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I: So that were your goals.

May: Uh-huh.

I: Okay. What were your general impressions on that day's classroom activities
or interactions?

May: The class interaction is like when we were in a group or when.

I: I mean, just every aspect, in groups, individually, just the whole class.

May: | thought it was, | mean, it was well organized. Um, it was good that we
watched the video multiple times so that if we don't catch anything, then we
can catch it the next time. | liked the debate. | thought that was fun and then
we got to learn a lot and got to speak a lot too. Um, and then it's always
supportive to learn, like the sentence patterns, grammatical patterns.

I: Um. Since you mentioned that you really liked the debate, could you tell me
more about why you liked it?

May: | really liked it cause | mean, we got in a smaller group. So each one of us got
to (inaudible) maybe like an idea that we had and then we could say that more
when we were in the debate. And then it also made us think, like when the
other person was speaking, it made us think like, while they were speaking,
how we could respond to that, like put in to words and stuff like that, things
like how we were thinking on our feet, | guess. That's why I liked it.

I: Okay. One last question.

May: Okay.

I: Do you remember any aspect of the situation that might have changed what
you said in the class? By meaning any aspect of the situation, | mean, it could
be everything related to the class, it could be the whole classroom atmosphere,
it could be the instructor, it could be the topics that you were discussing on, it
could be the content, | mean, every possible aspect that might affect what you
said in the class?

May: Um, I'm pretty comfortable with everyone, so I'm not like really scared to
speak out. Um, but | wasn't too familiar with the vocabulary and like, um,
what we were talking about, like, with, um, Fft and 45232, all that stuff, so.
If I was more familiar with the vocabulary words, | think 1 would speak more.
Um, but, I mean, if | was familiar with like the topic, | probably would speak
more too. But, I didn't really know too much about it and my vocabulary is
limited, so.

I: Okay, so that's what you felt about.

May: Yeah.

I: Um. So basically that's it. Do you have any questions for me?

May: No.

I: Okay. Thank you so much. ¥ if, 5% Jsit .

May: il
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APPENDIX HH: THE CODING RATIONALE FOR RATER

The Coding Rationale:

1. Focus on the instructor’s question types
2. Focus on the interactional & discourse features of the 3rd turn : I->R->F (follow-
up) (which could come from either the instructor or the students)
3. Jot down any emerging features noticed in regard to the classroom instructional
and discursive features
Coding Procedures:

Stepl

Step2

Outside Rater assessment/perceptions of the extracted potential CREs

Culture-related episodes: Adapted from the term language-related episodes,
which identifies “any part of a dialogue in which language students talk
about the language they are producing, question their language use, or
correct themselves or others” (Swain & Lapkin, 1995; 1998, P. 326), culture-
related episodes refer to the moments of spoken classroom discourse that
focus on the collaborative construction of cultural understanding and cultural
knowledge, as meanings negotiated in and emerging from situated discursive
practices.

Discursive practice: Recurring episodes of face-to-face interaction in which
meanings are negotiated through interaction rather than fixed in advance. It
takes a view of social realities as interactionally constructed rather than
existing independently of interaction (Young & Miller, 2004; Young, 2009).

Process:

1. For the 16 scenarios, rate them based on the above definition of CRESs
and your own impressions on the episodes.
2. Please note down anything you are thinking of when going through
these episodes.
Introduce the coding procedure, as shown above. Details are listed as
follows:

1. Instructor’s Question Types

Types Definitions & Examples
Display Known info (the questions to which the instructor
guestions already knows the answer), including those the

instructor pretended not to know but actually know the
answer--feigned soliciting questions and those probing
questions.
e.q. LRI XS] T —ME, EiE A
FEBCRF RN, AR T A2

...... AT ? A AR A 2
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soliciting Inquire information unknown to the instructor

questions e.0. IR AR K EEG ML UF 1), At A
or. IBARAIAEAEANFEANE? X FRXAMEA—
FERARL?

clarification Ask students to explain or provide more information

guestions about what they just said.

e.9. S: AAZIESCULR: put all your eggs in one
basket.

Transmitting
guestions

Questions that don’t expect students’ responses and are
answered by the teacher him/herself most of the time.

e.g. RA T, PrilSBba Bk, Eakt?
U, AT P USRI IR IR thoxig 2, A
AR

2. The common discourse features of the 3rd turn: I=>R>F

(follow-up)

(The following items are representative but not prescriptive nor
exhaustive.)

