


Figure 43. Metamorphoses Series, Metamorphoses 1, 2015, Edition of 40
4.75 x 5.25 x 1 inches (12 x 13 x 2.5 cm). Extends out to 20 inches (50.5 cm).
Flag accordion book, seven folds with two sets of 6 flags, Laser cutting, binders board, clear
acetate, linen thread, Cave paper, handmade flax paper.

Figure 44. Another view of Metamorphoses Series, Metamorphoses 1
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Notes to the instructor

I am presenting twelve artists' books that show the use of different structures, materials
and concepts. The basis for choosing these artists' books is their variety that shows students the
relationships between the content and structure and how different types of narration can be
included into a structure, some books are one of a kind, others are editioned. I was interested in
showing students the various aspects in these artists’ books that require their direct interaction
with the book it orders to grasp the full experience.

Moreover, I selected these artists' books because of their topics that relate to the students’
knowledge and background; my books explore ideas such as time, change, culture, and rituals.
These themes can serve as a starting point for students where they can either further explore
them or explore other personal and cultural themes.

Other educators can use the same artists book I am using in this curriculum, but also they
can change and add other artists, depending on the available time, resources, students’ abilities

and interests.
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CHAPTER VII: CURRICULUM DESIGN AND MODULES

In this chapter, I will outline the structure of the curriculum and suggest why it is useful
and relevant to art education. Then, I will explain how I have divided the curriculum into three
modules, the duration and order of each module, and how students and I will interact in the
workshop, including how our thinking will change over the course of each module. Finally, I will
present the three-month outline, defining the different projects and activities, explaining my
goals and methods.

The program takes place over three months, an intensive 12 weeks that brings visiting
artists, along with field visits to museums and libraries, readings, presentations, and discussions.
The core pedagogical approach of this program is exploration, critical thinking, production,
conversation, and critique.

Furthermore, the curriculum creates an open structure format enabling students to select
their favorite project from each module. First students will be exposed to an exemplary array of
structures, book artists, as well as different resources. Then they will decide their priorities and
what aspects of book art are necessary to develop through their projects. Also, it will be a way to
introduce students to the different definitions and examples of book art. The curriculum is
presenting issues and questions in the area of book arts and is providing activities for practice.
This approach weaves the theory and practice, form and content, historical and contemporary by
using examples of book artists, articles, and resources.

When students see the different features of book art, they will become aware of how book
art is a unique form and the comprehensive aesthetic experience it offers. I want students to

engage with their peers in discussions about the form and the content and their relationship. I am
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expecting students to continue to expand on their projects, whether it is a finished product or a
work in progress. During teaching, I will highlight the importance of problem solving and critical
thinking and remind my students that this curriculum is a starting point opened to modifications
and suggestions
Planning and designing the curriculum

Designing the curriculum required a lot of planning, I started by considering what topics
we are going to cover within that brief period. Then I thought of the students needs and how can
I facilitate this process as much as I can. I also wanted a curriculum that presents the skills
students need in a scheduled sequence. I want students to have a complete connected educational
experience that gives them the basics of book arts as well as intermediate skills, the knowledge
that I can build on it later if I want to expand the curriculum and add to it. The duration of the
program can be extended by adding more hours to each week or offering more independent
instruction and group work. My focus was more on the content and the purpose rather than the
length of the curriculum

Besides, in creating the curriculum, I need to understand the resources available, consider
the educational settings for the project, the skills, interests, and priorities of the students. I want
to build their knowledge and appreciation of the book art as a medium. I am hoping that
developing this curriculum will allow me to collect more information and feedback from
students. In the future, this will help me to make decisions then change and edit the curriculum.
Book arts curriculum modules

My approach is developing an interest in book arts that leads to the dissemination of book
arts on multiple levels and guide students to use their higher thinking capacities and problem-

solving techniques. I planned the curriculum into three modules, and each module would have a
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different set of projects and activities organized to scaffold students learning in an engaging
process that leads to my goal. The modules explore book structures, artists’ books, and a project
that can further explore either book structures or artists books or it can explore incorporating
another aspect of book arts in the project. For example, it can explore papermaking, printing, box
making and calligraphy. Each module provides a broad range of examples, discussions,
questions, and applications.
* Module one: Projects that introduce students to the history of books and book structures
* Module two: Projects present students to book arts, then use their higher reasoning
capacities and problem-solving techniques.
* Module three: Projects that apply their higher reasoning abilities and problem-solving
techniques to understand book arts inside the culture, encouraging dialogue and
exploration.
Curriculum progression

