2009; Nutrition Health Review, 2004; Ray, 2009); however, even though they remain the
largest group in the movement, they are by no means the only ones (Neal, 2006). A
recent study by McKeon (2007) of 682 families across the United States reported that
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44.4% were classified as belonging to the Protestant religion. In addition to having
Christian values, the majority of home schooling families are of Caucasian descent and
live in a traditional nuclear household (Anderson, 2000; Bielick & Chapman, 2003;
Grady, Bielick, & Aud, 2010; Hammons, 2001; Kleist-Tesch, 1998; Lange & Liu, 1999;
Luebke, 1999; Nutrition Health Review, 2004; Paul, 2002). These families typically
have three or more children and are better educated than the general population, which
often puts them in the middle class of society (Anderson, 2000; Bielick & Chapman,
2003; Hammons, 2001; Kleist-Tesch, 1998; Nutrition Health Review, 2004).
In a study conducted by Luebke (1999) of 47 home schooling families in the state
of Wisconsin, 42% of the fathers held bachelor’s degrees or higher and 33% of the
mothers held bachelor’s degrees. Luebke also found that the average family had 3.6
children and 67% of the families had between two and four children. In Minnesota, a
study by Dahlquist (2005) of 205 home educating families revealed that 44% of the home
schooling parents held a bachelor’s degree and 38% had some college experience. The
mean number of children was 3.2, with 18% having five or more at home. In the most
recent statistical analysis report completed by the National Center for Education
Statistics, 11,994 parents completed interviews of which 239 were home schooling
families. For this population, the students were evenly distributed by gender with 48.1%
being female and 51.9% being male. All grade levels (K-12) were represented, with
42.5% in Grades 4-8 and 28.9% in Grades 9-12. The majority of these families were in
the race/ethnicity category of White/non-Hispanic (77%) and had two parent households
(80.8%). The family size consisted of 10.1% of families with one child, 28.0% with 2
children, and 62.0% with 3 or more children. In regard to family income, 25.8% of
families had income below $25,000, 28.4% fell between $25,001-50,000, 24.1% had
$50,001-75,000, and 21.7% of families had household incomes of about $75,001.
Parents’ highest level of educational attainment consisted of 24.5% having no college
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education, 30.8% having some college, and 44.6% having a Bachelor’s degree or higher
(Princiotta & Bielick, 2006).
In a more recent study completed by Ray (2010), 11,739 parents from across the
United States completed surveys and their children completed some form of standardized
academic assessment. These results indicated that, for the students, gender was evenly
distributed, 50.3% were male and 49.7% were female. Approximately 56% were
between the ages of 9 and 13 years, with a total range from 5 to 18 years. All grades K12 were represented, with 67.3% in Grades 3-8 and 18% in Grades 9-12. The majority of
the families fell into the race/ethnicity category White/not-Hispanic (91.7%), were
headed by a married couple (97.9%), and had a computer in the home for schooling use
(98.3%). Family size consisted of 6.6% of families having one child, 25.3% having 2
children, and 68.1% having 3 or more. In regard to parent education, 66.3% of fathers
and 62.5% of mothers had attained a bachelor’s degree or higher. In addition, 89.4% of
the parents had never been certified teachers. The median family income for these home
school families was $75,000 to $79,999, with 3.1% having income below $25,000, 18.0%
between $25,000-49,999, 27.8% from $50,000-74,999, and 50.9% having incomes above
$75,000 (Ray, 2010).
In comparing the most recent study to that completed 5 years ago, consistencies
and discrepancies exist among several of the demographic variables of the students and
families. There is no significant difference in the gender of the students being home
schooled, with approximately equal numbers of males and females in both studies.
Although all grade levels are represented, the majority of students continue to be
concentrated in the elementary grades, with decreasing numbers in the high school
grades. Family characteristics suggest that the majority of families continue to be White
and it appears that this number is continuing to increase. Also noted is that most families
have 3 or more children and are overwhelmingly two-parent households. When looking
at household income, it appears that the average income for home school families is
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increasing, with only 21.7% having incomes above $75,000 in 2003 and jumping to
50.9% in the 2010 study. The last significant shift noted, especially when compared to
the oldest study reported, is the increase in degree level, specifically for mothers. Luebke
(1999) reported that 33% of mothers had obtained a bachelor’s degree as compared to
62.5% of mothers having a bachelor’s degree or higher in the study conducted by Ray
(2010). This indicates that home school parents have more education now than they had
in the past.
One particular study addressed the factors that may influence a parent’s choice to
home school. Goyette (2008) surveyed 386 families in Pennsylvania using the
Pennsylvania and Metropolitan Philadelphia Survey. One of the questions from the
survey asked whether families had ever home schooled their children for any or all
academic subjects. For those that responded positively to this question, demographic
variables were compared to determine any significance in their association. Goyette
(2008) found the only significant difference in the likelihood of home schooling was by
income. Lower income residents were statistically significantly more likely to home
school their children, with 11.4% of those making less than $40,000 reporting home
schooling as compared to 1.3% of those families making between $40,000 and $80,000
and no families who made more than $80,000. This result differs from that of Bauman
(2001) who found that middle income families were most likely to home school (Goyette,
2008). In addition, Goyette reported that those with a bachelor’s degree or greater are
significantly less likely to home school their children as well as those in families in which
the respondent was not married (Goyette, 2008). This information is not consistent with
previously stated research indicating that the number of parents holding a bachelor’s
degree or greater is increasing in the home school population.
Reasons for Home Schooling and Dual Enrollment Choice
Reasons for choosing home schooling are as diverse as each participating family;
however, two of the main reasons indicated are ideological and pedagogical (Angelis,
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1998). Van Galen (1988), in observations at state, regional, and local meetings of home
schooled students, identified these two broad categories of home educators. The first,
which he called ideologues, teach their children at home because they object to what
public and private school are teaching and they want to strengthen their relationship with
their children. These parents have specific values and beliefs that they want their
children to learn. Ideologues do not necessarily disagree with the structure of formal
education and many actually organize their day and work area to recreate this
atmosphere. For these families, the day is structured around textbooks and workbooks.
The second group, identified as Pedagogues, teaches their children at home primarily
because they believe that schools are not capable of quality instruction. These families
often supplement and adapt prepackaged curriculum so that they can be used for more
informal and experiential learning (Van Galen, 1988). Families that home school for
pedagogical reasons tend to be less structured and the children have more control of their
learning with the ability to pursue their interests in the home and community (Kozlowski,
1999). These families do not like the structure of the public school setting and attempt to
school as differently as possible (Van Galen, 1988).
Given these two groups described by Van Galen, it is then no surprise that many
home school families are still home educating for religious reasons (Abell, 2002;
Dahlquist, 2005; Grubb, 1998; Martin, 1997; Princiotta et al., 2004). Isenberg (2007)
reported that a child from a “very religious” family is more likely to be home schooled
(p. 402). He also found in his review of data of 1,112 home schooled students and their
families that, in 2003, 30% indicated religion as the top reason, but just 4 years earlier in
1999, 52% had listed religion as the most important reason for home schooling (Isenberg,
2007). In the review of home school data by Princiotta and Bielick (2006), parents cited
“to provide religious or moral instruction” as the second most common reason for home
schooling (30%; p. 14). Information provided by 682 home schooling families across the
United States indicated that 40.7% of the group chose to home school for religious
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reasons. A smaller scale study of 205 home school families in Minnesota revealed that
26% of respondents reported religion as the primary reason for home schooling; however,
when combined with secondary reasons, religion was indicated by 72% of respondents
(Dahlquist, 2005). In a more recent in-depth analysis of four families, religious reasons
were the prime motivation for home schooling for all of the families (Anthony, 2009).
In addition to religious reasons, home schooling parents report two other major
concerns. First, they reported concerns with the negative peer influence on their children
in the public school setting and fear for the safety of their children given high crime rates,
assault on teachers and students with guns and other weapons, and drug use that is
prevalent in public schools (Abell, 2002; Burns, 1999; Carper, 2000; Grubb, 1998;
Hammons, 2001; Kozlowski, 1999; Martin, 1997; Pearson, 2002; Princiotta et al., 2004).
A second concern pertained to the school environment with regard to parent
dissatisfaction with the academic achievement their students were maintaining and
suggested that they were better equipped to teach their children at home (Abell, 2002;
Anderson, 2000; Carper, 2000; Grubb, 1998; Hammons, 2001; Kozlowski, 1999; Lange
& Liu, 1999; Pearson, 2002; Princiotta et al. 2004). In addition, parents in general, and
specifically those of students with special needs, including gifted children, indicated that
they are more capable of providing an appropriate program for their children because
they are able to adapt the curriculum to meet the specific needs of their children (Angelis,
1998; Lange & Liu, 1999; Lubienski, 2003; Pearson, 2002).
In the study completed by the NCES, concerns about the environment of schools
were listed as the most frequently cited reason for home schooling (31%) and 16% of
families reported dissatisfaction with academic instruction in school as the reason for
choosing to home school (Princiotta & Bielick, 2006). Dahlquist (2005) reported that,
second to religion, the “other” category obtained the highest frequency primary reason,
which included being unhappy with the socialization in schools and having the ability to
apply more hands-on teaching and learning. Isenberg (2007) reported that in 2003, the
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majority of families, 48%, indicated education as the primary reason for home schooling
with 14% reporting behavior or special needs as the primary reason. These figures did
not change much from 4 years earlier in which the majority of families (67%) also listed
education as the primary concern and 15% listed behavioral or special needs (Isenberg,
2007). In the study completed by McKeon (2007), the majority of families reported that
they home schooled for academic reasons (69.7%) and 38.4% indicated better
socialization as their main reason.
In addition to the previous studies of home schooling families concerns, a 2000
Phi Delta Kappa/Gallup poll listed America’s top concerns with public schools in their
community as follows: a lack of financial support/funding, a lack of discipline,
overcrowded classrooms, fighting/violence/gangs, use of drugs, and concern about
standards/quality (Paul, 2002). Therefore, as stated above, some families choose home
schooling for religious reasons; other families choose to home school for curriculum
enrichment and acceleration opportunities, to remove students from unsafe school
environments, or to meet specific needs of both the challenged and the gifted learners.
Whatever the reason, the paths that lead to home schooling are endless and personal
(Butler, 2000).
Kozlowski (1999), in surveying 80 Alabama superintendents, found that the
return to public schools from home schooling due to a lack of certain classes ranked first
or second in 29 districts. Therefore, even though home schooling families suggested that
they are better prepared to teach their children, as noted above, they still realized their
limitations in certain areas, especially at the secondary level. To help with these
limitations, several states are now allowing home schooled students to dual-enroll with
the public school system, which allows them to take particular classes or participate in
extracurricular activities at the local public school (Gordon, 2001; Lips & Feinberg,
2008). In both 1999 and 2003, about four out of five home schooled students were
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provided their education in the home only, whereas about one out of five home schooled
students were enrolled in public or private schools part time (Princiotta et al., 2004).
Isenberg (2007) found in his research that approximately 21% of home schooled
children also attended school outside the home. Even though dual enrollment is
becoming more common, states’ regulations still vary. Most states currently have
legislation that allows home schooled students to dual enroll, and reimbursement options
are available to districts (Anderson, 2000; Dahlquist, 2005). For instance, Iowa
legislation passed in 1991 now allows home schooled students to dual enroll (Angelis,
1998; Dobson, 1998) and Wisconsin law requires school districts to admit home educated
students to enroll in up to two courses per semester, space permitting (Luebke, 1999).
However, in states such as Pennsylvania, this option varies by school district, with 59 of
their districts allowing home schooled students to participate in academic activities only,
81 districts allowing only participation in extracurricular activities, 183 districts allowing
both, and 178 not allowing any form of dual enrollment (Nutrition Health Review, 2004).
Some states have developed programs that allow home schooled students to work with
public schools to gain access to additional resources. For example, the Granite School
District in the greater Salt Lake City urban areas enables home schools to operate in
conjunction with public schools where home school students can use the library materials
and books and enroll in special classes (Knowles et al., 1992). North Dakota also has a
distance learning program that is now available to younger students (Dobson, 1998).
Several universities (e.g., Indiana University, Texas Tech, University of
California at Berkley, University of Nebraska) have developed independent study courses
that can be taken for high school equivalency credits. Home school students can earn
credits from these programs and graduate with a university-sponsored degree from a
certified program (Pearson, 2002). Typically, dual enrollment is seen as a secondary
level option for subjects such as the sciences that require additional education or
equipment that is difficult to reproduce at home (Rockney, 2002). Due to these