Follow-up Turn

Repeat ( to emphasize; to raise attention)

Evaluate (e.g. confirm; acknowledge; negate)

Rephrase (reconstructive paraphrase)

Keep probing (by asking more questions or inviting others to

participate)

Elaborate (e.g. contextualization)

e summarize

e Backtract (return to an earlier part of a dialogue) Lynch, 1996
[Lynch, T. (1996). Communication in the language classroom.
Oxford: Oxford University Press. ]

3. Any other noticeable interactional features & norms and
common discourse structures
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APPENDIX II: TEN CULTURE-RELATED EPISODES

CRE#1
Class Observation #2 / Recording Day #1
Date: 2010/08/31

Transcription rationale:

T The instructor (Meng Laoshi)
Ss The whole class
[ Start at the same time A: He saw it [to and stopped
B: [oh
S Unidentified student
NPS Non-participant student
(xxx) Unable to transcribe
( ) Researcher’s explanation notes
[ ] Non-verbal contributions from the transcripts
T: [pointing to the PPTIYRHEAH -4 RERI S HELE KA 192 ofh 42 st (kA
BLEARNTIART:, IR IR A5 S5 U S S I I — e, A0 F 2
Ss: 1 7. [laughing]
T: it ? [long pause] it —ut, KR FR, RATEAEM.
Kevin: KB IT, AHEFR M.
T: [l ANk 2
Kevin: Yeah.
T: ANERIE, 4. A

Lisa: TARAFAFARA—EEITF, PR EMREE, FATIBL A =ACH %,
PrUA B, AT ERY YA i, RS E W EA R,
i, AT, HEE R NERI AN YO, R AR LIS
N, A AT

T: [Leil,  AX? ARAE, dEW
4, W Lisa, d&A? HABN GRS, S0EUUNFKEELANGE? BiF U, IR
11, USRI R B 2 At A ke ?

Ss: INFBE

T: PAEFR NI FRE, U o AN, ZXAE AT " . [pointing
to the next word on the slide.]

CRE#2
Class Observation #4 / Recording Day #3
Date: 2010/09/14

Transcription rationale:
T The instructor (Meng Laoshi)
Ss The whole class
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[ Start at the same time A: He saw it [to and stopped
B: [oh
S Unidentified student
NPS Non-participant student
(xxx) Unable to transcribe
( ) Researcher’s explanation notes
[ ] Non-verbal contributions from the transcripts
T: WA, XSG ? ARBEI . 4f, FERE LA E . XANE? [point to the PPT]E
AR S
Ss: AR,
T: T AF A RIBARMEAR K ERAITIRIXA R, AR T A] BE 2 O

TAMBAE K e, FRATE s I, 22, BN, TARMI iR, 5E
FEEAEN, AL, individual /B4 ?

Ss: NN

T Mt A RAA, A1 U4, 4f, KiHig— k. [The
instructor divided the class into four groups according to their seating.] ki 547
W h, U MRTTRW R A A

(Student group snapshots: )

Erica: FRAF AV I, SRR

Tony: PAAF VAL EE TN N IRA3 e ?

Erica: Fusd, FWAARUEHAER, PORIRARXEER. BA, W R R
HHCD, RS A RS T, A AR 3 OO, BT DU
(NEE ST

Tony: FIrLL, AR AT LA A

Erica: [chuckle] 54T T3z 450 2

Patricia:  FRfy, HIRLEMFHEIE,

Tony: AR T R AR L NS B R,

Erica: {HEURB T AFE BN . PrCAFR U, EAHAE DD . Lot iR B A T %,
(EPSSIIPNGIEVE I

Tony: L AR E A B[R o

Erica: [RATEL, AHEARI AL, ARAmT LA B AN .

[laughter] FrLAFR UL LA B [giggle] FR1R AIFAFA), LRTB. [giggle]
The whole group laughed.
(After a couple of minutes)

T: b, oK, BAIEEE—A, T RIPIAL R SERE KU AR IR, IR
IR RIAT R, a2
Lisa: BATHAF R . RIOVEZL A, EEEAEA, WA, &

AN FOFAAFFAT D7 5 B e B (W s AR A A, i, —A
IRUFHIB & A RE 8D, Hitler, JENALFIR, &AM, (A& NALF )
No A7, KI5 astronomers, A 24N N, AT TR EE, Rk
s, HE—NN, — DAL RAIITE R, society, #-2 $E 5.
T: IAPRANIZH, NPS, Amy, R4 A AR IL?
NPS:
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T: 1T TS K /N

NPS:

T: J7 1M .