The curriculum is about discovery, exploration, students’ engagement and collaboration
in the learning process. The first modules focus on craft, the second on expression, and the third
on originality. It is prepared for undergraduate students at the College of Art Education, Helwan
University, Cairo, Egypt. It is an experimental curriculum prepared to be implemented in a three-
month period as an intensive summer program, meeting four times a week for three to four
hours. The teaching will take a workshop structure; students will learn from each other as well as
their instructor. It is designed for students who may or may not have had experience in creating
book arts. Some projects can be completed fast, others will need more time and research. Also,

some projects can overlap each other. So, the modules are flexible, and I hope that when learners
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choose their educational objectives by selecting the structures, artists' books and final projects of
their interest they will be enthusiastic about this experimental approach.

Furthermore, I want students to keep a study journal, and then use it to record all our
book art activities and resources, including sketches and mockups inside and outside the lesson.
This journal will be a crucial means to track how their thinking about book arts developed from
the beginning to the end of the workshop. It can also be a tool to help students in deciding their
final project at the end of the workshop when they will apply all their knowledge to make a new
original project.

Interdisciplinary connections

I developed the book arts curriculum for art education students, but I also claim that book
arts curriculum is very interdisciplinary and essential in connecting to other subjects. Kulp
(2015) asserts that using artists’ books in teaching liberal arts curriculum can be very significant:
"The introduction of artists’ books into a liberal arts curriculum can effectively teach critical
thinking, encourage discovery of interdisciplinary connections, and prompt consideration of
relationships between text and image and form" (p. 101).

Several art classes can benefit from incorporating book arts curriculum, including
photography, graphic design, and printmaking. However, different classes that encourage critical
thinking and discovery could benefit too. I urge teachers, instructors and artists to investigate the
curriculum with its three modules then modify the modules and projects in ways that help their
teaching in a significant and deliberate way depending on their resources, program, class, and

learners.
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The teaching process

I will emphasize to my students the goals I hope to achieve before we start. The teaching
model we are using engages them and depend on collaboration in the learning process. We are
partners in creating books; we will be the initiators of knowledge and interaction. Book arts will
be used to offer possibilities for collaborative learner-centered instruction.

Book arts equip students with ways for advancing their self-esteem, expression, and
creativity. With the different experiences gained during the three month, students will be able to
see various points of view that question their understanding of a book; I am hoping that by
finishing the three modules students will:

o Recognize the interplay between the different elements in book art

o Discover book art vocabulary, concepts, and methods of production.

o Inspect, review, and understand artwork that references the book.

o Implement new understanding of book arts ideas and concepts.

o Communicate their ideas in a variety of book structures from several historical

resources.

o Make connections between the form and the content of the book.

o Produce artists' books that develop on and integrate what they have learned.
Curriculum aims

The vast range of potentials of book arts as a medium intrigued me. The curriculum
provides some basic possibilities for students to be aware of before expanding the program.

I hope this curriculum will be supported in different educational settings and art departments.

Where educators and teachers will feel its importance, and possibilities. I am hoping to involve
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other faculty and artists who can help me and lead other follow up courses and workshops in the
future.
There is a need for this curriculum that will fill a large gap in book art instruction in
Egypt. I am attempting to assure different resources to ensure its success. By the end of the
program, I will get a lot of data that will let me revisit the curriculum and modify it. This
curriculum will be the first step that involves selection and design, followed by other steps that
evolve into implementing as well as evaluating. Finally, it will be revised according to student
needs, faculty, and equipment limitations.
The curriculum importance
* Help students to recognizing what book art is, and discovering its relation to the history
of the book.
* Build students’ general appreciation, and broad knowledge of book art elements and how
to use them as a contemporary art form.
* Engage students in class conversations by asking questions at the end of each module as a
way to start class discussions.
* Feature a spectrum of artists using varied structures and construction methods.
*  Move book arts to the fields of teaching and research and explore useful pedagogical
applications for book art.
Principals guiding the curriculum design
* The three modules of the curriculum represent different approaches to book art.
* The curriculum is designed to help students produce book art projects that have
potentialities to expand into larger schemes.