35

difficulties, home schooling is often seen as an elementary age effort and many children
are home schooled for just a few years and then return to secondary schools and graduate
with their age-level peers (Pearson, 2002).
Teaching Styles and Curricular Options
Families reported that home schooling allows them to tailor their educational
approach and curriculum to the individual needs and interests of the child (Anderson,
2000; Butler, 2000; Gold & Zielinski, 2009; Romanowski, 2001). The one-on-one
instructional setting provided in most home school families allows for adjustments in
curriculum and is credited with the success of many home schooled students, due to
engaging in high interest activities (Butler, 2000; Klicka, 1995b; Romanowski, 2001).
Therefore, parents have freedom to select a teaching style and curriculum that meets their
educational and personal objectives (Butler, 2000).
There are several types of teaching strategies that have been used by home
schooling families. Ray (2000) reported the following list in alphabetical order: (a)
classical – parents teach specific tools in how to learn so that they may be used when
studying any subject; (b) lifestyle of learning – teaching and learning are seen as a natural
part of living within the community and nation; (c) schooling at home – teaching occurs
with a high degree of structure and in a similar manner to that of the public school where
students complete daily assignments and their work is evaluated and graded; subject areas
are not integrated (Griffith, 1999; Ray, 2000); (d) structured/mastery learning – material
is presented in a sequential, step-by-step format from booklets or the computer with an
emphasis on immediate feedback to the learner; (e) unit studies – proposes that all
knowledge is interrelated and if presented and studied in a related manner will be learned
easier and remembered longer; teaching is centered around a common theme and subject
areas are often taught together (Anderson, 2000; Ray, 2000); (f) unschooling – children
are given freedom to explore and learn in areas of interest; (g) worldview – the idea
behind this approach is that education is value and belief driven and therefore the
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curricula, materials, and activities will integrate a particular worldview (Ray, 2000). In
addition to the previous strategies, Griffith (1999) described an eclectic teaching strategy
often used in which the parent mixes and matches methods to fit the needs of the learner.
Some subject areas are taught in a highly structured manner, while others are left for the
students to pursue as they become interested. Table 4 includes the previous list as well as
additional names, definitions, and resources of the teaching methods commonly used by
home school families.
Formal research in the area of teaching strategies is limited. In an in-depth study
completed with four home schooling families, Anthony (2009) found that the traditional
teaching strategy was most commonly used by the families. In addition, Anthony (2009)
reported that most of the families employed methods similar to traditional school settings
where the teacher provided a course syllabus, lectured, led discussions, took the children
on field trips, gave homework, and administered tests. There was also an inverse
relationship found between the amount of direct parent student association and the age of
the child (Anthony, 2009), indicating that the older the child was, the less direct
instruction they received.
In a larger scale study of 682 home schooling families across the United States,
McKeon (2007) found that the majority of home school families (69.5%) were identified
as being eclectic, with 7.3% unschoolers, 6.4% traditional, and 5.4% classical. Also, in
this study it was found that a parent’s religion had a significant impact on the type of
home school style a parent engaged in. It appeared that Protestants and Catholics more
frequently used the traditional home schooling style than those who were included in the
“other” religion category. Those in the “other” category were more likely to be
unschoolers (McKeon, 2007).
In the early years of the home school movement, parents often used the Bible as
their major textbook (Klicka, 1995a). During the 19th century, parents had access to
books such as Samuel Griswold’s Fireside Education (1828) and Burton and Warren’s
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Helps to Education in the Homes of our Countries (1863), which were used in the
education of their children (Farenga, 2002). Today, the rise of home schooling has
generated a massive increase in the curricula available to home schooling families
(Anderson, 2000), and the HSLDA reports a home school curriculum market of
approximately $750 million. The once sought-after question of how home school
families find necessary curricula has now become a question of how they differentiate
between the increasing amount of materials available, not only in print but also in
electronic format (Pearson, 2002). Experienced home school families have indicated that
there are many more materials available to them now than in the past. In addition to mail
order books from A Beka Books and Bob Jones University Press, books and materials
can be obtained from teacher stores, libraries, and local school districts (Kozlowski,
1999). Another strategy suggested by Martin (1997) is attending a home school
convention where families can learn about available curricula, but for those who prefer
the comfort of home, Lips and Feinberg (2009) suggested purchasing curricula through
online exchanges or other networks.
According to the NHES survey, 78% of parents utilized a public library in gaining
teaching materials; 77% purchased materials from a home schooling catalog, publisher,
or individual specialist; 69% used a retail bookstore or other stores; and 60% used an
education publisher that was not affiliated with home schooling (Princiotta & Bielick,
2006). In addition, school districts are also now offering an assortment of benefits
including access to the public school curriculum (Gordon, 2001). Ray (2004) reported
that some families purchase complete curriculum packages, while others approach home
schooling with only a small degree of preplanned structure. The following section will
highlight research on the use of curricular options by home schooling families.
One of the most current studies to look at curriculum choices interviewed 7,306
adults who had been home schooled of which 5,254 had been home schooled for 7 years
or more (Ray, 2004). These previously home schooled adults reported that the primary
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method of instruction used during their home school years consisted of more than one of
nine possible methods (34%; Ray, 2004). However, 25% indicated “traditional textbooks
and assignments,” and 22% responded “eclectic, directed by parent” (Ray, 2004). In an
earlier study by Ray (1997), information from 1,657 families indicated that the majority
of home school parents (71.1%) designed their own curricula, compared with nearly 24%
who purchased and used a complete curriculum package (Ray, 1997). A more recent
study of 682 home school families found that 56.8% of traditional home schoolers tended
to use a structured phonics curriculum, whereas only 2% of the unschoolers used a
phonics curriculum to teach reading (McKeon, 2007). McKeon (2007) also found that
parents’ religion had a significant impact on the type of curriculum that was used to teach
initial reading skills.
Clements (2002) completed an in-depth qualitative study of three home schooling
families and their curricular choices. Of the five curricular types (reported previously in
Chapter I), the three families interviewed in the study utilized computerized curricula
done independently, video curricula in which the student watched video taped classes
while working along in workbooks, received parent instruction from an instructor’s
manual, and engaged in independent self-study materials with parent administered tests.
Some of the specific curricula used included Saxon Math (self-study), Switched on
Schoolhouse (computer-based), A Beka Video (video & seatwork), and Rod & Staff
(guided self-study). Clements (2002) reported that parents made curricular decisions to
accommodate weaknesses in their teaching skills as often as they did to accommodate
characteristics of their children.
A study by Duffey (2002) collected information on home schooling in general and
on home schooling families with children with special needs. A series of questions
regarding home school curriculum were asked to determine how the identified children’s
academic needs were being met. Of the 121 families who completed the survey, the most
frequent curriculum reported by respondents was parent designed (58%; components
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selected by parents), followed by packaged curriculum (23%; such as that offered by A
Beka Publishing or Bob Jones University Press), and curriculum provided by either a
public or private school (6%), or other types of curriculum (11%). Computers were used
for educational purposes by 91% of the home schooling families (Duffey, 2002).
A study conducted by Kozlowski (1999) just a few years earlier revealed that
participants tended to follow one of three paths in choosing curriculum. Those who
anticipated their children returning to public schools in the future attempted to use the
same curricula and texts as public schools so their children wouldn’t fall behind. The
second group used published curricula as a starting point, but carefully selected books
that met the needs and interests of their children and then added other resources as
needed. The third group, unschoolers, rejected all formal curricula and used only
resources that appealed to their children’s interests (Kozlowski, 1999). In assessing the
progress of their students, some chose to use the tests that come with the prepackage
curriculum and others made up their own tests. However, most home schooling families
were not concerned with giving tests to their children (Kozlowski, 1999). Another study
completed by Luebke (1999) yielded similar results. In this study of 47 home school
families in the state of Wisconsin, 100% of home schooling parents chose parent
designed curriculum when questioned about their curricular choices. When asked about
their method of instruction related to the curriculum, 34% of respondents reported using
traditional textbooks and assignments for some portion of their curriculum; 13% used
Advanced Training Institute (ATI), a private curriculum; 10% used unit studies organized
around a common theme; and 6% used unschooling where curriculum was directed by
the interests of the child. Sixty-two percent of respondents reported using a computer for
educational purposes (Luebke, 1999).
Computers are also increasing in popularity in home schooling families as a tool
used to deliver curricula. Many families are either using computers as a supplement to
the curriculum or as a means of attaining a full curriculum through online courses or
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programs (Abell, 2002; Grubb, 1998). In a study by Zehr (1999), several students were
taking online courses as part of their home schooling experience. In particular, Florida
High School, a statewide online school, reported that 800 of the 2,000 students enrolled
in the program were home schooled and that about one in five were taking five or six
courses from the program (Zehr, 1999). Other students in the study were enrolled in
Laurel Springs School, a private school that offers online courses. In 1999, when the
study was completed, all 840 students enrolled were from home schooling families (Zehr,
1999).
Achievement Outcomes
Home schooled students frequently have performed as well as or somewhat better
than public and private school students on standardized achievement tests (Knowles et
al., 1992; School Choice, 1999), but they also tended to come from families with higher
incomes and education levels than the average American student (School Choice, 1999).
Collom (2005) reported that children from higher educated and more conservative
families did better in reading than those from less educated and less conservative
families. Dahlquist (2005) also indicated that parental interest, involvement, and value in
education are some of the best predictors of academic success; therefore, it is no surprise
that home educated children perform better academically given the time commitments
put forth by home schooling parents.
Even though many home schooling parents have more education and many hold
teaching certificates, there appears to be no significant effect on the achievement levels of
home schooled students when at least one parent holds a teaching degree (Basham et al.,
2007; Ray, 2010; Ray, 2011b). Basham et al. (2007) reported that the scores for students
whose parents never held a degree were only three percentile points lower than those
whose parents had ever held a certificate, the 85th percentile versus the 88th percentile.
However, they did find that the children of university graduates performed significantly
higher than children whose parents did not have a degree (Basham et al., 2007).
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Several studies by Brian Ray looked at the effects of different variables on the
educational achievement of home schooled students. Ray (2010) reported that at nearly
every grade level, if the family spent more than $600 on education, the student
outperformed students whose families spent less. Students in higher income families had
higher scores and students having neither parent certified as a teacher performed slightly
better. At every grade level, children whose parents were both college graduates
outperformed children whose parents both did not have a college degree. No significant
relationship between degree of state regulation and test scores existed, but there was a
significant relationship between degree of structure in the home school setting and test
scores. A statistically significant relationship was found between amount of structured
learning time in which a home school student was engaged and test scores. There was
also a significant inverse relationship between age at which formal instruction began and
test scores (Ray, 2010). However, the degree of state control and regulation of home
schooling was not related to academic achievement (Basham et al., 2007; Ray, 2011b;
Ray, 2008).
Several reports have documented the accomplishments of home schooled
children. In 1997, home schooling became national news when 13-year-old Rebecca
Sealfon won the National Spelling Bee (Anderson, 2000). Home schooled children have
continued to do well in national competitions, taking the top three places in the 2000
National Spelling Bee (Anderson, 2000; Neal, 2006) and the first place spot in the 2005
National Geographic Bee (Neal, 2006). In addition, the National Merit Scholarship
Corporation chose more than 70 home schooled students as semifinalists in its 1998
competition (Lyman, 1998b) and in the 2003 competition awarded 248 home schooled
students semifinalist status and 109 of them Merit Scholarship awards (Beato, 2005;
Neal, 2006).
Not only have home schooled students performed well in national competitions,
they have consistently scored higher on the two major college entrance exams, the ACT
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and SAT, than their traditionally educated peers (Hammons, 2001; Kleiner & Lord,
2000). In 1999, self-identified home schooled students scored an average of 1083 on the
SAT, 67 points above the national average (Anderson, 2000) and in 2000, home schooled
students earned an average score of 1100 on the SAT, which was 81 points higher than
the national average of 1019 (Hammons, 2001; Kleiner, 2000). In 2002, the gap lessened
somewhat, with home schooled students averaging 1092 compared to the national
average of 1020 (Beato, 2005). State data specific to the SAT from Washington and
California also indicated that home school students performed better than traditional
students in the areas of reading, language, and mathematics (Collom, 2005; Lyman,
1998b). Home schooled students have also been shown to perform better on the ACT
than public and private school students. During the 1999-2000 school year, the national
average score on the ACT was 21 points compared to an average score of 22.8 for home
schooled students (Anderson, 2000; Hammons, 2001). In 2004, home schooled students
scored an average of 22.6 on the ACT in comparison to an average of 20.9 for public
school students (Beato, 2005). In a study completed by Barwegen, Falciani, Putnam,
Reamer, and Stair (2004) with 127 graduating seniors, home schooled students in their
sample achieved an average ACT score of 22.5, which was the same as the 2002 national
score for home schooled students.
It is important to keep in mind the limitations when looking at achievement scores
as they relate to home school and traditional school students. First, in most cases,
standardized achievement measures are voluntary for home school students, thus not
including all students in the population, while the public school achievement results
include all test takers (Barwegen et al., 2004). In addition, whether from home schools or
conventional schools, SAT test takers are a self-selected college bound group, giving an
incomplete picture of the two groups as a whole (Hammons, 2001; Isenberg, 2007). It is
also important to consider that many students who may have been home schooled in
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elementary school will return to a conventional school by the time they take the SAT
(Isenberg, 2007).
Another problem with comparing home school students to traditional students is
that the demographic characteristics of home schooling families differ significantly from
the national norms (Burns, 1999). Taking into consideration the small student-to-teacher
ratios, individually tailored curricula, and family-background characteristics, it could be
that, on average, home schooled students should be doing better than they are, and that it
might also be possible that they would perform even better if they were in schools, since
all of these factors that define home schooling are also associated with success in school
(Lubienski, 2003). In addition, given the decentralized nature of the home schooling
population and the inability to perform a controlled experiment, caution must be used in
making explicit statements on the effectiveness of home schooling as compared to
traditional schooling on measures of academic progress (Lips & Feinberg, 2008, 2009;
Ray, 2002). Without having solid statistical information on the demographics of home
schooled students and their families, we are not able to formulate conclusions on the
extent to which the act of home schooling boosts academic performance, especially
relative to other forms of education (Lubienski, 2003).
Other National and State Research
Information on home schooling at a national level suggests that it is not only an
accepted alternative, but policies and programs are being developed to aid these families.
Canadian polls and research have repeatedly shown that the majority of Canadians and
many home schooling families are significantly dissatisfied with public schools (Basham
et al., 2007). In Ontario, home schooling is a much easier process than it has been in the
past. A new policy allows boards of education to deem that children are receiving
adequate instruction in the home setting simply by accepting notification from parents
(Aurini & Davies, 2005). In 1996, Alberta began using technology (internet, fax, and
telephone) to connect home schooled children with public school teachers, making home

44

schooling in this province easier as well (Basham et al., 2007). In an attempt to increase
resources for home schooling families in British Columbia, the Ministry of Education has
been subsidizing a provincial program since 1996 known as E-Bus. This program
provides each school board with approximately $4,000 per interested home schooling
family for personal computers, CD-ROMs, internet access, software, and continual online
assistance. In return, students must demonstrate adequate progress at grade level and
submit work to an online instructor for grading (Basham et al., 2007).
In addition to the national research on home schooling, several states are also
choosing to gather information on home schooling. Kunzman (2005) reported that there
were 22,403 home schooled students in Indiana during 2005 according to the Indiana
Department of Education. This represented an increase of 400% over the previous 8
years. In addition, the state of Indiana supports the Indiana University High School
(IUHS), which is a fully accredited online program that offers its own diploma.
According to IUHS, approximately 40% of their students are home schooled (Kunzman,
2005). Dahlquist (2005) studied the home schooling movement in Minnesota and found
that between the 1987-88 and the 1998-99 school years, the number of home schooled
children increased nearly 600%, from 2,322 to 13,638 according to statistics from the
Minnesota Department of Children, Families, and Learning. The average school year for
most home schooled students in Minnesota was between 161 and 190 days per year.
Sixty percent of the home schooled children spent 3 to 5 hours a day on school related
activities (Dahlquist, 2005). In Alabama, home school teachers are required to work a
minimum of 3 hours a day for 140 days a year and must follow the state’s mandated
curriculum but are not required to submit standardized test scores. In a survey of 80
superintendents in Alabama, it was reported that 1.53% of children were home schooled
in the districts completing the survey, and the majority (60%) were elementary age with
numbers decreasing in the older grades (Kozlowski, 1999). In Wisconsin, the number of
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home schooled students comprised 1.79% of all students according to the Department of
Public Instruction (Luebke, 1999).
Home Schooling in the State of Iowa
The present law, Iowa Code 281: Chapter 31-Competent Private Instruction and
Dual Enrollment, was first enacted in 1991 after many revisions of its original wording
and implementation. Prior to 1991, Iowa Statute 281:31 did not include provisions for
home schooling but rather stipulated that parents could privately school their children
under the direction of a licensed certified teacher (Iowa Department of Education, 2006).
In the state of Iowa, home schooling falls under the category of private instruction (Iowa
Code 299A.1 Private instruction). Home schooling is described in the Code as follows:
The parent, guardian, or legal custodian of a child of compulsory
attendance age who places the child under private instruction shall
provide, unless otherwise exempted, competent private instruction in
accordance with this chapter…For purposes of this chapter, "competent
private instruction" means private instruction provided on a daily basis for
at least one hundred forty-eight days during a school year, to be met by
attendance for at least thirty-seven days each school quarter, by or under
the supervision of a licensed practitioner in the manner provided under
section 299A.2, or other person under section 299A.3, which results in the
student making adequate progress.
According to the Competent Private Instruction Handbook (2008-2009), competent
private instruction is private instruction provided to a child in Iowa where “private
instruction” is defined as instruction using a plan and course of study in a setting other
than a public school district or accredited nonpublic school. The CPI category includes
both home schooled children and those in non-accredited nonpublic “schools” (Iowa
Code Section 299A.1; 281-IAC chapter 31).
Iowa law further sets general guidelines for what is meant by “adequate
progress.” For instance, Iowa law allows certified instructors working with home
schooled students to determine whether or not their students are making adequate
progress. Those students not working with a certified instructor must be administered a
nationally normed standardized assessment and score above the 30th percentile in all
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areas (Iowa Department of Education, 2008). Therefore, home schools can operate
without a licensed teacher if they use a standardized test or portfolio review as a means of
fulfilling the adequate progress requirement (Code Ann. 299A.31.3-4).
Every child who is between the ages of 7 and 15 years who receives CPI and who
is not working with an Iowa licensed teacher is required to be assessed annually to ensure
that adequate progress is being made. The child must take a standardized test to set a
baseline for the first year. After the first year, the child must either continue to take a
standardized test or develop a portfolio to show annual adequate progress. If the home
schooling family chooses to monitor progress with a portfolio review, the following
information should be included. For each curriculum area, the portfolio shall include a
book of lesson plans, a diary or other written record indicating the subject matter taught
and activities in which the child has been engaged, and an outline of the curriculum used
by the child (Iowa Department of Education, 2008). The statutes of Iowa stipulate that if
the student is not above the 30th percentile on the nationally normed standardized
assessment or has been determined by their certified instructor that he/she is not
performing at or above the specified grade level, then the child must show a minimum of
6 months’ progress from evaluations that were administered previously (Iowa Code
Section 299A.6).
School districts are responsible for reporting students who do not make adequate
progress to the Iowa Department of Education. The Iowa Department of Education is
then responsible for notifying parents that adequate progress was not made and that the
student must attend an Iowa accredited school or that they can seek permission from the
Iowa Department of Education to continue CPI on a remedial plan (Iowa Code Sections
299A.6-7; Iowa Department of Education, 2008).
Iowa is one of many states that recognize home schooling as a means to comply
with compulsory attendance laws (Iowa Department of Education, 2006). In order for
parents to home school their children of compulsory age, they must complete Form A
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(see Appendix A) showing intent to home educate. Compulsory age in the state of Iowa
includes children who are 6 years old by September 15 and children who are younger
than 16 years. The form must be completed and given to the student’s resident school
district by the first day of school or within 14 days of beginning home education.
Information required on Form A in the 2008-2009 handbook includes name and birth
date of the child, name, address, and title (parent, guardian, legal custodian) of the person
filing the report, immunization evidence, instructional program information (subjects,
text, publisher, and author, and time spent on instruction), number of days of instruction,
and information on the licensed teacher (name, address, and folder number) if a licensed
teacher was used. Other information listed as optional includes the phone number of the
person filing the report, the signature and phone number of the licensed teacher, the need
for special education services, the desire for dual enrollment and areas desired (academic,
extra-curricular activities, testing, special education), grade level of the student, the
subjects or activities wanted for dual enrollment, and the desire for enrollment in a Home
School Assistance Program (Iowa Department of Education, 2008).
Home schools in Iowa have three options under which they can operate: (a) home
school programs, (b) dual-enrolled programs, and/or (c) part of a home school assistance
program (HSAP), if offered by the home district (Iowa Department of Education, 2006).
Students under dual enrollment may participate in academic programs or extracurricular
activities on the same basis as any regularly enrolled student (Iowa Department of
Education, 2008). In addition, home school assistance programs provide instruction or
instructional supervision by a teacher, who is available to assist and supervise parents,
guardians, or legal custodians in providing instruction to a child (Iowa Code 299A.2).
Other criteria surrounding a HSAP include the employment of a properly licensed teacher
to provide instruction or instructional supervision. The instructor is required to have
contact with the child and their parent/guardian at least four times per quarter, half of
which need to be face-to-face with the child. Additional benefits of the HSAP are that
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since the district is employing a licensed instructor, a child in a HSAP is not required to
be assessed annually to determine whether the child is making adequate progress (Iowa
Department of Education, 2008).
Current Home School Research in the State of Iowa
The most recent research in the area of home schooling in the state of Iowa comes
from Winslow-Garvin (2008) who addressed the issue of using licensed teachers in home
instruction. Information was collected from Form A for the 2004-2005 school year for
4,733 students who were reported to participate in CPI during that year. Winslow-Garvin
(2008) reported that over half of the families in AEA C had more than one child receiving
CPI. A large portion of parents (3,172) indicated that they intended to use a licensed
teacher. Of those who responded to the questions pertaining to dual enrollment and
desire to enroll in a HSAP, approximately 53% indicated interest in dual enrollment and
14.5% indicated interest in enrolling in a HSAP. When broken down by AEAs, the
interest in a HSAP ranged from a low of 9.09% to a high of 47.06%.
In 2003, the Iowa State Department of Education hired Stewart Ehly, Professor in
the College of Education, and William Knabe, Director of Statistical Data Applications
for Information Technology Services, both from The University of Iowa, to gain a better
understanding of the current home school status in Iowa. Information was collected from
school districts and area education agency (AEA) records, state department database and
reports, interviews with CPI administrators and service providers/stakeholders, and a
school district assessment survey developed specifically for the current study. The data
were collected for the 2003-2004 and 2004-2005 school years and included both
quantitative summaries and procedural opinion information.
The first set of data analyzed for the Iowa Department of Education (2006) study
was pulled from Form A, the form required by the state to be completed by all families
intending to home school, except those participating in a Home School Assistance
Program (HSAP). The analysis of Form A for the current study was based on the
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information gathered during the 2003-2004 school year. During this school year, the
majority of home schooled students in Iowa came from urban areas (72.7%) versus rural
areas (27.3%) and over half had at least one additional sibling being home schooled. The
majority of families (55.8%) reported meeting the required 148 days of instruction, and a
small percentage (1.5%) reported a number less than the required amount. However, it
should be noted that this number included students who entered home schooling later in
the year and those who intended to enter another program before the year’s end. The
grade levels at which home schooling in Iowa was most popular were Grades 1-8, and the
numbers by grade level showed a steady decline in Grades 9-12 leading to a substantial
difference once Grade 12 was reached. Many families (81.6%) stated that a licensed
teacher would be involved at some level in the delivery of CPI for their child. Only a
small portion of families (18.4%) showed interest in enrolling in a HSAP if available, but
almost half (45.7%) indicated that their children would dual enroll. The predominant
reason given for dual enrollment was testing (45.8%), followed by extracurricular
activities (42.2%) and academic courses (35.3%).
The second set of data for the Iowa Department of Education (2006) study came
from information reported on the School District Assessment Survey emailed to all 367
superintendents. The return rate was 82.6% for the emailed surveys, which was
considered to be representative of the total population. Those completing the surveys
included superintendents, assistant superintendents, or their administrative assistants, and
in a small amount of cases the surveys were completed by those with primary
responsibility for CPI within the school district. Information obtained from the school
district indicated that 84.2% of districts had someone responsible for carrying out CPI
duties, but most (83.1%) spent less than 5% of their time on these duties. Home School
Assistant Programs were offered by 41.6% of districts and a small portion (5.9%) shared
a HSAP program with another district. Districts were asked if they had students who
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tested below the 30th percentile; however, a large portion of districts with less than 2,500
students reported that they did not know if they had such students skewing the results.
The information gained from the current study indicates that homeschooling is an
increasing trend in the state of Iowa. Even though families might not indicate a
significant interest in a HSAP, the large portion of school districts that offer one would
suggest that many families (possibly those who did not need to complete Form A due to
enrollment in one) are taking advantage of their services. In addition, given the
significant decline of home school students at higher grades, a closer look at dual
enrollment options for these grade levels may be needed.
A study conducted by Garcia-Santos (2005) examined demographic information
of home schooled students in the state of Iowa. Information was obtained from a survey
distributed to school personnel that collected demographic information on the home
school population in their districts. The researcher found that the combined school
districts reported 8,135 students enrolled in CPI in 2003-2004 and 8,361 students in
2004-2005, which represented a 2.78% increase across years. The largest population of
CPI students resided in Heartland AEA 11, which contains the largest school district in
the state along with four other districts in the top ten for Iowa. The region with the
fewest CPI students was found to be in AEA 4, which is comprised of five Northwestern
Iowa counties. As reported by school personnel, the dual enrollment numbers for the 2
years ranged from 33% to 54% for most districts. In relation to adequate progress, 13.5%
of the sample indicated that they were aware of home schooled students in their district
who did not make adequate yearly progress and who tested below the 30th percentile on
standardized assessments given during the school year.
A final study conducted by Fairchild (2002) included qualitative analysis of
phone interviews completed with 64 superintendents in rural school districts. The
superintendents in these districts indicated a home school enrollment of 529 students,
who ranged in age from kindergarten to graduating seniors with the majority being
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elementary age. Of the home schooling families, 40% had no contact with their residing
school district and 60% had contact with the school through dual enrollment options or a
HSAP program. Most parents used dual enrollment for extracurricular activities such as
sports, band, choir, and field trips, while very few chose to enroll in academic classes.
Those that did take advantage of academic courses often chose art, foreign language, and
technology classes. Eighteen of the reporting school districts had a HSAP program, but
many only provided the minimum service in these programs required by Iowa law. Most
parents reported having certified teachers working with them, even those families that
had little or no contact with the residing school district.
Summary
According to the many studies in this literature review, home schooling is a fast
growing phenomenon in all parts of the nation. Parents are choosing to home school
primarily for pedagogical or ideological reasons. Some families choose to home school
for academic reasons, and other families choose home schooling for moral or religious
reasons (Butler, 2000). Many families who choose homeschooling like the idea of
designing curriculum to meet the needs of their children’s individual differences and
interests. Students are engaged in learning because the curriculum is selected based on
interests and needs of each individual student (Butler, 2000).
Results from recent studies conducted on Competent Private Instruction (CPI) in
Iowa revealed a growing number across the state as well. With questions regarding
accountability and adequate progress from both parents and school districts, it is
important to have an understanding of the practices of home schooling families as it
relates to achievement during home education as well as success upon return to public
education.
The purpose of the current study is to gain a better understanding of the curricular
choices made by families choosing to home educate in the state of Iowa during the 20032004 and 2004-2005 school years. More specifically, this study is designed to investigate
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the materials used in their home education endeavors and examine differences based on
demographic characteristics, student factors, and faith.