NPS:

T: Hi&E. L, WEIERITEZ, BEIE, RiF. AR, Lisa R,

AN LR AT 2 28, NPS IR UE % IR R 41, AR T
RHEATE, H5E, AAXT? AR PRI TR AR — AR, — s JUARAT IR UL
R, ATV RHBATI RS, W BRI E . T AR 58 B O
BIEZJG, SATRE, WA R e AN FEER), aTRAR 3. oK,
Gary, Ryan, RfI1IX—41,

Ryan: AR TRATEAN A

T: BLERA—#E, IR R

Ryan: XF, o6, Rfe AR W EAN N SR, FRIRZ N, T, AR
b, AKMGEIRZ A2, W, B AR XMEE, P
PL, R, W, AR B A 081, Al

Andrew: [FIRIR . Al I
AR ZEAE DN, T LT I O T B AR AR, A7 I e B A N
T: IRGF, PrUATRATE AN, e B — M A% team work, XFAXE 2 [4]

BAGAE, FEEAARRINHE, TATHE RIS ERR A, KR —EMIEAF
i, FAHE), HAHSCRR. (HJ2, BN ANEA A COBINARTE, THEAH
5, BOMEFRZR, MR AA—FERARY, Frel, XA, —Agith
ANFIPEAN . K, NPS, /RAI14H. NPS RGN, X5 URFIIAE IR

AR
NPS:
T IRUF
NPS:
T: U, ARLF. REARX? FHRAEE? ARG LBNTA AR E S, EE

AFEITTH . K, Befa Mark R 111X — 211 2

Mark: e R NN EER R < R =0 N [ G5 i =i A (RSN N (7 = N = 7
B R R Y, W, AN NS, FRAT R AN
A, URAMATTREEZ T, G NS R SRR AR TS . R A
MO ARG IS, AT e e AR, A, WEAEEAM. A7,
BALAHRAT 2 HBT L, ARSEBR EARIXEE, BT, A5 RO R AT 75 2
MANFE.

T: R, JEELF, JEWE. WA AN TR, RATLUS B TAERA—FF,
LEI B AR AT IRl AINEP S, AN EERL, AN FELT,
HA—FE PRGOS TAESA—FE, A, TATH CTHEL i
IFE O AR, XFE, AL, BEAMESA IS, WAN? B4
AREGERFITIRIEA M, TATPREAE L, HoR K BERIE 7205
e, URAITE S I, AR L% RS, PSR SR I A A 1 L K g
%1, MATEERTXA W), S ARFIEAN A E A AR EE? A1)
A PR AT AATIAE B XA ) (W A A 2 FE AR ? o DA —4], 7
GAESCHIRHE T NS dE 2. XTI, AT AE B — 71, b2 L
VAR N IF, K, FATHE T A0, XANEJE? [pointing to the
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PPT]

Class Observation #6 / Recording Day #5
Date: 2010/09/28

Transcription rationale:

T The instructor (Meng Laoshi)

Ss The whole class

[ Start at the same time A: He saw it [to and stopped

B: [oh

S Unidentified student

NPS  Non-participant student

(xxx) Unable to transcribe

() Researcher’s explanation notes

[ ] Non-verbal contributions from the transcripts

Ss:

Ss:

Ss:

Kevin:

Michael:

Ss:

Ss:

Ss:

K, BATXRBA L2 4430, BAEMRFLT, WASTH, 971, AR AR,
KL — 1, BA R R —T . H—41, >k, 1X4~&? [pointing to the word on
the slide: FA7E /i Mk]
g A,
IXA~4&? [pointing to the next word on the slide: [EE 4 V]
7 Al
EE . AR R ? REREE, i ZE—A%. EfRIEE?
.
5K, RE A FANEE T, RS Ak E?
NI
JEHAEEIRI [T 5

[BURF -
XF, §AEESs chuckled], X, 1R 2 J& B ZKEE ), REAXT? BURF L T 2B A, &
DAL, HORBON RS, BREE st EE A 32— AR
b IBATX AN ], ARATTENRT A I 2L, XA Y 7% WL 213 [point to the
word on the slide], XM ?
45 (Some answered the word next to it: #1XI£55¢)
WIHETE. XA E?
&,
RIZE . R A R RSB A?
Plan (while a couple said T4) .
Plan, XJ A ? o 3, 4T85 . R E il ilil, 478 . IBavtRILst, Rt
ST A2 G RPN plan, A8 ATHRIG T2 ? IR IR 2 N A2
LRI KA 2 AR E A2 28 G IR v I 22 5%, an SR IR A 1 — AN, B4



Michael:

T:

Michael:

T:
Ss:
T.