* The curriculum serves as an example for other educators, teachers, and artists.
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* The curriculum is based on the relationship and interplay between traditional and
contemporary, theory and practice, form and content.
¢ The curriculum is flexible and evolving.
Book arts curriculum framework
I start with an overview of the entire curriculum to allow readers to observe the different
projects within each module. Then, I follow that with a complete description of the activities,
questions, and discussions that will happen during the teaching.
Module One: Book structures as a framework for thought
*  Week one: Introduction to book arts, the basics.
*  Week two: Importance of studying historical book structures, beginning the structure.
*  Week three: Working on the books and solving structural and material problems.
*  Week four: Finalizing the structures and reflecting on the process and product.
Module Two: Innovations in artists’ books
*  Week one: History and definition of Artists' Books, relationships between structure and
content.
*  Week two: Beginning the artists' book, show examples.
*  Week three: Working on artists' books and solving structural and material problems.
*  Week four: Finalizing the artists' books and reflecting on the process and product.
Module Three: Final Project.
*  Week one: Brainstorming ideas, experimenting with structures.
*  Week two: Working on the project, peer feedback.

*  Week three: Working on the project and answering questions.
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*  Week four: Finalizing the project and reflecting, thinking of the curriculum, approaches
to make it better.
Reflection

Student’s reflections will be a connected process within teaching, not a final, collective
action. While students are working in the different modules, they will think of their choices and
examine the course they take after each module. Students will employ the information from each
module to their practices; this will be an ongoing process that is crucial to the students' progress
and their capacity to express their ideas.

When reflecting, students will demonstrate understanding the relationships between
cultural background and identity, form and content, visual and textual, sequential and
nonsequential. By reflecting on different book forms and critically analyzing the use of content,
materials, and elements of book arts students will recognize the dynamic role of book arts in
various cultures both ancient and contemporary.

Module One: Book structures as a framework for thought

In this module of study, students will explore how book structures changed over time.
Students will be involved in exploring unconventional structures and materials. They will look at
a variety of methods for creating books, traditional, practical, and accessible.

Tabara (2003) discuss the importance of the structure in curriculum "In some cases, the
structure of artists' books is the key focus for the curricular experience" (p. 115). Therefore,
students will explore how different cultures created new entities over time through unusual
materials, juxtaposing text and image, new forms. By the end of the module, they should have

gained skills to create at least one structure and have knowledge about a number of structures.
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Objectives

The students will:

Analyze book structures of a variety of historical cultures and societies, rendering their
different purposes and relate their form and content.

Respond to the different book structures and understand their purposes based on the
many contexts of book use in society.

Initiate and develop ideas for creating their book model, then convey these ideas into
reality using the provided resources and instruction, finally reflect upon the processes and

their finished works within their new knowledge and experience.

Time Frame

5 hours per day, 5 days per week, a total of 4 weeks

Vocabulary and Concepts

Historical Book structures

Parts of the book: Foredge, head, tail, spine, folio, section, textblock, endbands, cover,
Page, text, image

Scroll, tablet, codex

Elements of book art

Sewing techniques

Coptic binding, Islamic binding, Ethiopian binding, Greek binding

Resources

The Instructor’s book binding model collection
Books, academic articles and catalogues

Web resources, including libraries, book artists websites.
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Instruction

Seeing book structures (Describe/Analyze/Interpret)

* Discussions/ Questions/ Research

* Brainstorming

* Demoing different aspects of book art

* Creating models

¢ Individual work / Group work

* Journaling / reflecting
Module Activities
When students are working, I will check on them and give assistance when needed. I will
provide various resources to help them during the production process. I will encourage students
to resolve their problems, choose their materials and reflect upon their decision-making. Then at
the end of each week students will share their knowledge with the rest of the class.
Week one.

The students will:

Identify the different tools and equipment and the proper way to use them.
* Realize of the basic skills such as identifying paper grain, creating a text block, folding
and trimming signatures, using templates, punching signatures, preparing covers, and

stitching basics and types.
* Realize the different parts of the book, and the different materials used in creating various

structures.

* Examine the twelve historical models, and carefully observe the use of materials and

sewing techniques.
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* [llustrate the relationships between the various structures and their meaning.

* Consider some of the general features among the structures presented and analyze
materials, construction, and content.

* Collect definitions for the meaning of the book and its changing role in history and
future.

* Reflect on what they learned and share their knowledge with the rest of the class.