Table 3. State Enactment of First Compulsory Attendance Laws

State
Alabama
Alaska
Arizona
Arkansas
California
Colorado
Connecticut
Delaware
Florida
Georgia
Hawaii
Idaho
Illinois
Indiana
Iowa
Kansas
Kentucky

Year of
Adoption
1915
1929
1899
1909
1874
1889
1872
1907
1915
1916
1896
1887
1883
1897
1902
1874
1896

State
Louisiana
Maine
Maryland
Massachusetts
Michigan
Minnesota
Mississippi
Missouri
Montana
Nebraska
Nevada
New Hampshire
New Jersey
New Mexico
New York
North Carolina
North Dakota

Year of
Adoption
1910
1875
1902
1852
1871
1885
1918
1905
1883
1887
1873
1871
1875
1891
1874
1907
1883

State
Ohio
Oklahoma
Oregon
Pennsylvania
Rhode Island
South Carolina
South Dakota
Tennessee
Texas
Utah
Vermont
Virginia
Washington
West Virginia
Wisconsin
Wyoming

Year of
Adoption
1877
1907
1889
1895
1883
1915
1883
1905
1915
1890
1867
1908
1871
1897
1879
1876
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Table 4. Common Teaching Styles of Home School Families
Style

Description
Teach the tools of learning so they may be used
in the study of any subject.

Source
Ray, 2000

Heavy focus on rote learning of basic facts at
early grade with an increasing emphasis on
critical thinking in later years.

Taylor-Hough,
2010

Schooling at
home

Teaching the way students are generally taught in
schools. High degree of structure that involves
active teaching by the instructor.

Ray, 2000

Direct
Instruction

Content to be learned is clearly presented in
consumable booklets in a sequential, step-by-step
manner with immediate feedback.

Classical

Ray, 2000

Directly explaining or demonstrating the material. Clements, 2002
Structured/
Traditional

Self-Study

Unit studies

Teacher-directed, presenting background
material, discussing questions, and providing
explanations

The Teaching
Home, 2002

Uses either textbooks or worksheets with distinct
books for each subject area typically written for
use in regular school classrooms.

Duffey, 2005

Attempts to duplicate the schoolroom at home
with the use of textbooks, workbooks, teacher
focused lectures, and traditional testing.

Taylor-Hough,
2010

Child reviews material and completes
assignments with little or no direct instruction

Clements, 2002

Parents use resources that allow a student to
operate with little direct teaching or association
regarding lessons. This means there must be a
preset curriculum that is self-instructional.

Duffey, 2005

Subject areas area blended together as the
teaching is centered around a common theme or
project.

Ray, 2000

Several subjects are centered around a common
theme or project.

The Teaching
Home, 2002

Use a single topic to teach multiple curriculum
areas.

Gold &
Zielinski, 2009

54
Table 4 (continued)

Unschooling

Give children as much freedom as possible to
explore and learn about their environment.

Ray, 2000

No use of textbooks or tests, but rather real-life
experiences from which the child is expected to
accumulate an understanding of the world.

Clements, 2002

Child-centered, rather than teacher-directed.
However, parents do provide a rich environment
of books, experiences, and resources for learning
and responds to their children’s questions and
interests.

The Teaching
Home, 2002

A true unschooler would allow a child to
determine what, when, how, and even if the child
learns anything; however, few go to that extreme.

Duffey, 2005

Child directed education based on interests, rather Gold &
than following a set curriculum.
Zielinski, 2009
Letting children decide what to learn, when to
learn it, and how. Rests on a philosophical belief
that children learn best when the focus and course
of study emerge in response to natural interests
and needs.

Kunzman, 2009

Student-directed learning without a scope-andsequence plan.

Taylor-Hough,
2010
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Figure 1. Levels of State Home Schooling Regulation as Reported by the HSLDA
Levels of State Home Schooling Regulation

= States requiring no notice: No state requirement for parents to initiate any contact.
= States with low regulation: State requires parental notification only.
= States with moderate regulation: State requires parents to send notification, test
scores, and/or professional evaluation of student progress.
= State with high regulation: State requires parents to send notification or
achievement test scores and/or professional evaluation, plus other requirements (e.g.
curriculum approval by the state, teacher qualification of parents, or home visits by state
officials).
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CHAPTER III
METHODOLOGY
This chapter describes the population and sample, instrumentation, research
design, and data analysis used in this study. The purpose of this study was to investigate
the curricular choices made by home schooling parents in the state of Iowa and to
determine if these choices varied by demographic characteristics, student factors, or faith.
An existing set of data was utilized, which will be described in the materials section of
this chapter.
Population and Sample
The population for this study was students who were home schooled in the state
of Iowa during the 2003-2004 and 2004-2005 school years. For each home schooled
student, the parent or guardian, in compliance with Iowa Code section 299.4, was
required to complete the Competent Private Instruction Report – Form A. However,
students enrolled in a Home School Assistance Program (HSAP) were exempt from this
filing. In addition, given that some families did not comply with state law and gathering
information from those families would be difficult, these families were not included in
the final sample. The limitations this poses to the current study are discussed in a later
chapter.
The specific information on curricula was not coded into the spreadsheet from the
raw data at the outset of this study. Discussion of this at the proposal meeting ended in a
recommendation from the committee to divide the total sample into three regions and use
a form of stratified sampling, called over sampling, to gather a representative sample
from each region in Iowa. Thus, the sample for the proposed study included information
from families who completed a Competent Private Instruction Report, Form A, which
included specific information of their curricula from the Western, Central, and Eastern
regions of Iowa, which totaled 316 families. Several individuals worked on converting
the raw data from the forms into a spreadsheet that was usable for further analysis.
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See Table 5 for more specific information on the distribution of students per
region in the sample, and Table 6 for a listing of the AEAs that were included in each
region. Figure 2 shows a map of Iowa’s AEA service areas at the time of the current
study.
Materials
The current study utilized data from the Competent Private Instruction Report –
Form A, completed by home schooling families in the 2003-2004 and 2004-2005 school
years. Form A and instructions on its completion can be found in the Competent private
instruction handbook 2004-2005 (see Appendices A and B). Forms can also be obtained
from local school districts.
Parents or guardians who intend to provide home schooling to their children are
required to submit a Form A to their resident district for each child of compulsory
attendance age (6-16 years) either by September 15 or within 14 days of beginning CPI.
Information listed as required for families to complete on Form A includes name and
birth date of the child, name, address, and title (parent, guardian, or legal custodian) of
the person filing the report, immunization verification, instructional program information
(subjects, text, publisher, and author, and time spent), number of days of instruction, and
information on the licensed teacher (name, address, and folder number) if a licensed
teacher is used. Other information listed as optional includes the phone number of the
person filing the report, need for special education services, the desire for dual enrollment
and areas desired, grade level of the student, the desire for enrollment in a Home School
Assistance Program, and the signature and phone number of the licensed teacher. The
local school district is required to keep a copy of the CPI forms and to send a copy to the
AEA that serves the district. The AEA then uses that data to contact parents or guardians
of home schooled students who request testing, special education services, or access to
curriculum resources.
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Although the completion of Form A is required by law, information reported by
Ehly and Knabe (DE, 2006) indicated that 11.6% of the forms submitted to the local
district were not official forms. In addition, their investigation found considerable
variability in the amount and type of information provided on each form.
Procedure
Competent Private Instruction Report – Form A documents were collected for the
2003-2004 and 2004-2005 school years by Stewart Ehly, Ph.D. (Professor of School
Psychology at The University of Iowa Division of Psychological and Quantitative
Foundations) and William Knabe (Director of Statistical Support Services for
Information Technology Service of The University of Iowa) as part of their investigation
of CPI requested by the Iowa Department of Education. Data were gathered from the
state’s 367 school districts, 12 area education agencies, and state department of
education. The data gathered from CPI Form A were quantitative summary data that
provided a “snapshot” of CPI activities in the state of Iowa during the 2003-2004 and
2004-2005 school years.
The majority of the information collected from the Competent Private Instruction
Report – Form A was coded and entered by Mr. Knabe and his research assistants. As
noted previously, the information on the curricula was not entered into the existing
database prior to the onset of this study. This information was coded by the author and
added to the existing database by Kristen Weidner (bachelor’s degree student at Bemidji
State University) under the supervision of Dr. James Rafferty (Professor of Psychology at
Bemidji State University). The information was entered into an Excel spreadsheet and
linked to the original database for further analysis.
The curriculum material for this project was coded in two ways. First, the
material was coded into three types based on those most commonly seen in the research.
These types included prepackaged material, custom/parent designed material (eclectic),
and online/computer based material. Then the material was also coded based on religious
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affiliation into two groups (faith based or non-faith based). Information for making this
determination was obtained from publisher websites or other online resources. For those
that listed more than one curriculum for reading or math, a majority method was used to
determine type and religious base. If a majority could not be determined, that case was
given a “missing” code. The majority method was also used to determine overall
curriculum type and religious base. The Bible was considered to be faith based for the
purpose of this study.
Research Questions and Data Analysis
Given the nature of the study and the data collected, descriptive analyses were
conducted to address the research questions. Quantitative descriptions were based on the
information obtained from the Competent Private Instruction Report – Form A completed
by home schooling parents or guardians in the State of Iowa. See Table 7 for a
description of the specific survey items and the sources for the data that addressed each
research question.
Research Questions
1.

What were the demographic characteristics (geographical location [region

or AEA], gender distribution, student grade, age, and days of instruction) of
students receiving CPI during the 2003-2004 and 2004-2005 school years for the
chosen population?
2.

What types of curricula (prepackaged, computer based, parent designed,

etc.) were used to teach students receiving CPI in Iowa?
3.

What was the primary type of curriculum used for reading and math

instruction? What characteristics could be documented in the type of curriculum
associated with reading and math?
4.

What student factors were associated with the overall type of curriculum?
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5.

What percentage of families reported primarily faith based curricula and

did this vary by region? What factors were associated with the adoption of faith
based curricula?
Data Analysis
Data analysis occurred in steps and used different statistical analyses appropriate
for the type of data collected and the nature of the question. First, descriptive statistics
and frequencies were obtained for the demographic information reported by families.
Research Questions 1 and 2 and the first part of Research Questions 3 and 5 were
answered using descriptive statistics and frequencies. For the second part of Research
Questions 3 and 5, as well as Research Question 4, relationships between the student
characteristics and type of curriculum were examined. For the second part of Research
Question 3, the child’s gender, age, days of instruction, and faith based nature of the
curriculum were considered. For the second part of Research Question 5, the child’s
gender, age, days of instruction, and reading curriculum material were considered. For
both questions, chi-square analyses, specifically tests of independence, were used to
determine how two of the characteristics were related to or independent of each other.
For the current data, tests of independence were used to determine whether associations
existed between the demographic characteristics listed above and the curriculum. All
combinations of factors underwent appropriate separate chi-square analyses. Then, the
variables examined as pairs alone were reported.

Table 5. Distribution of Sample by Region (N = 316)
Region
Western Iowa
Central Iowa
Eastern Iowa
Total

Number of Students
109
105
102
316

61
Table 6. Distribution of AEAs by Region
Region
Western Iowa
Central Iowa
Eastern Iowa

AEA Number
4, 12, 13, 14
8, 11, 267
1, 9, 10, 15, 16

Figure 2. Iowa’s Statewide AEA Service Areas, 2004-2005
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Table 7. Research Questions in Relation to Data Source
Research Questions
1. What were the
demographic
characteristics
(geographical location
[region or AEA], gender
distribution, student grade,
age, and days of
instruction) of students
receiving CPI during the
2003-2004 and 2004-2005
school years for the
chosen population?
2. What types of curricula
(prepackaged, computer
based, parent designed,
etc.) were used to teach
students receiving CPI in
Iowa?

Instrument
Form A: Competent
Private Instruction Report
and
AEA Form A Database

Data Source
Geographic Location: 2.
Name and address of person
filing report
Gender: Reported in
database
Grade: 9. B. Grade level for
the 2004-2005 school year
Days of Instruction: 5. List
number of days of
instruction under competent
private instruction

Form A: Competent
Private Instruction Report

4. Instructional Program
Information:
Subject Text and Time
Publisher Spent

3. What was the primary
Form A: Competent
type of curriculum used
Private Instruction Report
for reading and math
instruction? What
characteristics could be
documented in the type of
curriculum associated with
reading and math?
4. What student factors
were associated with the
type of overall
curriculum?