Michael:

T:

Gary:

Amy:

Michael:

Ss:
T:
Ss:
T:

Ss:

CRE#4
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fRRE? A R 2RV, T RS2 4 400, & 2? EIFH), S, c& e
KT BRI, WEIAT A, T /D, SEAR? XA A FRESEAT AR 7, #2
OB, ERGIRE I — LK, tHRIE T . Tnasle? X4, 1
ZE AT 4R B2 AR, compare to THRIZEE?
RN RMEAT 4, — AN EES2A T4 4
o i AR R T 37, S ANKE? A I e JX e ARG X e v 2 5 Al A AR SA T 4,
AT Tt s AT A, B FRA XA A W T2 AT 2 A< 00 SXRE gl e ek, AN 2 3
(VL BT AT S B AR T 3 75 22, TH RIS 5 Rl R 2k, A4, 1X
PN A, WS — AN i W —Fh 85 2 2112 Which one belongs to which one? 7
T ETE NAZE—Fp Al b 472
g
ZE LR U2 &2
Rk,
g, IAETHRIZ T ? X H#2&?
R Ak,
FEE . HRIE TS S . RIS 5 R EZORE B, B DLEE ket Rl 25t
HPAA AR 2 AR B Ak A A\ R LT R 2 #2& v RIZ BF, 4850
ST RIZSE, NN ER G, B BRI . BT LB A RIRATTIX—
PR E S, I A X S LA RAE ol AT T AT ARE RIS o st X FE— A
] {9, 8 T 522 [A couple of seconds silence] it 1 5414 & 2
AT AR AT AU T4 AR P 1, (xxx)?
[pause]xt, LA, [bbaniji

[EE 4
ke sE, e SAX? 3T He Moe . nud, teangagk i, JA 1
AN BLEIX LG TR R e, XA ? B U, FRAT T R 2 P A 1 A e RG]
i, Wt . FTRLUE T8, 2 DE FL, FR R il ae . ARRAE b, i
TE2 MERIRA W, S M EE T2 R E?
I o
H.
A e, BE A Ye?
B
B, BEZEAMEE . FrPAX RS AT o b, XA T 5", 74
— AN, A AN AT DU X AN A K . [4 seconds pause] Ebani, B,
ATV R YU T 52
F A S &I,
Xf, st S 20Ut 744, [The whole class laughed.J 2L 1¥, Tt T E AL, S
ZIMuE T 5. [laughter] BT LA, i, 4508 J5 1R e BN 3t 2 Bt s I 2l (RN,
U 75, MBSt 2, 54T 45 B2 It counts, REANK? A, D4 AR fE
PSR T o 0, XA 8 TR XU T . oK, HTF R, B NS

Class Observation #6 / Recording Day #5
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Date: 2010/09/28

Transcription rationale:

.
Ss

[

S
NPS
(xxx)

[ ]

Ryan:
Erica:

Ss:

Ss:

Ss:

Mark:
Erica:

Erica:

Erica:

CRE#5

The instructor (Meng Laoshi)

The whole class

Start at the same time A: He saw it [to and stopped
B: [oh

Unidentified student

Non-participant student

Unable to transcribe

Researcher’s explanation notes

Non-verbal contributions from the transcripts

K, g —, — TR T A A2 TR EBUR, A ABR? BXEEE .

280 B

Y&

SO IR SO B 3K AN A AN R R, DR R . ORI ?
[point to the note on the slide: [F Py 4]

P

SR IA TIPSR REZSy S S R B 4 TR S a3/ 11 /N & SO 1 €111
J2? [pointing to the note on the slide: % #h P ]2 A1 4 7= 82

Open.

Open, XFAXE? FIE open 1 7 2 X} ?

Ak

XFAR, XA, RUFFTBC VRAE I ASBERY I T, X ANKE? X6 &1 328 5 T T80 WO 1) 2R
VG, A8 AR VG RER . T AT N SO T84 BRATTIX — R RN E Al BB Al s
T —¥B 52

TEIT 6

TG [ P e

Erica /Rt 15?

Huh?

SR E s

R

& N B, A% N AR L2 [4-second silence] IV i% 52 [ A X408 (R 5 43, Xof
ANXF? FOE AR 1) X L FAE A, EAMTN =L B R R T 252k,
PRI R 43 o oK, PR IR, 5 T SR T G B ARE? BUN B ARE?

Class Observation #8/ Recording Day #7
Date: 2010/10/12

Transcription rationale:

T

The instructor (Meng Laoshi)
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