Week Two.
The students will:

* Visit one of the museums that hold book structure collection such as the Egyptian
Museum, The Coptic Museum, and the Islamic Museum.

* View the original structures in museums then discuss how the book has evolved over
time and compare old structure with contemporary book forms.

* Take notes and sketches during the field trip to carefully observe the unique features of
each structure, and survey the materials and content of the books seen.

* Utilize the information collected into creating the structure.

* Find and explore different resources for book structures, then select a structure for further
research and gather more information about it.

* Establish associations between the structure inquired and the social, historical and
cultural background of its period.

* Choose one or two structures to build and prepare questions about the construction
process.

e Start creating either a full covered model or a cutaway model to show the different steps,

materials, and sewing and use it as a future reference.
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* Understand the similarities and differences between structures. These analogies and
relationships are important in learning new applications for the structures during the next
two modules.

* Reflect on what they learned and share their knowledge with the rest of the class.

Week Three.
The students will:

* Continue working on the books and solving structural and material problems.

* Engage in group discussions and learn about different experiences.

* Reflect on what they learned and share their knowledge with the rest of the class.

Week Four.
The students will:

* Finalizing the structures and reflect on the process and product.

* Present the book models created at the end of the week.

* Think of the obstacles faced while creating their structures.

* Discuss how the different elements of book arts were used and what messages can these
structures communicate.

* Think of how they could have taken different decisions if redoing the structure.

* Provide a reflection showing the reasons for selecting the structure, and ways to reuse it
using new approaches.

Module Two: Innovations in artists’ books
This module includes exploration, expansion, and articulation of ideas using the book
format. Students will engage positively using a problem-solving approach to build their projects.

Tabara (2003) argues the importance of connecting with the past "Artists' books that are
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somehow directly related to books of the past can be particularly useful in bridging the gap
between historical collections and current work" (p. 111).

In addition, Frost (2010) points to the significance of the physicality of books in
conveying knowledge: “Only eye legible books on materials such as paper, as compared with
those transmitted by code on computer media, have proven their capacity to survive centuries
and even millennia” (p. 29). I consider book arts to have the same endurance potential. When
book artists use traditional forms and methods of production, they add contemporary concepts
and ideas the result is an exceptional timeless art where content and form are often equivalent.

For this reason, after exploring traditional books in module one, students will discuss the
possibilities to add content into historical structures or create book art that explores cross-cultural
hybrid structures. Different artists' books and resources will be presented, students will learn how
to generate ideas and ways to expand and modify their approaches into artists' book creation.
Reflection will be a primary component of this process as a way to allow students to review and
assess their creative development.

Lovejoy (1997) discusses the curiosity of book artists saying that,

Historically, artists for whom the book is a primary medium have always been interested

in technological advance. They are committed not only to investigating every aspect of

their thematic content and structure but also the materials and methods of production

available to them. (p. 115)

By exploring how book artists use materials, juxtapose text and image, and combine form and
narration students should be able to build relationships between traditional structures and

contemporary artists’ books.

104



Objectives
The students will:
* Investigate how book artists are changing our perceptions of the book form over time.
* Analyze different contemporary artists’ books from a variety of cultures and societies,
understand the meaning of their work within appropriate contexts, and relate their
understanding to their own expressions and life experiences.
* Develop an understanding of the issues and themes book artists explore and think how
book artists are changing our opinions about the book as a form.
* Develop ideas for creating artists’ books, transpose these ideas into book art forms using
a variety of materials and structures, and reflect upon their processes and their completed
works within the contexts of book art.
Time Frame
5 hours per day, 5 days per week, a total of 4 weeks
Vocabulary and Concepts
e Artists’ Books/ Book art
* Form and content
* Creative processes and problem solving
* Elements of book arts
¢ Reflection
Resources
* Instructor’s artists’ book collection

* Books, articles and catalogues covering different aspects of artists’ books
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Instruction

* Seeing artists’ books (Describe/Analyze/Interpret/Judge)

* Discussion/ Questions/ Research

* Brainstorming

* Demoing different aspects of book art

¢ Creating artists’ books

¢ Individual work / Group work

* Journaling / reflecting
Module Activities
When students are working, I will check on them and give assistance when needed. I will
provide various resources to help them during the production process. I will encourage students
to resolve their problems, choose their materials, and reflect upon their decision making. At the
end of each week, students will share their knowledge with the rest of the class.
Week 1.
The students will:

* Examine the twelve artists’ books, and carefully observe the relationship between the

structure and content.
* Reconsider their historical models for ideas they would like to extend or revise.
* See regular books and artists’ books then observe the similarities and differences between
them.
* Discuss what message they want to deliver through the book form, and the best way to

convey their message.
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* Realize the importance of content creation, sequence and narration in book art then brain
storm ideas for their artists’ books.
* Collect the needed materials to start creating their books.
Week 2.
The students will:
* Prepare questions about the construction aspect of it.
* Start creating their artists’ books with my help and look at the different resources.
* Learn about books through different perspectives.
* Interact in discussions about book arts.
* Look at different book artists and discuss how they communicate meaning through the
use of content and structure.
Week 3.
The students will:
* Continue work on their artists’ books and solve structural and material problems
* Engage in group critique and discuss their choices for structure, materials and content.
* Reflect on what they learned and share their knowledge with the rest of the class.
Week 4.
The students will:
* Finish their artists’ books and reflect on the process and product.
* Present their artists’ books at the end of the week.
* Think of the obstacles faced while creating their artists’ books.
* Discuss how the different elements of book arts were used and what messages can these

artists’ books communicate.
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* Think of different decisions can be made if redoing the artists’ books.
* Provide a reflection discussing the relationship between their artists’ book and the model
they created during module one.
Module Three: Reflections on artists’ books

This module aims to increase the student’s capacity to think critically about book arts
after understanding the fundamental processes. After exploring traditional books in module one,
and artists’ books in module two students will develop an interest in the dynamic process of
creating a project that can either expand on one of their artists' books or explore another aspect of
book art.

Tabara focuses on the importance of choosing unique artists’ book to present to students.
She focuses how critical is this process to magnify student’s different interests, "As we build our
artists' book collections in primarily undergraduate institutions, we must focus on what will
speak to our students, in all disciplines, present and future, and on how these materials will
support the curriculum" (Tabara, 2003, p. 120). Consequently, students will have a wide array of
books to see, then employ their higher thinking abilities and problem-solving techniques to learn
about the changing character of book arts inside the culture, strengthening exchange and
exploration.

Furthermore, Lovejoy (1997) considers the provisions of book artists "As alternative
visual art forms, artists' books are usually risk-taking ventures in the aesthetic field. Often
difficult and intellectually demanding, they are a small but important site for the aesthetic
investigation of visual, textual, and conceptual ideas" (p. 113). By the end of this module,
students will turn from passive viewers of book art into active practitioners that are rational risk

takers.
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Objectives
The students will:

* Develop knowledge to research independently and increase understanding of book art
then explore a variety of themes.

* Investigate their identities as book artists, and locate the themes, ideas, and issues that
they want to explore. Then, transform this investigation into a body of work using a
variety of materials and structures; finally reflect on the processes and their finished
pieces.

* Gain new perspectives by sharing their investigations.

* Explore new ways to promote book arts on different levels and involve in discussions on
developing book arts in both pedagogy and practice.

Time Frame
5 hours per day, 5 days per week, for 4 weeks
Vocabulary and Concepts

* Narration and sequence

* Image and text

e Edition and One of a kind

* C(ritical thinking

¢ Reflection

Resources
* Instructor’s artists’ book collection
* Books and articles discussing the importance and future of book arts.

e  Book Artists websites
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Instruction
* Seeing artists’ books (Describe/Analyze/Interpret/Judge)
* Discussion/ Questions/ Research
* Brainstorming
* Demoing different aspects of book art
* Creating artists’ books
¢ Individual work / Group work
* Journaling / reflecting
* Research
Module Activities
This module focuses on knowledge sharing among students as a way to gain new
insights. Students will not be instructed by me all the time, but rather I will direct them to help
each other as a way to develop their identity as confident book artists and researchers who are
acquiring knowledge from sharing their thoughts, expertise, and practice.
Week 1.
The students will:
* Review their historical models and artists’ books for ideas they would like to extend or
update.
* Think what aspects of book arts they want to further explore, and then in groups discuss
their ideas and get feedback from peers.
* Explore the changing book form by reading parts of Keith Smith book: The Structure of
the Visual Book and Text in the Book Format, then think of the characteristics of the