Form A: Competent
Private Instruction Report

5. What percentage of
Form A: Competent
families reported primarily Private Instruction Report
faith based curricula and
did this vary by region?
What factors were
associated with the
adoption of faith based
curricula?

Part 1: 4. Instructional
Program Information: Coded
by researcher into three main
types of curriculum
(prepackaged, custom/parent
designed, and
online/computer based)
Part 2: See data sources for
Research Question 1
See data sources for
Research Question 1

Part 1: 4. Instructional
Program Information: Coded
by researcher in two
categories (Faith based or
Non-faith based)
Part 2: See data sources for
Research Question 1

63
CHAPTER IV
RESULTS
Chapter IV begins with a description of the target population and the Area
Education Agency (AEA) where the families resided. The results are then presented in
response to each research question.
The target population for this study was students who were home schooled during
the 2003-2004 and 2004-2005 school years in the state of Iowa. The sub-group of
particular interest was those families who reported individual course study information
when completing the Competent Private Instruction Report – Form A. Since the
curriculum information was not included in the original database, over sampling was
used to obtain a representative sample from three main regions (Eastern, Central, and
Western) of the state. The final sample thus consisted of 316 students from AEAs 10, 11,
13, and 15.
In the years the data were collected for this study, Iowa was divided into 12 Area
Education Agencies. Therefore, 4 of the 12 AEAs comprised the sample for the current
study. The AEAs in the current study represented all regions of the state and areas with
urban and rural populations.
Research Study Questions
To answer the research questions, frequencies and percentages were calculated.
Chi-square tests were executed on the demographic data to determine significance of
association with curriculum type.
Research Question 1
What were the demographic characteristics (geographical location [region or
AEA], gender distribution, student grade, age, and days of instruction) of students
receiving CPI during the 2003-2004 and 2004-2005 school years for the chosen
population?
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As noted above, the total population for the sample consisted of 316 students
representing 4 of the 12 AEAs across the state of Iowa. The majority of students resided
in AEA 11 (33.2%) and AEA 13 (34.5%). AEA 10 consisted of 19.6% of the total
population, and AEA 15 consisted of 12.7% of the population (see Table 8). When
divided by region of the state, all regions were represented equally, with 34.5% of
students residing in Western Iowa, 33.2% residing in Central Iowa, and 32.3% residing in
Eastern Iowa (see Table 9).
Demographic information related to the student was also calculated. Gender
information was reported for 299 students. Of these students, 152 (50.8%) were male
and 147 (49.2%) were female (see Table 10). Grade level was reported for 205 students.
All students fell between kindergarten and sixth grade. The highest percentage of
students were found to be in third grade (13.9%) with the lowest percentage reported for
kindergarten (0.9%) (see Table 11). Age of the students ranged from 4 to 13 years of age
with the highest percentage of students being 8 years old (19.6%) and the lowest
percentage being 4 and 13 years old (.3%) (see Table 12).
The distribution of the students per school year consisted of 82 (25.9%) students
from the 2003-2004 school year and 234 (74.1%) students from the 2004-2005 school
year (see Table 13). Days of instruction ranged from 81 days to 365 days per year. The
minimum required in the state of Iowa is 148 days per year, which held the highest
percentage (50.6%), followed by 180 days per year (18.7%), which is the approximate
number of days in a typical public school year (see Table 14).
Research Question 2
What types of curricula (prepackaged, computer based, parent designed, etc.)
were used to teach students receiving CPI in Iowa?
The data used for this question were coded into overall curriculum material,
reading material, and mathematics material. When looking at overall curricula, the
majority of families indicated the use of a prepackaged curriculum (84.5%). The custom
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or parent designed curriculum was the second most commonly used (14.6%), and one
family (.3%) reported using primarily online curriculum. For two families, this item was
not able to be determined (see Table 15).
With regard to reading and mathematics curricula, the majority also fell under the
prepackaged curriculum: 72.5% reported using a prepackaged curriculum for reading and
94.5% reported using a prepackaged curriculum for mathematics. Consistent with the
overall curriculum, one family used an online curriculum for both reading and
mathematics instruction, while 27.2% of families reported a custom or parent designed
curriculum for reading and 5.1% of families reported a custom or parent designed
curriculum for mathematics (see Table 15).
Research Question 3
What was the primary type of curriculum used for reading and math instruction?
What characteristics could be documented in the type of curriculum associated with
reading and math instruction?
Research Question 4
What student factors were associated with the overall type of curriculum?
Due to the overwhelming majority of families using a prepackaged curriculum for
mathematics instruction, a comparison between reading and mathematics curricula could
not be completed. However, there was a significant association found between reading
curricula and overall curriculum material (χ2 (1) = 63.95, p < .0001). Therefore,
inferences made about reading curriculum material can reasonably be extended to overall
curriculum material; thus, Questions 3 and 4 will be answered together based on the
information obtained from the comparisons made for reading curriculum material.
Examination of separate chi-square tests indicated that for faith based curricula,
there was a significant association between reading curricula and days of instruction (χ2
(2, N = 195) = 12.59, p < .005). This pattern suggests that for faith based curricula the
likelihood of reading materials being prepackaged increases as the number of days of
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instruction increases. No significant association was found between reading curricula
and days of instruction for non-faith based curricula (χ2 (2, N = 114) = 1.29, p > .52) (see
Table 16).
Further analysis of reading curricula and days of instruction based on region
indicated a significant association between the two in both Central Iowa (χ2 (2, N = 104)
= 11.55, p < .005) and Eastern Iowa (χ2 (2, N = 102) = 6.89, p < .05. Again, this pattern
suggests that as days of instruction increase so does the likelihood of the reading
curriculum being prepackaged. There was no significant association between reading
curricula and days of instruction in Western Iowa (χ2 (2, N = 109) = .272, p >. 87) (see
Table 17).
When examined as pairs, a significant association was found between faith based
curricula and reading curriculum material (χ2 (1, N = 309) = 42.05, p < .0001). This
suggests that when the reading curriculum is prepackaged, it also more likely to be faith
based. There were no significant associations found between region and reading
curricula (χ2 (2, N = 315) = 4.25, p > .11), age and reading curricula (χ2 (2, N = 315) =
1.32, p > .51), days of instruction and reading curricula (χ2 (2, N = 315) = 5.24, p > .07),
or gender and reading curricula (χ2 (1, N = 298) = 1.90, p > .16). Therefore, region, days
of instruction, faith based nature of the curriculum, and whether the curriculum was
prepackaged or custom designed seemed to be the most relevant predictors in the
selection of reading and overall curricula. As reported above, this was supported by
statistically significant relationships when these variables were tested in groups and
significant associations when tested in pairs.
Research Question 5
What percentage of families reported primarily faith based curricula and did this
vary by region? What factors were associated with the adoption of faith based
curricula?
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For those families reporting curricula material, 62% reported adopting a primarily
faith based curriculum. Six cases were not able to be determined, leaving 36.1% of
families reporting a non-faith based curriculum (see Table 18).
When examined by region, a significant association was found between faith
based and reading curricula in Western (χ2 (1, N = 108) = 6.68, p < .05), Central (χ2 (1, N
= 101) = 7.59, p < .01), and Eastern Iowa (χ2 (1, N = 100) = 40.80, p < .0001) (see Table
19). This pattern suggests that in each of the three regions examined in the study, faith
based material for the reading curriculum tends to be primarily prepackaged.
Additional analyses based on days of instruction revealed that for children with
148 or less days of instruction, a significant association existed between faith based
curricula and reading curricula (χ2 (1, N = 160) = 8.99, p < .005). Significant associations
between faith based curricula and reading curricula were also found for those who
received 149-179 days of instruction (χ2 (1, N = 66) = 15.19, p < .0001) and those that
received 180 or more days of instruction (χ2 (1, N = 83) = 26.70, p < .0001) (see Table
20).
When examined as pairs, a significant relationship was found between region and
the adoption of faith based curricula (χ2 (2, N = 310) = 12.31, p < .005). The pattern
seems to suggest a greater occurrence of faith based curricula in Eastern Iowa relative to
Western and Central Iowa. In addition, a significant association was also found between
reading curricula and the adoption of faith based curricula (χ2 (1, N = 309) = 42.05, p <
.0001). This pattern seems to suggest that those who adopt a non-faith based curriculum
tend to utilize custom reading material, while those who adopt a faith based curriculum
tend to utilize prepackaged reading curriculum. No significant associations were found
between gender and the adoption of faith based curricula (χ2 (1, N = 293) =.004, p > .95),
or days of instruction and the adoption of faith based curricula (χ2 (2, N = 310) = 3.93, p
> .14).
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Table 8. Distribution of Students by AEA
AEA Frequency
10
62
11
105
13
109
15
40
Total
316

Percentage
19.6
33.2
34.5
12.7
100.0

Table 9. Distribution of Students by Region
Region
Frequency
Western IA
109
Central IA
105
Eastern IA
102
Total
316

Percentage
34.5
33.2
32.3
100.0

Table 10. Distribution of Students by Gender
Gender
Male
Female
Total

Frequency
152
147
299

Percentage
50.8
49.2
100.0

Table 11. Distribution of Students by Grade
Grade
Frequency
Kindergarten
3
First Grade
34
Second Grade
29
Third Grade
44
Fourth Grade
30
Fifth Grade
34
Sixth Grade
31
Total
205
Missing
111
Total
316

Percentage
0.9
10.8
9.2
13.9
9.5
10.8
9.8
64.9
35.1
100.0

69
Table 12. Distribution of Students by Age
Age (in years) Frequency Percentage
4
1
.3
5
7
2.2
6
37
11.7
7
57
18.0
8
62
19.6
9
44
13.9
10
45
14.2
11
52
16.5
12
10
3.2
13
1
.3
Total
316
100.0

Table 13. Distribution of Students by School Year
School Year
2003-2004
2004-2005
Total

Frequency
82
234
316

Percentage
25.9
74.1
100.0
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Table 14. Days of Instruction
Days of Instruction Frequency Percentage
81
1
.3
132
1
.3
148
160
50.6
150
19
6
152
1
.3
154
2
.6
155
1
.3
156
1
.3
160
15
4.7
163
2
.6
164
2
.6
165
1
.3
167
2
.6
168
2
.6
170
4
1.3
172
13
4.1
174
2
.6
177
1
.3
179
2
.6
180
59
18.7
181
2
.6
189
1
.3
200
1
.3
218
2
.6
300
1
.3
350
1
.3
365
1
.3
Missing
16
5.1
Total
316
100.0

Table 15. Type of Curricula
Curricula
Custom/
Parent
Designed
Pre
packaged
Online
Missing
Total

Mathematics
Frequency Percentage

Reading
Frequency Percentage

Overall
Frequency Percentage

16

5.1

86

27.2

46

14.6

299
1
-316

94.6
0.3
-100.0

229
1
-316

72.5
0.3
-100.0

267
1
2
316

84.5
0.3
0.6
100.0
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Table 16. Association Between Reading Curricula, Faith Based Curricula, and Days of
Instruction
Faith Based Curricula Reading Material
Days of Instruction
Faith Based
148 or less 149-179 180 or more
Custom
23.7%
4.7%
6.8%
Prepackaged
76.3%
95.3%
93.2%
Non-Faith Based
Custom
46.3%
43.5%
58.3%
Prepackaged
53.7%
56.5%
41.7%

Table 17. Association Between Reading Curricula, Region, and Days of Instruction
Region
Western IA
Central IA
Eastern IA

Reading Curricula
Custom
Prepackaged

Days of Instruction
148 or less 149-179
180 or more
23.9%
19.2%
25.0%
76.1%
80.8%
75.0%

Custom
Prepackaged

45.9%
54.1%

10.0%
90.0%

38.5%
61.5%

Custom
Prepackaged

27.6%
72.4%

50.0%
50.0%

16.9%
83.1%

Table 18. Faith Based Curricula
Curricula
Frequency Percentage
Faith Based
196
62
Non-Faith Based
114
36.1
Missing
6
1.9
Total
316
100.0

Table 19. Association Between Faith Based Curricula, Reading
Curricula, and Region
Region
Western IA
Central IA
Eastern IA

Faith Based
Faith Based
Non-Faith Based

Reading Curricula
Custom
Prepackaged
36.0%
65.1%
64.0%
34.9%

Faith Based
Non-Faith Based

35.3%
64.7%

64.2%
35.8%

Faith Based
Non-Faith Based

29.2%
70.8%

92.1%
7.9%
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Table 20. Association Between Faith Based Curricula, Reading
Curricula, and Days of Instruction
Days of Instruction
148 or less
149-179
180 or more

Faith Based
Faith Based
Non-Faith Based

Reading Curricula
Custom
Prepackaged
41.5%
66.4%
58.5%
33.6%

Faith Based
Non-Faith Based

16.7%
83.3%

75.9%
24.1%

Faith Based
Non-Faith Based

22.2%
77.8%

84.6%
15.4%
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CHAPTER V
DISCUSSION
The purpose of the current study was to provide a description of selected aspects
of home schooling, or Competent Private Instruction (CPI), in the state of Iowa during
the school years 2003-2004 and 2004-2005. In addition, regional and family
characteristics were examined to better understand factors associated with curriculum
choices of home schooling families. Emphasis was placed on the curriculum choices of
the home school families and the demographic characteristics that might be related to
those choices.
The findings of this study, while not necessarily generalizable to all home
schooling families because of its purposive sample, do offer significant insights into the
lives of home school families in Iowa. These findings describe the characteristics of a
sub sample of home school students and families in the state of Iowa and how these
characteristics may relate to curriculum choices. The information gathered from the
current study can be used to inform school personnel of the importance of this growing
population of students in terms of their potential impact on the public school districts and
communities. It may also be helpful to parents, school personnel, and legislators in
making determinations about CPI that will assure high quality education for all K-12
students in Iowa.
The results of this study are first discussed in terms of how they relate to the
review of relevant literature discussed in previous chapters. Presentation of the findings
follows the same organization as the research study questions: (a) the demographic
characteristics of students receiving CPI in Iowa for the chosen population; (b) types of
curricula used to teach students receiving CPI in Iowa; (c) differences in type of
curriculum used for reading and math instruction and characteristics associated with the
type of curriculum chosen by home schooling families in Iowa; and (d) prevalence of
families choosing a more faith based curriculum and the factors associated with the
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adoption of a faith based curriculum. To conclude, a summary, discussion of research
limitations, directions for future research, and implications for current practice are
presented.
Demographics
Characteristics of Home School Families
The sample in this study was chosen specifically to gain an equal distribution of
home school families reporting curriculum material from three regions in Iowa. The
sample consisted of families from four AEAs and 65 cities across the state of Iowa.
Western Iowa included information from AEA 13, Central Iowa included information
from AEA 11, and Eastern Iowa included information from AEAs 10 and 15. In the
current study, the distribution of families in each region fell within 2.3 percentage points
of each other. Based on the information reported for each AEA by Garcia-Santos (2005),
the Eastern region held 41.2%, the Central region held 43%, and the Western region held
15.8% of home school families in Iowa during the 2003-2005 school years. Given that
that the current population was selected to equally represent each region, the difference
between the overall population distribution in Garcia-Santos (2005) and the current study
is not surprising.
The next section will consider the demographic characteristics of the chosen
home school population in this study. In relation to gender, the current study found that,
of those reporting gender, 50.8% of the home school students were male and 49.2% were
female, indicating an equal distribution. These numbers are consistent with the gender
distribution reported by Ray (2010) in the most current study of home school students.
Ray (2010) reported a distribution of 50.3% male and 49.7% female. These numbers also
mimic the breakdown of male (51.4%) and female (48.6%) students found in public
schools in the state of Iowa. However, according to information from the 1999 National
Household Education Survey, there were more females (51.0%) being home schooled
than males (49.0%) at that time (Princiotta & Bielick, 2006). Nationally, numbers of
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male and female students have stayed stable with slightly more males in school than
females (Princiotta & Bielick, 2006). This shift from somewhat more females being
home schooled 10 years ago to somewhat more males currently being home schooled
suggests a slight change in the gender distribution over the last 10 years of home school
students. Whether this difference in gender distribution is due to an increase in home
schooling to avoid disciplinary issues (Kunzman, 2005), which are more likely to involve
males than females, cannot be determined from the information gathered in the current
study.
Information related to the age and grade of individual students was also collected.
All of the students in this sample fell in the elementary (kindergarten) to middle school
grades (sixth) with approximately equal distribution across all grade levels except
kindergarten. Kindergarten students made up only .9% of the total sample while the rest
of the groups ranged from 9.2% (second grade) to 13.9% (third grade). As noted, the
largest percentage of students was in third grade and the lowest percentage was in
kindergarten. The grade level distribution found in the current study is inconsistent with
that reported by Ray (2010) in which all grade levels were represented and the largest
percentage of students was in fifth grade (12.6%) and the lowest percentage was in
twelfth grade (1.2%). Ray (2010) also reported national averages in his study indicating
that nationally the largest percentage of students is concentrated in kindergarten (9.54%)
and the smallest percentage is in twelfth grade (6.52%). Given the limits of the carefully
selected sample, no conclusions can be drawn about the difference in these numbers.
In addition to grade level, age of the students was reported, with an age range of 4
to 13 years. As noted in the grade level analysis, the ends of the spectrum for age held
the fewest percentages of students. Those ages 4-5 years represented only 2.5% of the
population and those ages 12-13 years represented 3.5% of the population. The largest
percentage of students was 8 years old (19.6%), which falls in line with the largest
percentage of students being in second grade. Again, given the limits of current sample,
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the age distribution found in the current study is also somewhat inconsistent with the
numbers reported in the current research. Ray (2010) reported age 11 to be the most
represented and age 18 to be the least. However, those age 5 accounted for only .8% of
the home school population (Ray, 2010), which is in line with the current findings. Also,
there was a notable jump in the number of students reported at age 5 versus age 6. This
difference in reporting for students who are 5 years old versus 6 years old may be due to
the fact that the compulsory attendance age in the state of Iowa is age 6 and parents may
not feel the need to file Form A for students under that age regardless of their level of
involvement in the home school process. Given that some home schoolers prefer to
remain “underground” (Lines, 2000), with estimates as high as 10% (Ray, 2011a),
choosing to wait until compulsory attendance age to report home school students is one
of the few legal ways to avoid being counted in the system.
The final characteristic considered in the current study was the number of days of
instruction that families engaged in home schooling throughout the year. Not
surprisingly, the most frequently cited number for days of instruction was 148, which is
the minimum required in Iowa (Iowa Code 2011: Section 299A.1) and explicitly stated
on Form A (see Appendix A). The next highest percentage fell at 180 days of instruction,
which is the number of days required for a public school program in Iowa. Two families
reported fewer than 148 days, which could be due to starting later in the year and
prorating the number to the end of the year. These numbers are significantly different
than those reported by Dahlquist (2005), who found that the majority of families in her
study (71%) reported spending between 161 and 190 days/year home schooling their
children and about a fifth (22%) reported spending 191 days or more. The difference in
these numbers may be attributed to the difference in the state mandates for home school
families between Iowa and Minnesota, where the study took place. While Iowa requires
148 days and has a state policy for public schools of 180 days, Minnesota has no such
policy for either public schools or home schools. However, the average number of days
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for public schools is reported to be 171 according to the Minnesota Department of
Education (2010).
Curriculum
Curriculum Types Chosen by Families
Most home educators, public school staff, and state officials believe it is
important for children to have basic skills in reading, writing, and math (Mountney, 2008;
Ray, 2004). The information from the current study indicated that the most commonly
cited curriculum materials centered on reading and math. Each listed curriculum was
looked at to determine if it was predominately a prepackaged curriculum, a parent
designed curriculum, or a computer based curriculum. The results of the current study
indicated that the majority of families (84.5%) chose to use a prepackaged curriculum
overall for their home school lessons. When looked at independently for reading and
math, the same results were found, with 72.5% of families choosing a prepackaged
curriculum for reading and 94.6% using one for math. According to Gold and Zielinski
(2009), prepackaged curriculum has traditionally been the most popular choice by home
school families. However, these results differ from those obtained over 10 years ago in
which Ray (1997) found that 71% of home school families designed their own curricula,
compared to 24% who used a complete curriculum package. The results indicating that
more home school families chose prepackaged curricula over custom designed curricula
could be due to the increase in materials available for home school families from various
publishing companies. In addition, public libraries are also carrying more information
and resources for home school families, which makes access to pre-made materials easier
than in the past. Related to the widespread availability of curricula, Princiotta and
Bielick (2006) reported that 41% of students who were schooled at home in 2003
engaged in distance learning. Winslow-Garvin (2009) indicated that the degree of use of
distance learning programs was limited in the Iowa home school population. The results
of the current study indicated that only one family was currently using a correspondence
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program. Given that the majority of home schooling families in Iowa reported using
prepackaged curricula indicates that even though families across the nation may be
utilizing online tools to a greater extent, the home school population in Iowa with regard
to this sample is still choosing to maintain primary responsibility for the education of
their children.
Concerns do exist with the curriculum choices of home school families given the
criticism of school personnel that home school students return to public schools behind
academically and at a social disadvantage. Kunzman (2005) reported that 48% of the
superintendents in his study indicated that home school curricula should either conform
to state standards or be externally evaluated and approved. Furthermore, Reich (2002)
believed that parents should have to demonstrate that their curriculum exposes children to
a variety of beliefs, perspectives, and ideas different from their own. While requiring
curricula to be monitored would increase the accountability of home school families,
there has been no study to date that has found a significant link between the level of state
regulation and home school students’ academic achievement. Therefore, perhaps
Mountney (2008) put it most fittingly when he stated that curriculum in and of itself is
not an education, but merely a tool to help facilitate education.
The second area examined was the faith based nature of the curriculum materials
reported by families. The current study revealed that the majority (62%) of the
curriculum material reported by families was primarily supplied by Christian based
organizations or publishers. Given that specific information related to religious beliefs of
individual families was not collected, it was not able to be determined whether this
actually reflected their religious beliefs or was more due to the fact that the majority of
publishers that cater to home schooling families are religiously affiliated. However,
Kunzman (2009) noted that conservative Christian families tend toward using a highly
structured setting that replicates that of the traditional school setting, and the majority of
families choosing to home school are still a highly religions group. Therefore, these
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findings, even with limitations, are consistent with the information reported in the current
literature on the faith based nature of home school families.
Relationship of Student Characteristics and Curricula
The last portion of the current study looked at the relationship between various
student characteristics and the curriculum chosen by the home school families. When
considering whether the curriculum was prepackaged versus custom designed, the
student’s age, gender, days of instruction, and region did not appear to make a difference.
However, whether the curriculum was coded as primarily faith based did have a
significant effect in deciding whether to use prepackaged or custom designed curricula.
Faith based curricula tended to be 73.9% prepackaged, whereas only 26.1% of non-faith
based curricula were prepackaged. This pattern suggests that prepackaged curricula
overall were indicative of a faith based curriculum whereas custom reading curricula
were usually non-faith based.
With regard to the religious nature of the curriculum, the age or gender of the
student and cumulative days of instruction indicated no significant association with
regard to the adoption of a faith based curriculum. However, a significant association
was found between region and the adoption of a faith based curriculum. The pattern
suggested a greater occurrence of faith based curricula in Eastern Iowa relative to
Western and Central Iowa.
Overall, it appears that region, religious nature of the curriculum, and type of
curriculum are the most relevant predictors in the selection of curriculum for home
schooling families in Iowa with regard to this sample. This was supported by statistically
significant associations when tested in groups as well as in pairs. There are currently no
studies in the literature with which to compare the current results, as no other study has
attempted to compare student characteristics with curriculum selection. However, given
the information gathered from the current analysis, it appears that general characteristics
such as student age, grade, gender, and days of instruction have no bearing on the
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curriculum chosen for use by home schooling families in Iowa. Region, however, did
show a significant effect in that those residing in the Eastern region of Iowa tended to
adopt a faith based program for teaching their home schooled children.
Overall Summary
The current study of Iowa’s home schooled population found that the general
make up of the students involved in home schooling in Iowa for the years reported was
similar to that of the rest of the nation. In addition, it appears that most families were
using a structured curriculum package that is similar to that used in the traditional school
setting. The only difference is that the curriculum used by home school families tended
to be of a faith based nature. The information gathered on the characteristics of home
schooled students in Iowa and the curriculum choices made by families would be useful
for school personnel in understanding the population and preferred curricula of home
school families so that they may serve as better resources for this growing population.
Finally, this study was significant in that no other studies have explored what
influences parents’ choices in curricula in the state of Iowa. Other studies have looked at
why parents home school (Ray, 1997; Rudner, 1997), instructional styles of home
schooling parents (Anthony, 2009; McKeon, 2007), and type of curriculum (Clements,
2002; Duffey, 2002). However, none have looked at what demographic characteristics
may be related to those choices. The current information suggests that, although student
characteristics have no bearing on curriculum choice, region of the state in which the
family resides does influence their choice of curriculum. This information may be useful
to publishing companies because they may find certain curricula more acceptable in
certain geographic locations or with certain styles of home schools.
Limitations
The utility of these results needs to be judged in light of the strengths and
limitations of the study sample and methods. Information may be missing for those
families who chose not to adhere to state law regarding notification to their local school
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districts on their intent to home school. Therefore, it is unclear how many home school
children and families remain unaccounted for in Iowa and how they might be distributed
across the state. Without this information, it was not possible to consider how these
families would differ from the families who did follow state procedures and notified their
local school districts with their intention to home school, thus introducing sampling bias.
Stricter adherence to Iowa’s CPI regulations could help obtain a more accurate count of
students receiving CPI. In addition, families who are involved with a Home School
Assistance Program (HSAP) are not required to file a Form A and are thus unaccounted
for in the overall population.
The current study only considered students and families that were home schooled
in the state of Iowa during the 2003-2004 and 2004-2005 school years and who reported
curriculum information on Form A. Several limitations exist with this sample. First,
given that the population consisted only of families in the state of Iowa, generalization of
the current results to other regions that are more urban or more metropolitan in nature
than Iowa could be problematic. Also, data were collected for only a 2-year span. A
greater span of years would give more detail into trends in the home schooling movement
across the state of Iowa. Finally, given that families who did not report curriculum
information were not included in the study, there is no way to determine how these
families would compare to the chosen sample.
A final limitation of this study is that data were used from only four of the 12
AEAs. All AEAs collected Form A information so data were available from all AEAs
but were not entered into the dataset that was used for this study. In an effort to save both
time and money, a method of oversampling was used to achieve a desired sample size
that consisted of approximately equal numbers of students in three regions of Iowa.
Given the selection process, it may be possible that the chosen sample does not
accurately represent these regions in Iowa.
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Directions for Future Research
The current study highlighted the increasing popularity of home schooling, yet the
difficulty of obtaining solid facts about how home schooling is conducted in Iowa,
particularly the type of curriculum used for reading and math instruction. This study was
an attempt to understand what influences parents’ choice of curriculum material in home
schooling families in Iowa. The quantitative data contained in this report could be
considered as a baseline for comparison from year to year.
The current study was able to compare only those characteristics reported on
Form A to the type of curriculum utilized by home school families in Iowa. Future
studies might consider the impact of various family characteristics (income level, amount
spent on home school materials each year, family size, and parents’ education level) on
the selection of curricula. To expand on how these variables influence each other, a
comprehensive examination of the curriculum choices would provide more detail into the
specific materials and their usefulness as teaching programs. In addition, the teaching
method used by the families could also be considered and a more in depth look at not
only what material is being used, but how the material is being used, would give further
information into the learning process of these students and families.
A major concern noted for school officials is the progress of home school
students, especially as they enter or return to the public school setting. Future research
might examine the connection between home school students’ academic achievement and
the curriculum choices and teaching methodologies of the family. Information on student
achievement, curricula, and teaching methodologies might provide a link to reasons some
of the home school students who enter or return to public schools are performing well
below their same-age peers.
Given the limited sample in the current study, further research might also examine
a wider array of home school families in the state of Iowa as well as more urban and
metropolitan regions of the country outside of Iowa. In addition, the current study
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included only students from Grades K-6. Increasing the sample to include all grade
levels would provide information into the differences in curriculum choices of
elementary students versus secondary students.
Conclusions
Education at home has occurred since the beginning of U.S. history, and the
literature indicates that home schooling can provide a quality education for children.
However, as the movement continues to grow, public school supporters are concerned
that the increase in accountability under the No Child Left Behind Act without an
increase in the accountability of home schoolers will create a prominent gap between the
two educational systems (Cox, 2003). In addition, failure to provide adequate monitoring
of the home school population may have an adverse effect if large numbers of parents
decide to stop home schooling and these students enter or return to public schools.
Isenberg (2007) noted that there is a large quit rate after the first year, with only 63% of
home school students continuing on to a second year. Duffey (1998) also noted that
many parents are “trying out” home schooling and tend to use a traditional curriculum so
that if it doesn’t work out, they can easily integrate their children back into the public
school system.
The findings from this study suggest that the home schooling movement will
continue to be an important factor for Iowa school systems. Therefore, it is important
that all school personnel be aware of the nature of the home schooling movement given
that the responsibilities of educators do not end at the classroom door but extend to those
being educated at home as well.
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APPENDIX A
FORM A: COMPETENT PRIVATE INSTRUCTION
REPORT
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FORM A (Completed by the Parent)
Competent Private Instruction Report
Iowa Code section 299.4
2004-2005 School Year
Required information: See instructions before completing.
The following information is required in accordance with Iowa Code section 299.4.
Parent/Guardian must submit this report in duplicate to the school district of residence. This
report is required if the student is between the ages of 6 and 16 by September 15 and does not
attend an Iowa public or accredited nonpublic school or is not enrolled in a home school
assistance program operated by an Iowa public or accredited nonpublic school. Return this
form to the school district secretary by the first day of school or within 14 calendar days of
removing the student from an public or accredited nonpublic school or 14 calendar days
from moving into the school district. (If you are enrolled in a home school assistance program
please notify the district if you plan to dual enroll.)
1. Child and Family Information:
Name and birth date of child under competent private instruction.

______________________________________________________________________
(Name)

(Birth date)

2. Name and address of person filing report.
_____________________________________ __Parent

__Guardian

__Legal custodian

(Name)

__________________________________________________________
(Address, City, Zip)

_________________________________
(Phone Number) (optional)
3. Immunization Evidence: If filing Form A for the 1st time, attach immunization information.
(Proof of immunization is required of all children receiving CPI, including those enrolled in a
HSAP)
4. Instructional Program Information:
Outline the course of study either in the space or on a separate page(s). Attach lesson plans on
separate page(s).
Subject

Text and Publisher and
Author

Time Spent

86

5. List number of days of instruction under competent private instruction ____________
(Must be at least 148 days per academic year, Iowa Code section 299A.1).
6. If an Iowa licensed teacher will provide or supervise the parent, guardian, or legal custodian
in providing the instruction, give the teacher’s name and folder number.

_____________________________________________________________________
(Name)

Teacher folder number)

_____________________________________________________________________
(Address)

(Teacher signature-optional)

_____________________________________________________________________
(City/State/ZIP)

(Phone number-optional)

7. If an Iowa licensed teacher is not providing instruction or supervising the parent, guardian, or
legal custodian providing instruction the child must take an annual assessment unless the
child is enrolled in an accredited correspondence school. To date the Iowa Department of
Education is not aware of any accredited schools (Please see the acceptable annual
assessments on page 15. The school district will notify parents by October 1st of testing
dates.)
The Following Information is Optional,
However, if your child needs to access special education programs or services, or if your
child plans to participate in any academic or extracurricular activities at your local school
district, or to if you wish to have your child’s annual assessment provided at no charge,
complete the following:
8. Does the child require special education services? ______Yes ______No
If the child is currently identified as a child requiring special education, prior approval must
be sought from the special education director at the Area Education Agency before the child
may receive Competent Private Instruction in Iowa. Iowa Code section 299A.9
9. Do you desire dual enrollment in the public school for the child under competent private
instruction?
Yes ___ No ___ (If no, skip to #10.)
A. Dual enrollment is desired for:
Academic ____ Extra-curricular activities ____ Testing ____ Special Education ______
(Check all that apply)
B. Grade Level for the 2004-2005 school year _________
C. Subjects or Activities you wish your child to dual enroll in:
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1st Semester

2nd Semester

10. Do you desire to enroll in a Home School Assistance Program if offered? Yes _____
No _____
Deadline for dual enrollment and/or Home School Assistance Program is September 15th,
within 14 calendar after moving to the district, or within 14 calendar days after removing
the child from school.
Note: Due to the restrictions as to the number of students who may be served in a Home School
Assistance Program. Timely filed requests may be denied if the program already serves 20
families or 40 students. 281-IAC 31.3(3)