book.
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* Discuss the message they want to deliver through the book form, and the best way to
convey their message.
* Understanding to the structure and encourage them to ask questions have a closer look at
the different structures.
Week 2.
The students will:
* Engage in group discussions about their projects and get feed back from peers
* Interact in discussions about book arts.
¢ Select a contemporary book artist to research and track the development of his/her work,
discover the artists' goals and present their conclusions to the class.
Week 3.
The students will:
¢ Continue work on their projects and solve structural and material problems
* Start a group review and analyze the different projects and their content.
* Reflect how book arts can communicate or question cultural meanings, thoughts and
concepts.
Week 4.
The students will:
* Finish their projects and reflect on the process and product
* Present their projects at the end of the week.
* Recognize how book arts can inform us about our personality, identity and the culture in

which they were produced.
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* Use their understanding of the book as an art form to interpret and evaluate different
works that reference the book form.
* Reflect on and investigate the purposes, growth, and interpretations of their projects in
connection to broader local and or global contexts.
* Consider the different teaching modules and think of suggestions to enhance it.
Implications

My research focuses on essential parts of creating book arts: the structure, content, and
the interplay between them. The curriculum was designed for undergraduate students, but it also
has implications for K-12 students, as well as higher education, where it can connect to many
subjects, therefore, creating an interdisciplinary instruction. The relevant teaching materials, as
well as the original works, presented in both the collection of models and the artists books, offers
interaction and visual learning which are essential to the students and, can be applied to various
educational contexts.

For example, when students examine the different structures and compare how each
structure was designed to meet specific needs, they will not only be able to construct their
structure, but they will be able to think critically about the different types of materials and
information historically presented in these structures. This approach will help students to
recognize the progression of the book and what a dynamic medium it is. Moreover, once I teach
students how to create a structure, they can collaborate and share their various building
experiences. Eventually, they can use their abilities to create other challenging structures. After
mastering the skills needed to build a structure, the next step would be conceiving new ways to
use the structure. One approach can be through adding coherent and relevant content. Another

method is altering the structure in distinctive ways by placing it in a new context, or building the
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structure utilizing alternative and contemporary materials. These all are novel approaches to
stimulate the students reasoning and knowledge.

Besides, by teaching a curriculum that presents different structures and artists' books, the
research introduces students with choices, they are always examining their ideas and seeking
answers. The process of creation does not end with their final project; it is just the start of
engaging in a significant exploration to the role of book arts in pedagogy, art, and society. I will
also press students to keep investigating ideas such as:

* How can we raise awareness of book arts at different levels?

*  What are ways to cultivate book arts in multiple educational contexts?

* How can book artists collaborate with other practitioners in multidisciplinary

investigations?
Finally, the curriculum is a way to nourish discussions among educators, artists, and students
about the capacity of book arts in the society, while inspiring them to unfold this unique domain.
Conclusion

The curriculum with its different modules and projects has the possibility to create
numerous advantages to students, and their communities. The various projects have a novel
potential to stimulate and empower students to not only to view books from a different
perspective but to be part of changing their understanding and perception of what is a book and
its potentials. The instruction will help students to recognize the significance of book arts in the
art world and culture and offer them with valuable technical skills; these are essential
components for students who have not been exposed to this form of art. Moreover, the

curriculum gives students the means they need to engage critically in promoting book art.
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Students will achieve a great understanding from their cooperation in the classroom.
Participation in various book projects offers compelling and inspiring possibilities for students to
work with a new medium in positive ways. Furthermore, other faculty, educators, and artists will
discover that the curriculum can support them in their teaching by offering interdisciplinary
collaboration.

In conclusion, this research shows a proposed curriculum designed to meet the needs of
students. The curriculum focuses on introducing book arts to the students. Developing a book
arts curriculum can change students’ views and experiences. By viewing and creating different
structures and artists’ books then reflecting on the process through a solid knowledge lens, book
arts can help students become familiarized with the form and its possibilities. As Burkhart (2006)
indicates, “Artists' books encourage awareness of the knowledge and power they embody and are
emblematic of, while also keying us into possibilities and pleasures inherent in artworks that
combine multi-sensory and multi-communicative modes” (p. 266). Through seeing original
structures in museums, models in the classroom, artists’ work, libraries websites, articles, books,
and tutorials. Students obtain multiple capacities that are valuable for their future, equipping
them with many useful skills that they can convey to different environments whether inside
educational settings or external art activities, helping in the dissemination of artists' books as a

vital art form.
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