INSTRUCTIONS FOR FORM A
Parents with children under competent private instruction need to submit two copies of Form A to
the local public school district. After the school district receives and checks the form for
completion, one copy of the form should be filed with the local district and the other copy the
district sends to the secretary of the AEA. DO NOT SEND A COPY TO THE Department of
Education. NOTE: If you change your district of residence during the school year, you must also
complete this form for your new district of residence.
The due date is the first day of school or no more than 14 calendar days after the child has been
removed from an Iowa accredited school or after moving into the district.
The form is designed to allow the parent to provide the required information, items 1-6.
Items 7 and 8 are informational. Items 9 and 10 are optional. If you plan to dual enroll your child
in a academic course or extracurricular activity, complete item 9. (See the timeline for an
explanation of the dual enrollment deadline.)
Items 1 & 2: All information must be supplied. Only one child per form.
Item 3: If filing Form A for the first time, attach immunization evidence. A child who begins
home schooling/competent private instruction for the first time in Iowa (including children
enrolled in a HSAP) must have received the required immunizations unless parents file a doctor’s
statement or an affidavit of religious exemption as outlined in section 139A.8, Code of Iowa. For
exemption forms, please call 1-888-398-9696.
Item 4: List the subjects taught, the texts used, the text publisher or author, and the amount of
time spent on each subject listed. Parents may either use the lines on the form or attach the course
of study information separately. Lesson plans may be accepted for the entire year or for shorter
periods of time. The lessons should show evidence of planning.
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Item 5: The number listed must be at least 148 school days. Exception: If a child was enrolled in
a public or accredited nonpublic school during the current academic year, then switched to home
schooling, the number on this line may be the number of days remaining of the 148 school days
after subtracting the number of days the child was in attendance in the school.
Item 6: In some situations, a person other than the child’s parent, legal guardian, or legal
custodian either provides or supervises the instruction for the child. This person must hold a valid
Iowa teaching license appropriate to the age and grade of the child. The teacher’s name, address,
and folder number must be provided in this item. The school district will check the licensure of
this person by contacting the Bureau of Practitioner Preparation and Licensure, Iowa Department
of Education (1-800-778-7856). An elementary classroom teacher license is appropriate for
teaching or supervising home schooling in grades K-6; a middle school or secondary license is
appropriate for grades 5-8, and a secondary classroom teacher license is appropriate for grades 712. If the teacher has a substitute license, he or she may supervise students K-12. If item 4 is
blank, and the child was/will be 7 but not yet 16 on September 15 of the current school year, the
child is subject to the baseline testing/annual assessment requirement. (If parent/guardian/legal
custodian is a licensed teacher or working with a licensed teacher the child is not required to take
an annual assessment. A courtesy test may be requested, see note in item number 7.)
Item 7: Children receiving competent private instruction are subject to the assessment
requirement if they fit both of these criteria:
1. AGE--the child is at least 7 years of age, and is not yet 16, by September 15 of the
current school year.
2. TEACHER--the child’s instruction is not provided or supervised by a person holding a
valid Iowa teacher license appropriate to the age and grade of the child.
All children fitting both criteria must have a baseline test in their first year of home schooling.
Each year after the baseline test, as long as they still fit both criteria, they need an annual
assessment of educational progress, which may be conducted using standardized testing or
portfolio assessment. Children under or over the age limits by September 15 are not subject to the
annual assessment. Likewise, if an appropriately licensed Iowa teacher provides or supervises a
parent, guardian, or legal custodian in providing the child’s instruction, the child is not subject to
assessment, regardless of age.
Subjects that must be assessed:
-For children up through grade 5: Reading, Language Arts, and Mathematics:
-For children in grades 6-12: Reading, Language Arts, Mathematics, Science, and Social
Studies.
Home schooled children subject to the testing requirement must be tested annually in these
subjects even if the school district does not test its own students. National percentile ranks and
national grade equivalents must be included on the score report from the test scoring service.
A detailed list of tests is on page 16. Schools or AEAs providing the testing should attempt to
accommodate these preferences. Schools may provide the testing themselves or may delegate it
to the AEA. Schools should notify parents by October 1 of the dates, sites, and time of testing. If
parents of a dual enrolled student subject to the assessment requirement request testing in their
home, it must be provided at that site. If a portfolio is used as an annual assessment, the parent,
guardian, or legal custodian identifies the licensed teacher to evaluate the portfolio. The deadline
for completing assessments is May 1st of each year and the test administrator or portfolio
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evaluator must send a copy of the results to the parents, the school district, and the Department of
Education by June 30. An evaluator holding an elementary teaching license is appropriate for
evaluating a portfolio for students in grades K-6, a middle school license for grades 5-8, and a
secondary classroom teacher license is appropriate for grades 7-12. If the teacher has a substitute
license, they may evaluate portfolios for students K-12. 281 IAC 31.7(4)
Special note about “courtesy testing.” Occasionally, parents of children who are not subject to the
baseline/annual assessment requirement may want their child tested anyway. As when an annual
assessment is required, if the child is not dual enrolled, the parents pay the costs. If the child is
dual enrolled, the school or AEA must provide the testing free, but need not provide a test, testing
time, or testing site other than the one(s) established by the school for its regular enrollees.
(Parents may administer the test if it is not used as the annual assessment.)
Item numbers 8, 9, and 10 are optional
Item 8: A child of compulsory attendance age, who is identified as requiring special education
under chapter 256B and is receiving Competent Private Instruction for the 1st time, is eligible for
placement under Competent Private Instruction with prior approval of the placement by the
director of special education of the area education agency of the child's district of residence. It is
the duty of the parent/guardian to send a copy of Form A to the school district and the Area
Education Agency Director of Special Education for approval. Iowa Code section 299A.9 (If
Form A has been completed before for the child please skip this step.)
Note: In order for a child who receives CPI to receive special education services, the child must
be dual enrolled. (See Item 10)
Item 9: Dual enrolled students may participate in coursework or activities on the same basis as
regularly enrolled students. This item is required if parents wish to have their children participate
in an academic course, extra curricular activity, or to have the standardized test paid for by the
district. Dual enrollment is also required if the child is to receive special education programs or
services. If parents/guardians/legal custodians want their child dual enrolled in a course or
activity the course or activities need to be listed. Districts need to develop procedures to ensure
that dual enrolled students and their parents are given adequate notice of the time and place of the
activities they have chosen. The deadline for dual enrollment is September 15 if the parents begin
CPI at the start of the school year, 14 calendar days after moving, or 14 calendar days after
withdrawing from school. The district may deny dual enrollment if the request is after the
deadline.
Item 10: School districts are not required to offer a home school assistance program. If your local
school district has a program, students will be supervised by a licensed teacher that is hired by the
school district. To participate in courses or activities that are offered by the school, the child must
be dual enrolled. (This item is designed to help districts determine if they need to start a
program.)
SCHOOLS-Please give parents the FERPA notification letter when a Form A is requested.
Districts shall determine what directory information is and who the local contact is.
PARENTS/GUARDIANS-Please review the FERPA form and return to the school.
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Contact:
Elizabeth Calhoun
Iowa Department of Education
Grimes State Office Building
Des Moines, Iowa 50319
(515)281-8170
elizabeth.calhoun@iowa.gov
The following information provides a summary of the requirements, forms, instructions,
timelines, law and rules for home schooling in the state of Iowa
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Frequently Asked Questions
General
1) What is competent private instruction?
Competent private instruction (CPI) is private instruction provided to a
child in Iowa. “Private instruction” means instruction using a plan and course of study in
a setting other than a public school district or accredited nonpublic school. The CPI
category includes both home schooled children and those in non-accredited nonpublic
“schools.” Iowa Code section 299A.1; 281 IAC chapter 31.
2) May any child receive CPI?
Generally, yes. The parent, guardian or legal custodian simply completes the Report of
Competent Private Instruction (Form A – available from district of residence) and returns
it to the resident district by September 15 or within 14 days of commencing CPI.
NOTE, however, if a child has been identified as requiring special education programs or
services, prior written approval must be obtained from the special education director of
the Area Education Agency in which the child resides before the child may be home
schooled or enrolled in a non-accredited nonpublic “school.” Iowa Code sections 299.4,
299A.9; 281 IAC rules 31.2, 31.9.
3) Does Form A have to be filed for a child who attends a non-accredited school?
Yes. Form A must be filed for each child of compulsory attendance age who is either
home schooled or enrolled in a non-accredited nonpublic “school.” The one exception
to this is for a child who is enrolled in a Home School Assistance Program (HSAP. Iowa
Code section 299.4)
4) Does Form A have to be filed for a child who is younger or older than compulsory attendance
age?
No. However, the fact that Form A does not have to be filed for a child younger or older
than compulsory attendance age does not mean that the child cannot receive CPI. Any
child who is 5 years of age by September 15 and under 21 years of age who has not
completed the equivalency of graduation requirements may receive CPI. Iowa Code
section 299.4; 281 IAC r. 31.2.
5) Is Form A (the Report of CPI) a public document?
Yes. It is a document required to be maintained by a school district and by the
appropriate AEA; therefore, it is a public document. That does not mean that all of the
information on the form is public information. A district may not release information
about the child’s immunization records, special education status, curriculum, or
assessment/portfolio information without parental consent or statutory authorization.
Also, a parent or guardian has the right to instruct the district not to release any
information that is usually regarded as public information, including the child’s name.
Iowa Code section 22.7(1); 20 U.S.C. section 1232g (FERPA – Family Educational
Rights and Privacy Act).
6) What is compulsory attendance age?
Compulsory attendance age includes children who are six years old and under sixteen
(16) years old by September 15. A student who attains age 16 on or after September 15
must remain in school the remainder of that school year. Form A (the Report of CPI)
must be filed for a child of compulsory attendance age, but may be filed for a child who
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is 5 years old by September 15, as well as for a child who is over 16 years of age. Iowa
Code sections 299.1A, 299.4.
7) Is there a particular curriculum that must be used to provide CPI?
No, the State of Iowa does not have a mandated curriculum for students who receive CPI.
The type of curriculum and instructional materials is the decision of the parent/guardian.
8) Are diplomas available for children who are home schooled?

The Iowa Department of Education cannot issue diplomas, and the district of
residence may not be compelled to issue a diploma.
9) May a parent/guardian provide CPI via a correspondence school?
Yes, but this is somewhat deceiving. If a parent/guardian plans to use the report card
from the correspondence school as the annual assessment, the parent must submit
documentation to the resident school district that the correspondence school is a member
of a national or regional accrediting association which is recognized by the U.S.
Secretary of Education and is accredited for elementary and secondary education. To the
knowledge of this agency, NO correspondence schools are currently recognized by the
Secretary of Education. Accordingly, a child educated via a correspondence school must
still be annually assessed. 281 IAC r. 31.7(4)(d).
10) Are children who receive CPI exempt from the immunization requirements?
Only to the same extent that a regularly enrolled child is exempt, by filing a medical or
religious exemption. To obtain the exemption form, call 888-398-9696 (toll-free) or 515281-4938.
641 IAC r. 7.3.
11) May a child who has been identified as requiring special education programs or services
receive CPI?
Yes, if the special education director of the AEA in which the child resides gives prior
written approval to the parent/guardian. Iowa Code section 299A.9; 281 IAC r. 31.9.
Dual Enrollment; Home School Assistance Programs
12) What is dual enrollment?
Dual enrollment is enrollment with a public school district of a child who is receiving
CPI, usually for the purpose of attending one or more courses or extracurricular activities
offered by the district.
Iowa Code section 299A.8; 281 IAC r. 31.5.
13) In what school district activities may a dually enrolled child participate?
A child under dual enrollment may participate in academic programs or extracurricular
activities on the same basis as any regularly enrolled student. A child under dual
enrollment is also eligible to receive AEA services on the same basis as a regularly
enrolled child. Iowa Code section 299A.8; 281 IAC r. 31.5.
14) May a child be dually enrolled in any school district?
No. A child may dual enroll only in his or her district of residence. However, a student
may open enroll to another district and then dual enroll in the receiving district. 281 IAC
rules 17.10(2), 31.6.
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15) How does a child use open enrollment to dually enroll in a district other than the child’s
district of residence?
The parent or guardian just needs to follow the usual procedures of the open enrollment
law – file the application with the resident district before January 1 of the preceding
school year. See Open Enrollment Handbook at our web site:
www.state.ia.us/educate/ecese/asis/oe/index.html.
16) May a dually enrolled child take post-secondary enrollment option (PSEO) courses?
Yes, if the child is an 11th or 12th grader.
In re Meggan Stone, 19 D.o.E. App. Dec. 104; Iowa Code section 299A.8.
17) How many courses (PSEO or those offered by the district) may a dually enrolled child take?
Declaratory Ruling #44, 5 D.o.E. App. Dec. 33, states that a parent/guardian may not use
dual enrollment to enroll a child in all courses but one. (E.g., a child could take 5 of 7
classes via dual enrollment.) Districts may set their own – more restrictive - policies
regarding this issue, subject to the standard of review that the policy not be unreasonable
and contrary to the best interests of education. Also, The PSEO Act provides that a
student may not enroll on a full-time basis in a post-secondary institution under PSEO.
Iowa Code section 261C.6.
18) What are other advantages of dual enrollment?
In addition to participation in academics and/or extracurricular activities, there are two
primary advantages.
1. The parent or guardian of a child who is dually enrolled shall not be required to pay
the costs of the child’s annual assessment. Iowa Code section 299A.8; 281 IAC r.
31.4(2).
2. The district must provide instructional materials, if the parent or guardian so requests,
on the same basis these materials are provided to regularly enrolled children. 281
IAC r. 31.4(4).
19) May a student who is not of compulsory attendance age be dually enrolled?
Yes. A student receiving competent private instruction who is 5 years of age by
September 15 or who is under age 21 years and has not graduated from the CPI, or the
equivalent thereof, may be dually enrolled. Iowa Code section 257.6(1)(f).
20) Does dual enrollment cost a child or the child’s family any money?
No. However, a district may charge a fee to a dually enrolled child if a fee also is
charged for the same item or service to a regularly enrolled child. E.g., if a district
charges a school supplies fee under Iowa Code 301.1 to regularly enrolled students, that
same fee may be charged to a dually enrolled student who also participates in the course
or activity. Iowa Code section 299A.8.
21) What public funds does a district receive for a dually enrolled child?
If a child is dually enrolled solely to participate in extracurricular activities, the district
receives one-tenth the amount of state aid it receives for a regularly enrolled child. A
child dually enrolled in grades 9 – 12 for purposes other than or in addition to
participation in extracurricular activities is counted by the district as a shared-time
student. Iowa Code sections 299A.8, 257.6(1).
22) What is a home school assistance program (HSAP), and is a district required to have such a
program?
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Districts are not required to have a HSAP. If a district does have such a program, it must
employ a properly licensed instructor to provide instruction or instructional supervision
of CPI. The instructor is required to have contact with the child and the child’s
parent/guardian at least 4 times per quarter, half of which contacts must be face-to-face
with the child. The instructor is also to advise the parent/guardian about lesson plans,
instructional materials, teaching/learning techniques, evaluation of student learning,
planning, etc. 281 IAC rules 31.3 and 31.4(5).
23) May a student who is not of compulsory attendance age be dually enrolled?
Yes. A student receiving competent private instruction who is 5 years of age by
September 15 or who is under age 21 years and has not graduated from CPI, or the
equivalent thereof, may be dually enrolled. Iowa Code section 257.6(1)(f).
24) What are the other benefits of enrollment in a home school assistance program?
Because a district that has a HSAP is employing a licensed instructor to provide or
supervise CPI, a child in a HSAP does not have to be assessed annually to determine
whether the child is making adequate educational progress. Also, The district must
provide instructional materials, if the parent or guardian so requests, on the same basis
these materials are provided to regularly enrolled children.
281 IAC rules 31.4(4) and 31.4(5).
25) Does dual enrollment include participation in a HSAP and vice-verse?
No. A child who receives CPI may be both dually enrolled and enrolled in a HSAP, may
be enrolled in either one, or may choose not to be enrolled in either. If a district has a
HSAP and the parent/guardian wishes to have a child enrolled in that program, the child
must be specifically enrolled for that purpose. Just dually enrolling the child will not
allow the child to participate in the HSAP.
Iowa Code section 299A.8.
26) What is the difference between dual enrollment and a home school assistance program?
If a child is dually enrolled, she/he may participate in all academic and extracurricular
activities offered at the district on the same basis as a regularly enrolled child. A child
enrolled in a HSAP must also dually enroll to participate in academic and extracurricular
activities. A child who is dually enrolled is required to complete an annual assessment
(via standardized test or portfolio evaluation) to show that s/he is making adequate
progress, unless the child is working with a licensed instructor. A HSAP must provide a
properly licensed instructor, so children enrolled in a HSAP are not required to be
assessed annually. Iowa Code section 299A.8; 281 IAC r. 31.4(5).
27) May a child be enrolled in any school district’s home school assistance program?
No. A child may enroll only in a home school assistance program, if available, through
his or her district of residence. However, a student may open enroll to another district
and then enroll in the receiving district’s HSAP. 281 IAC rules 17.10(2), 31.6.
28) How does a child use open enrollment to enroll in a home school assistance program?
The parent or guardian just needs to follow the usual procedures of the open enrollment
law – file the application with the resident district before January 1 of the preceding
school year. See Open Enrollment Handbook at our web site:
www.state.ia.us/educate/ecese/asis/oe/index.html.
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29) Is there any cost to a child or the child’s family to participate in a home school assistance
program?
No.
30) What public funds does a district receive for a child enrolled in a home school assistance
program?
The district receives six-tenths the amount of state aid it receives for a regularly enrolled
child.
Iowa Code section 257.6(1)(e).
31) Is there a deadline for dual enrollment and enrollment in a home school assistance program?
Yes. The district must be notified by the parent or guardian no later than September 15
of the current school year for which either or both types of enrollment are sought. If the
parent or guardian moves into the district after September 15 or withdraws the child from
the district or from an accredited nonpublic school after September 15, the deadline is no
later than 14 days after either event. 281 IAC r. 31.5.
32) May a child who is in attendance at an accredited nonpublic school be dually enrolled or
enrolled in a home school assistance program?
No; these enrollments are available only to children who receive CPI. This includes only
children who are home schooled and who are in attendance in a non-accredited nonpublic
“school.”
Iowa Code section 299A.8.
Assessments
33) What are the annual assessment requirements?
Every child of compulsory attendance age (at least 7 years of age and is not yet 16 by
September 15th) who receives CPI and who is not working with an Iowa licensed
instructor must be assessed annually to make sure that adequate progress is being made.
The child must take a standardized test to set a baseline assessment for the first year.
After the first year, the child must continue to take a standardized test or develop a
portfolio to show annual adequate progress. Students through grade 5 must be assessed
on reading, language arts, and math. Students in grades 6 and higher must also be
assessed in science and social studies.
If the child is working with an Iowa licensed teacher who has a certificate that is
appropriate for the age and grade of the child, there is not an annual assessment
requirement. The teacher is responsible to monitor the child’s progress. This includes
students enrolled in a Home School Assistance Program.
Iowa Code section 299A.4; 281 IAC r. 31.7.
34) What is adequate progress?
For students working with an Iowa licensed teacher or developing a portfolio to be
evaluated by an Iowa licensed teacher, the teacher determines whether adequate progress
is being made.
For all other students, the child’s score on a standardized test must be above the 30th
percentile, nationally normed, in ALL areas tested. In addition, if the child’s evaluation
results do not show that the child is at or above his/her grade level, the child must show at
least six months’ progress from the previous evaluation results. Iowa Code section
299A.6.
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35) If a parent/guardian chooses to work with an Iowa licensed teacher, where can they find a
willing instructor?
The parent/guardian should start with the local district, which may have a Home School
Assistance Program or know of teachers willing to work with CPI students.
36) Who pays for the standardized test?
If the student is dually enrolled, there is no charge. If the student is not dually enrolled,
the parent/guardian shall pay the cost of the test. The district or AEA may charge up to
$25/hour,plus mileage as administrative costs. The parent/guardian shall not give the test.
Iowa Code section 299A.4.
37) What are the requirements of a portfolio assessment?
Contents of portfolio. The child's portfolio shall contain evidence of academic progress in
the minimum curriculum areas of reading, language arts and mathematics if the child
under private instruction is in grade levels 1-5. For children in grade levels 6-12, the
portfolio shall contain evidence in the minimum curriculum areas of reading, language
arts, mathematics, science, and social studies.
For each curriculum area, the portfolio shall include a book of lesson plans, a diary or
other written record indicating the subject matter taught and activities in which the child
has been engaged, and an outline of the curriculum used by the child. The portfolio may
also include a list of, a reference to, or material from the textbooks and resource materials
used by the student in each subject area.
The portfolio evaluator must have an Iowa teaching certificate for the appropriate age
level. The report shall be in narrative form and shall reflect the child’s progress in
reading, language arts, and math for students in 5th grade and below. For students in
grades 6 and higher, progress shall be shown in reading or literary materials, language or
written expression, math or qualitative thinking, science, and social studies.
Iowa Code section 299A.4(7); 281 IAC r. 31.7(4).
38) What happens if the child does not make adequate progress?
The parent/guardian of a child who fails to make adequate progress shall be notified that
the child must be enrolled in an accredited nonpublic school or in the resident school
district, unless the Iowa Department of Education grants permission to continue CPI
under an approved remediation plan.
Iowa Code sections 299A.6 and 299A.7.
39) If a child is beyond compulsory attendance age (i.e., attained the age of 16 years by
September 15), is an annual assessment required?
No. The annual assessment is required only of students of compulsory attendance age
(between ages of 6 and 16 years by September 15). However, the assessment may be
done if requested by the parent/guardian for a child beyond compulsory attendance age.
If the child is dually enrolled or enrolled in a district’s Home School Assistance Program,
there is no cost to the parent/guardian for the assessment. Iowa Code section 299A.4;
281 IAC r. 31.7.
Special Education
40) May a student who has been identified as requiring special education and whose parent or
guardian has received written permission from the AEA special education director to provide
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competent private instruction (CPI) for the student receive special education services from the
AEA and district of residence?
Yes, if the parent or guardian dually enrolls the student in the district of residence, the
student shall receive special education services to the same extent that a regularly
enrolled child does. Diagnostic evaluations are to be provided to all children, regardless
of enrollment status. Iowa Code sections 256.12(2); 299A.8.
41) May a district require a child in need of special education services who receives CPI to come
to the public school premises to receive such services?
Yes. The only services that may be provided at a nonpublic school site are Title I
services, health services, diagnostic services for speech, hearing and psychological
purposes, assistance with physical and communication needs, and services of an
educational interpreter. Iowa Code section 256.12(2).
42) Under what circumstances may special education services to a student who receives CPI be
terminated?
As with any student, such services may be terminated in the event the IEP team
determines that the services are no longer needed/appropriate. In addition, they may be
terminated if the parent or guardian of the student refuses to continue to dually enroll the
child. 281 IAC r. 41.77.
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Summary of Responsibilities
Parent Responsibilities
1) Submit Form A to the district of residence for each child by the first day of school, or within
14 days of removing the child from school, or within 14 days of moving into the district.
Proof of immunization is also required of all children receiving CPI ,including those enrolled
in a HASP. If a child requires special education services, the Director of Special Education
at the AEA must pre-approve CPI for the child. 281 IAC 31.2(1)
2) If a family desires dual enrollment for child, they must let district of residence know by
September 15th. The only exception is for parents /guardians who moved into the district or
removed from school after September 15th. If the parents moved or removed the child from
school after September 15th you will have 14 calendar days to request dual enrollment.
3) Teach the child themselves or obtain an appropriately licensed Iowa teacher to teach or
supervise. 281 IAC 31.2(1)
4) If the parent is teaching the child and is not an Iowa licensed teacher or working with an Iowa
licensed teacher and the child is between the ages of 7 and 16, he/she must arrange baseline
testing the first year [using an assessment listed in 281 IAC 31.7(1)] and an annual
assessment each subsequent year (standardized test, accredited correspondence school report
card, or portfolio). This assessment will need to be taken by May 1 of each year. The local
public school will contact parents/guardians or legal custodians of testing dates and times. A
list of acceptable annual assessments is on page 16. 281 IAC 31.7(1)
5) Please send a written request to the Department of Education if the family would like the
child to take a standardized test other than one of those listed in this document. 281 IAC
31.7(2)
6) If filing Form A for the 1st time, attach immunization information. (Proof of immunization is
required of all children receiving CPI, including those enrolled in a HSAP)
7) If open enrollment is desired, the family must file the proper documents with the resident
district. The deadline is January 1st. Please contact your resident district for forms.
School Responsibilities
1) Make Form A available to parents wishing to provide CPI for their children.
2) Receive completed copies of Form A, check for completeness, keep a copy in the district’s
file, and send a copy to the AEA. 281 IAC 31.2(1) (Proof of immunization should be
collected for all students receiving CPI, even those enrolled in a HSAP)
3) Call the Bureau of Practitioner Preparation and Licensure (800-778-7856 or 281-3245) to
check licensure of all persons listed in Item 6 on Form A.
4) If a parent indicates that the child requires special education make sure that your AEA or
district special education director knows and has granted approval.
5) If parents/guardians request to dual enroll students before September 15, 14 calendar days
after moving, or withdrawing from school: 281 IAC 31.1(1)
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-Provide available textbooks and materials (see note below on instructional materials).
-Provide the standardized test free of charge if needed.
-Dual enrolled students may also be enrolled in a home school assistance program.
-If the home school student is dual enrolled in a class or activity that charges a fee for
regularly enrolled students, that fee may be charged to dual enrolled students. 281 IAC
31.4(4)
6) FERPA. A form has been included on page 16, which shall be sent to parents/guardians.
Districts shall customize the letter to include what the district has determined to be directory
information and the contact in the district for FERPA. (This form may be given to parents at
the same time as Form A.)
a. Notice to Parents/Guardians. Parents/guardians of students who receive competent private
instruction (CPI) who also either dual enroll or enroll in a home school assistance program
(HSAP) must be given the same FERPA notice about “directory information” that is given to
parents/guardians of regularly enrolled students. Under FERPA, these students are “in
attendance” at the district; therefore, the same rules apply to them regarding disclosure of
information.
The notice in question is the one that informs families of the following: (1) what the district
considers to be included in “directory information” and (2) that the parent/guardian has the
chance to opt out of having their child’s directory information, or parts thereof, released
without prior consent.
b. Disclosure of Information. A district that receives a request for information contained in
Form A regarding a CPI student should release the directory information about the student
unless the parent/guardian, after having been given the annual required notice, has informed
the district not to do so without prior parental consent.
By board policy, each district should have a definition of directory information. Typically, it
includes the student’s name, address, date of birth, grade level, dates of enrollment, and
involvement in extracurricular activities. However, a district is free to exclude any of these
from its definition of directory information.
The confidential information on Form A includes (in the order in which it appears on the
most recent version of that form) the following:
a. immunization information,
b. special education status,
c. instructional program information,
d. all information about a licensed teacher who is providing or supervising the instruction,
and
e. all assessment/portfolio information.
7) Annual Assessment. The district must provide notification to parents of testing times and
sites by October 1 if the child is at least 7 years of age, has not yet reached 16 by September
15, and is not working with an Iowa licensed teacher. (See the sample notification form on
page 19)
8) If the school district provides a home school assistance program it will:
-Provide textbooks and materials on the same basis as other students (see note below on
instructional materials).
-Employ a properly licensed teacher to provide or supervise instruction. The teacher may not
work with more than 20 families or 40 children, unless a request to exceed these limits has
been approved by the Department of Education.
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-Provide students with the elements of the home school assistance program defined by the
school.
-Provide evaluation of the students as defined by the school.
(Students enrolled in a home school assistance program may also be dual enrolled.)
281 IAC 31.4(5)
9) Districts shall report to the Department of Education by April 1st the names of all resident
home school children who are subject to take an annual assessment and what form of
assessment has been chosen.
10) Send copies of required testing or portfolio evaluation to Department of Education by June 30
if the school was the test administrator. 281 IAC 31.8 If the student scores below the 30th
percentile or does not make 6 months progress send Form C-1 with the test scores. 281 IAC
31.4 (If students are working with an Iowa licensed teacher and take a standardized test the
scores are not required to be reported to the Department of Education.)
11) Report noncompliance of the compulsory attendance law and rules to the county attorney.
281 IAC 31.4(1)
12) When a parent requests an assessment from the list that the district does not offer, the district
may request the AEA to administer the test or call AEA 9 to order a copy. (319) 359-1371
13) Notes regarding instructional materials:
o NEVER give monetary payments directly or indirectly to the
parent/guardian/custodian of a student who receives CPI.
o DE administrative rule 281-31.4(4)(b) states that these materials are to be
provided to CPI students who dual enroll or are in HSAP “on the same basis” as
they are provided to your regularly enrolled students. This means that the
district has the final say about the materials it provides and is the ultimate
owner of the materials.
o In all cases, texts and materials (unless of a consumable nature) come back to
the district at the end of the school year.
o If a parent presents the district with a “wish list,” that’s OK as long as the
district carefully reviews the list and determines that all items are appropriate
to provide to a regularly enrolled student.
o NEVER consent to provide religious materials, as these would not be
appropriate for use with the regularly enrolled population.
o It is permissible to charge a fee if a fee would be charged to regularly enrolled
students for the same materials.
o Available means textbooks or materials that the district has on hand or has
access to. Instructional materials are determined by the district but may mean
standards and benchmarks.
o Instructional material does not mean teachers manuals or tests.
o The district is spending public funds; therefore, it is the final decision-maker as
to what is appropriate.
AEA Responsibilities
1) Receive annual competent private instruction notification from each district in the AEA. 281
IAC 31.4(1)
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2) If home school student is an identified as a special education student and will be receiving
Competent Private Instruction for the first time, AEA special education director must give
prior approval. 281 IAC 31.9
3) Provide standardized testing for student, when requested by school district. 281 IAC 31.4(2)
AEA 9 has some of the tests available. They may be ordered by calling AEA 9 at (319)3591371.
County Attorney Responsibilities
1) Act upon referrals made by a local school district.
Department of Education Responsibilities
1) Develop annual competent private instruction notification form and send to school districts.
281 IAC 31.4(1)
2) Receive Form C-1 from school districts as of June 30 each year and develop list of students

from whom evaluation data is expected by April 1st. 281 IAC 31.4(1)
3) Receive copies of baseline test, annual standardized test, or portfolio evaluation on students

requiring an annual assessment by June 30. 281 IAC 31.8 (2)
4) Notify parent/guardian or custodian of the student when the student does not make adequate

progress and must attend an Iowa accredited school, unless approval for competent private
instruction under a remediation plan is granted. Iowa Code Section 299A.7
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Competent Private Instruction: Timelines / Procedures
(This information is based on excerpts from Iowa Code Chapter 299A and 281 – IAC
Chapter 31)
By the first day of school OR Within 14 Parent or guardian submits annual notification
form to resident school district.
days of removal of student from
accredited school or moving into the
• Report must be made on form provided
district.
annually by the Department of Education.
•

School shall inform the parents/guardians
about FERPA. (Link to Form) This may
be done when the district informs parents
of regularly enrolled students.

By September 15 if residing in the
district
OR
Within 14 days after moving into the
district
OR
Within 14 days of removing the child
from an accredited school

Deadline for parent/guardian to request dual
enrollment or home school assistance program
from the school district.
School district is not required to provide a home
school assistance program.

By October 1

School district notifies parent/guardian/legal
custodian of time and dates standardized tests
will be given. (Link to Form)

April 1

School District sends to the Department of
Education the names of all resident children who
are subject to an annual assessment and what form
of assessment has been chosen by the child’s
parent, guardian, or legal custodian.

By May 1

Deadline for conducting annual assessment
(standardized test or portfolio evaluation).
Applies to students who are not taught or
supervised by an appropriately licensed Iowa
teacher or not taught by parent/guardian who is an
Iowa licensed teacher or not enrolled in a private
school accredited by a regional or national
accrediting organization.
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By June 30

Deadline for parents to report results of
standardized tests or portfolio evaluations to
the resident district. Standardized test scores
should show the national percentile rank and
national grade equivalent.
• Districts shall submit Form C-1 to the
Department of Education if the child falls
below the 30th percentile on the annual
assessment. (Link to Form)
• Districts shall not report test scores to the
Department of Education for students who
are served by licensed teachers or who
were less than age 7 or greater than age 16
on September 15 of the current school
year.
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FORM A (Completed by the Parent)
Competent Private Instruction Report
Iowa Code section 299.4
2004-2005 School Year
Required information: See instructions before completing.
The following information is required in accordance with Iowa Code section 299.4.
Parent/Guardian must submit this report in duplicate to the school district of residence. This
report is required if the student is between the ages of 6 and 16 by September 15 and does not
attend an Iowa public or accredited nonpublic school or is not enrolled in a home school
assistance program operated by an Iowa public or accredited nonpublic school. Return this
form to the school district secretary by the first day of school or within 14 calendar days of
removing the student from an public or accredited nonpublic school or 14 calendar days
from moving into the school district. (If you are enrolled in a home school assistance program
please notify the district if you plan to dual enroll.)
1. Child and Family Information:
Name and birth date of child under competent private instruction.

______________________________________________________________________
(Name)

(Birth date)

2. Name and address of person filing report.
_____________________________________ __Parent

__Guardian

__Legal custodian

(Name)

__________________________________________________________
(Address, City, Zip)

_________________________________
(Phone Number) (optional)
3. Immunization Evidence: If filing Form A for the 1st time, attach immunization information.
(Proof of immunization is required of all children receiving CPI, including those enrolled in a
HSAP)
4. Instructional Program Information:
Outline the course of study either in the space or on a separate page(s). Attach lesson plans on
separate page(s).
Subject

Text and Publisher and
Author

Time Spent
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5. List number of days of instruction under competent private instruction ____________
(Must be at least 148 days per academic year, Iowa Code section 299A.1).
6. If an Iowa licensed teacher will provide or supervise the parent, guardian, or legal custodian
in providing the instruction, give the teacher’s name and folder number.

_____________________________________________________________________
(Name)

Teacher folder number)

_____________________________________________________________________
(Address)

(Teacher signature-optional)

_____________________________________________________________________
(City/State/ZIP)

(Phone number-optional)

7. If an Iowa licensed teacher is not providing instruction or supervising the parent, guardian, or
legal custodian providing instruction the child must take an annual assessment unless the
child is enrolled in an accredited correspondence school. To date the Iowa Department of
Education is not aware of any accredited schools (Please see the acceptable annual
assessments on page 15. The school district will notify parents by October 1st of testing
dates.)
The Following Information is Optional,
However, if your child needs to access special education programs or services, or if your
child plans to participate in any academic or extracurricular activities at your local school
district, or to if you wish to have your child’s annual assessment provided at no charge,
complete the following:
8. Does the child require special education services? ______Yes ______No
If the child is currently identified as a child requiring special education, prior approval must
be sought from the special education director at the Area Education Agency before the child
may receive Competent Private Instruction in Iowa. Iowa Code section 299A.9
9. Do you desire dual enrollment in the public school for the child under competent private
instruction?
Yes ___ No ___ (If no, skip to #10.)
A. Dual enrollment is desired for:
Academic ____ Extra-curricular activities ____ Testing ____ Special Education ______
(Check all that apply)
B. Grade Level for the 2004-2005 school year _________
C. Subjects or Activities you wish your child to dual enroll in:
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1st Semester

2nd Semester

10. Do you desire to enroll in a Home School Assistance Program if offered? Yes _____
No _____
Deadline for dual enrollment and/or Home School Assistance Program is September 15th,
within 14 calendar after moving to the district, or within 14 calendar days after removing
the child from school.
Note: Due to the restrictions as to the number of students who may be served in a Home School
Assistance Program. Timely filed requests may be denied if the program already serves 20
families or 40 students. 281-IAC 31.3(3)

INSTRUCTIONS FOR FORM A
Parents with children under competent private instruction need to submit two copies of Form A to
the local public school district. After the school district receives and checks the form for
completion, one copy of the form should be filed with the local district and the other copy the
district sends to the secretary of the AEA. DO NOT SEND A COPY TO THE Department of
Education. NOTE: If you change your district of residence during the school year, you must also
complete this form for your new district of residence.
The due date is the first day of school or no more than 14 calendar days after the child has been
removed from an Iowa accredited school or after moving into the district.
The form is designed to allow the parent to provide the required information, items 1-6.
Items 7 and 8 are informational. Items 9 and 10 are optional. If you plan to dual enroll your child
in a academic course or extracurricular activity, complete item 9. (See the timeline for an
explanation of the dual enrollment deadline.)
Items 1 & 2: All information must be supplied. Only one child per form.
Item 3: If filing Form A for the first time, attach immunization evidence. A child who begins
home schooling/competent private instruction for the first time in Iowa (including children
enrolled in a HSAP) must have received the required immunizations unless parents file a doctor’s
statement or an affidavit of religious exemption as outlined in section 139A.8, Code of Iowa. For
exemption forms, please call 1-888-398-9696.
Item 4: List the subjects taught, the texts used, the text publisher or author, and the amount of
time spent on each subject listed. Parents may either use the lines on the form or attach the course
of study information separately. Lesson plans may be accepted for the entire year or for shorter
periods of time. The lessons should show evidence of planning.
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Item 5: The number listed must be at least 148 school days. Exception: If a child was enrolled in
a public or accredited nonpublic school during the current academic year, then switched to home
schooling, the number on this line may be the number of days remaining of the 148 school days
after subtracting the number of days the child was in attendance in the school.
Item 6: In some situations, a person other than the child’s parent, legal guardian, or legal
custodian either provides or supervises the instruction for the child. This person must hold a valid
Iowa teaching license appropriate to the age and grade of the child. The teacher’s name, address,
and folder number must be provided in this item. The school district will check the licensure of
this person by contacting the Bureau of Practitioner Preparation and Licensure, Iowa Department
of Education (1-800-778-7856). An elementary classroom teacher license is appropriate for
teaching or supervising home schooling in grades K-6; a middle school or secondary license is
appropriate for grades 5-8, and a secondary classroom teacher license is appropriate for grades 712. If the teacher has a substitute license, he or she may supervise students K-12. If item 4 is
blank, and the child was/will be 7 but not yet 16 on September 15 of the current school year, the
child is subject to the baseline testing/annual assessment requirement. (If parent/guardian/legal
custodian is a licensed teacher or working with a licensed teacher the child is not required to take
an annual assessment. A courtesy test may be requested, see note in item number 7.)
Item 7: Children receiving competent private instruction are subject to the assessment
requirement if they fit both of these criteria:
1. AGE--the child is at least 7 years of age, and is not yet 16, by September 15 of the
current school year.
2. TEACHER--the child’s instruction is not provided or supervised by a person holding a
valid Iowa teacher license appropriate to the age and grade of the child.
All children fitting both criteria must have a baseline test in their first year of home schooling.
Each year after the baseline test, as long as they still fit both criteria, they need an annual
assessment of educational progress, which may be conducted using standardized testing or
portfolio assessment. Children under or over the age limits by September 15 are not subject to the
annual assessment. Likewise, if an appropriately licensed Iowa teacher provides or supervises a
parent, guardian, or legal custodian in providing the child’s instruction, the child is not subject to
assessment, regardless of age.
Subjects that must be assessed:
-For children up through grade 5: Reading, Language Arts, and Mathematics:
-For children in grades 6-12: Reading, Language Arts, Mathematics, Science, and Social
Studies.
Home schooled children subject to the testing requirement must be tested annually in these
subjects even if the school district does not test its own students. National percentile ranks and
national grade equivalents must be included on the score report from the test scoring service.
A detailed list of tests is on page 16. Schools or AEAs providing the testing should attempt to
accommodate these preferences. Schools may provide the testing themselves or may delegate it
to the AEA. Schools should notify parents by October 1 of the dates, sites, and time of testing. If
parents of a dual enrolled student subject to the assessment requirement request testing in their
home, it must be provided at that site. If a portfolio is used as an annual assessment, the parent,
guardian, or legal custodian identifies the licensed teacher to evaluate the portfolio. The deadline
for completing assessments is May 1st of each year and the test administrator or portfolio
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evaluator must send a copy of the results to the parents, the school district, and the Department of
Education by June 30. An evaluator holding an elementary teaching license is appropriate for
evaluating a portfolio for students in grades K-6, a middle school license for grades 5-8, and a
secondary classroom teacher license is appropriate for grades 7-12. If the teacher has a substitute
license, they may evaluate portfolios for students K-12. 281 IAC 31.7(4)
Special note about “courtesy testing.” Occasionally, parents of children who are not subject to the
baseline/annual assessment requirement may want their child tested anyway. As when an annual
assessment is required, if the child is not dual enrolled, the parents pay the costs. If the child is
dual enrolled, the school or AEA must provide the testing free, but need not provide a test, testing
time, or testing site other than the one(s) established by the school for its regular enrollees.
(Parents may administer the test if it is not used as the annual assessment.)
Item numbers 8, 9, and 10 are optional
Item 8: A child of compulsory attendance age, who is identified as requiring special education
under chapter 256B and is receiving Competent Private Instruction for the 1st time, is eligible for
placement under Competent Private Instruction with prior approval of the placement by the
director of special education of the area education agency of the child's district of residence. It is
the duty of the parent/guardian to send a copy of Form A to the school district and the Area
Education Agency Director of Special Education for approval. Iowa Code section 299A.9 (If
Form A has been completed before for the child please skip this step.)
Note: In order for a child who receives CPI to receive special education services, the child must
be dual enrolled. (See Item 10)
Item 9: Dual enrolled students may participate in coursework or activities on the same basis as
regularly enrolled students. This item is required if parents wish to have their children participate
in an academic course, extra curricular activity, or to have the standardized test paid for by the
district. Dual enrollment is also required if the child is to receive special education programs or
services. If parents/guardians/legal custodians want their child dual enrolled in a course or
activity the course or activities need to be listed. Districts need to develop procedures to ensure
that dual enrolled students and their parents are given adequate notice of the time and place of the
activities they have chosen. The deadline for dual enrollment is September 15 if the parents begin
CPI at the start of the school year, 14 calendar days after moving, or 14 calendar days after
withdrawing from school. The district may deny dual enrollment if the request is after the
deadline.
Item 10: School districts are not required to offer a home school assistance program. If your local
school district has a program, students will be supervised by a licensed teacher that is hired by the
school district. To participate in courses or activities that are offered by the school, the child must
be dual enrolled. (This item is designed to help districts determine if they need to start a
program.)
SCHOOLS-Please give parents the FERPA notification letter when a Form A is requested.
Districts shall determine what directory information is and who the local contact is.
PARENTS/GUARDIANS-Please review the FERPA form and return to the school.
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ACCEPTABLE TESTS FOR BASELINE AND ANNUAL ASSESSMENT REQUIREMENTS

SCHOOLS: Duplicate and include with the annual assessment letter sent to parents,
guardians, or legal custodians.
PARENTS: Refer to this list when choosing a standardized test to fulfill the baseline or
annual assessment requirements.
Any test listed below may be used to fulfill the baseline and annual assessment
requirements, provided that the copyright date of the test publisher's published national
norms used for the test results to be reported is within eight years of 2002. The forms or
editions listed below conform to this rule [281 IAC 31.7(l)]. Parents wishing to use a test
or edition not in conformance must request and obtain permission in advance from the
Director of the Department of Education.
1. Terra Nova CAT; 6th Edition, 2000 Norms. CTB McMillan/McGraw Hill
Reading: K- 12.9
Language: K- 12.9
Science: 1.6-12.9
Social Studies: 1.6-12.9
Mathematics Composite: K-12.9
2. Terra Nova Comprehensive Test of Basic Skills (CTBS); 2nd Edition, 1996 Norms
Reading: K- 12.9
Language: 1.0-12.9
Science: 1.0- 12.9
Social Studies: 1.0-12.9
Mathematics Composite: K. 1-12.9
3. Iowa Tests of Basic Skills (ITBS); Forms K and L, 2001 Norms, The Riverside
Publishing Company
Reading: K.8-9.9
Language: K. 1-9.9
Science: 1.7-9.9
Social Studies: 1.7-9.9
Mathematics Composite: K.1-9.9
4. Iowa Tests of Education Development (ITED); Forms K and L, 2001 Norms. The
Riverside Publishing Company
Written Expression: 9.0-12.9
Quantitative Thinking:
9.0-12.9
Social Studies: 9.0-12.9
Natural Science: 9.0-12.9
Literary Materials: 9.0-12.9
Vocabulary: 9.0-12.9
Sources of Information: 9.0-12.9
5. Metropolitan Achievement Tests (MAT); 7th Edition, 1992 Norms. The
Psychological Corporation
Reading: K.0-12.9
Language: K.0-12.9
Science: 1.5-12.9
Social Studies: 1.5-12.9
Mathematics Composite: K.0-12.9
6. Stanford Achievement Test; 9th Edition, 2001 Norms, Harcourt Brace Educational
Measurement
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Reading: K-12.9 (Abbrev: 1.5-12.9)
Science: 3.5-12.9
Mathematics Composite: 1.5-9.9

Language: 1.5-12.9
Social Studies: 3.5-12.9

In the event that the parent, guardian, or legal custodian of a child under competent
private instruction and subject to the annual assessment requirement wishes to have the
child take a standardized test not listed above, the parent shall request prior permission of
the director of the department of education to use different test. 281-IAC 31.7(1)
Send requests to:

Elizabeth Calhoun
Iowa Department of Education.
Grimes State office Building
Des Moines, IA 50319-0146
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Annual Assessment Flowchart 281-IAC 31.7

If your child is receiving competent private instruction in Iowa there are four choices for
assessment: Licensed teacher, Standardized Test, Accredited Correspondence School, or
Portfolio. The following chart helps to explain the assessment options.
Yes

Home school
assistance program
run by an Iowa
accredited schools

Yes, the teacher will
monitor progress of the
student. The teacher’s
certificate shall be
appropriate to the age and
grade level of the student.
Parent/guardian,
supervising teacher, or
HSAP teacher may request
a courtesy test. These
scores should not be
reported to the Department
of Education.

Working with an
Iowa licensed
teacher?

No

Parent, guardian, or
legal custodian hires a
teacher on their own or
has an Iowa-teaching
certificate.

No, the child is required to take a
standardized assessment. The
first year is year as a baseline.

In the succeeding years
students continue to take an
annual assessment and shall
make adequate progress.
Students in grades 1-5 shall
be tested in reading,
language, and math.
Students in grades 6-12 shall
be tested in reading, literary
materials, language or
written expression, math or
quantitative thinking,
science and social studies.

The child has the opportunity
to develop a portfolio to
demonstrate progress. The
portfolio must be reviewed by
an Iowa licensed teacher. A
practitioner holding an
elementary certificate may
review a portfolio for students
in grades 1-9. If teacher has a
secondary certificate he/she
may evaluate portfolios for
grades 6-12.

Adequate progress means that the evaluation scores for the student are
above the 30th percentile in each of the assigned areas, and the student
is at or above grade level for the student’s age or has made 6 month’s
progress from the previous year’s evaluation results.

If the child falls below the 30th percentile a letter
will be sent from the Department of Education
requesting a remediation plan or that the parent
enroll the child in an accredited Iowa school.

If the child falls below the 30th percentile
again the child will be required to attend an
Iowa accredited school.

If the child scores above the 30th
percentile and makes 6 months
growth adequate progress has been
made.
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(Sent to Parent by the School District)
FERPA Parent Notification Form
Dear Parent/Guardian:
Enclosed/attached is an annual notice of the rights you and your child have with respect
to your child’s education records.
This notice is being provided to you because Form A (the Report of Competent Private
Instruction), which you are required to file annually, is a public document and constitutes
an educational record. Of course, not all of the information on Form A is public
information. The information on Form A that is confidential and will not be released
without proper consent or statutory authorization includes (in the order in which it
appears on our most recent version of that form) the following:
a) immunization information,
b) special education status,
c) instructional program information,
d) number of days under CPI,
e) all information about a licensed teacher who is providing or supervising the
instruction, and
f) all assessment/portfolio information.
Unless you notify us to the contrary, our district will release, upon request, the following
“directory information” about your child:
Student’s name
Address
Telephone listing
Whether student is dual enrolled or enrolled in home school assistance program
Extracurricular activities (if applicable)
If you do not want all or some of the above information released, provide written
instructions to:
________________________________________________________________________
(Print name of district contact person)
(email if available)
________________________________________________________________________
(Mailing address)
If you have any questions about this notice, call the district contact person ____________
(Phone Number)
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(Sent by the School to the Parent)
Notification to parents about the Annual Assessment
Dear Parent/Guardian:
According to Form A , you do not have a Iowa licensed teacher providing instruction or
supervising your program of instruction and your child is between the ages of 7 and 16 by
September 15th of the current school year. As a result your child must take an annual assessment
Parents, guardians, or legal custodians have the choice of standardized test or a portfolio. (To
date the Department of Education is not aware of any accredited correspondence schools.)
Thereafter, an assessment, either a standardized test or a portfolio evaluation, is required
annually. Please complete the standardized test or portfolio portion and return this form to
the school.
Standardized Test
1. Please check one.
_______ Baseline, A “Baseline test” is required the first year of home schooling for
all children subject to the annual assessment requirement who are between the ages
of 7 and 16 by September 15.
_______ Annual assessment
2. Grade level of child for the 2004-2005 school year ____
3. Who do you want to administer the test?
School District _________ Area Education Agency __________
Nonpublic
school ___________
(Parents/Guardians who have their children tested by a nonpublic school need only report
the required test scores along with test administration certification state by June 30th.
Please skip to question 5.)
4. Below is listed the test and date of the annual assessment that the district will be
offering. If your child will be taking this test please check. __________
Test ____(Completed by the School)___________________________
Date ____(Completed by the School) __________________________
If you want a different test to be administered the cost may be higher. Please check
with the undersigned for the costs, dates and times.
5. Student’s name, Parent/guardian/legal custodian , address, and telephone number:
______________________________________________________ ____________
(Student’s name and Parent/guardian/legal custodian’s name)
(Phone no.
optional)
______________________________________________________
_________________________(Address)_____________________(City/State/ZIP)
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Note: If the child has been dual enrolled and is taking a standardized test there will not be
a cost for the administration of the test. If the child has not been dual enrolled there will
be a cost to administer the test. The costs may include cost of the test and an hourly rate
for the test administrator.
Portfolio Evaluation (The parent, guardian, or legal custodian is responsible for finding
a portfolio evaluator.) Indicate the licensed Iowa teacher’s name, folder number, and
address below that will be the portfolio evaluator.
_____________________________ ___________________ ____________________
(Name)
(Teacher folder number) (Phone number-optional)
_________________________________________________ ____________________
(Address)
(City/State/ZIP)
District Contact
(Name, Address, and Phone number)

Area Education Agency Contact
(Name, Address, and Phone number)
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Instruction for Form C-1
1) Complete a copy of C-1 for students between the ages of 7 and 16 (by
September 15) who have at least one evaluation score below the 30th percentile,
nationally normed, in one of the areas of reading, mathematics, language arts up
to 5th grade and science and social studies for 6th-12th grades or grade equivalent
score which indicates that the child has made less than six months progress scores
must also be reported in science and social studies. Enter all percentiles and grade
scores for the student on Form C-1 when there is at least one score showing
inadequate progress. A copy of the results of the standardized test or portfolio
assessment report must be attached to each student form.
2) Do not submit a Form C-1 for:
a. Children who are under seven years old.
b. Children who are age 16 on or before September 15
c. Children whose instruction was provided or supervised by an
appropriately licensed Iowa teacher, whether at home, in a nonaccredited
school, or in a home school assistance program. The annual assessment
requirement does not apply to them.
d. If the assessment was a baseline.
3) If you have any question please contact:
Elizabeth Calhoun
Iowa Department of Education
Grimes State office Building
Des Moines, Iowa 50319
(515) 281-8170
elizabeth.calhoun@iowa.gov
Iowa Administrative Code
For a copy of the rules of the Iowa Competent Private Instruction or Home School rules go to
the following address:
http://www.legis.state.ia.us/IAC.html
1) Click on Iowa Administrative Code
2) Go to Education which is on page 3
3) Competent Private Instruction rules are Chapter 31
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APPENDIX C
COMMONLY USED CURRICULA BY
HOME SCHOOLING FAMILIES IN IOWA
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Table C1. Commonly Used Curricula by Home Schooling Families in Iowa
Curriculum
A Beka*
Accelerated Christian Education*
Alpha Omega*
Apologia*
American Education Publishers –
Learn at Home
Bob Jones University Press*
Christian Liberty Press

Subject(s)
All
All
All
Science

Grade
Level
K-12
K-12
K-12
K-12

Common Sense Press
Christian Schools International

All
All
All
LA, Math, Science,
Bible History
Bible, Science

K-12
K-12
K-12
K-12
K-9

Easy Grammar

Grammar

2-6

Educators Publishing

All

K-12

Everyday Math

Math

Pre-K-6

Fast Track Reading (Intervention)

Reading

4-8

Holt McDougal

All

Konos*

All

K-12
High
School

Master Skills Math

Math

K-6

Math-U-See*

Math

K-12

McGraw Hill

All

PreK-12

McMillan Education

All

K-12

Modern Curriculum Press
My Father’s World
Peace Hill Press – Well Trained
Mind

Math, Reading, Spelling
All
LA, History,
Geography, Religion

K-6
PreK-12

Pearson
Progeny Press*

All
Language Arts

PreK-12
K-12

Project Read
Rod & Staff
Robinson Home School
Curriculum

Reading, Writing
All

PreK-12
PreK-10

All

Rosetta Stone*

Foreign Language

K-12
High
School

Saxon Publishers*

Math

K-12

1-4

Religious
Affiliation
Christian
Christian
Christian
Christian
Non
Denominational
Christian
Christian
Non
Denominational
Christian
Non
Denominational
Non
Denominational
Non
Denominational
Non
Denominational
Non
Denominational
Christian
Non
Denominational
Non
Denominational
Non
Denominational
Non
Denominational
Non
Denominational
Christian
Christian
Non
Denominational
Christian
Non
Denominational
Christian
Non
Denominational
Non
Denominational
Non
Denominational
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Table C1 (continued)
School Zone Publishing
Seton Home Study School –
Correspondence*
Sonlight*
Spectrum/Christian Liberty*
Total Language Plus*
The Writing Road to Reading – Spalding
Education International
*Suggested on the HSLDA website

Math, Reading,
Science

PreK6

Non
Denominational

All
All
All
Language Arts

K-12
K-12
K-12
3-12

Language Arts

K-6

Catholic
Christian
Christian
Christian
Non
Denominational
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